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Abstract

In the context of global and rapid change, the demand for continuous self-development of professionals is
increasing. This article addresses the problem of fostering lifelong learning (LLL) skills among university teachers, driven
by the shortening shelf-life of professional knowledge — according to forecasts, 39% of existing skills will become
outdated or transformed by 2030. The aim of the study is to identify how in-service teachers at a Kazakhstani pedagogical
university perceive lifelong learning, as well as to determine the key barriers and possible strategies for developing these
skills within the institutional environment. The methodology is based on a qualitative case study: structured online
interviews were conducted with six teachers from O. Zhanibekov South Kazakhstan Pedagogical University, and the data
were analysed using thematic analysis. The results show that teachers generally recognize the importance of LLL, but in
practice they face limited time, heavy teaching loads, lack of motivation, and insufficient institutional support. The most
sought-after strategies include mentorship, allocated time for reflection, and integration of research-based practices into
the curriculum. The significance of the study lies in its empirical evidence of the gap between declared LLL policies and
actual conditions for their implementation at O. Zhanibekov South Kazakhstan Pedagogical University. The conclusions
point to the need to revise workloads, strengthen mentoring support, and create a sustainable motivational environment
for teachers’ professional development.

Key words: lifelong learning, continuous professional development, in-service teachers, higher education,
challenges in developing lifelong learning skills, teacher education, teaching practices, lifelong learning skills.

Introduction. The rapidly evolving world sets the priorities that push the implementation of
objectives to meet the demands of both individuals and society in the light of economic, social,
educational, political, and technological demands. In the foreground of global changes, the
requirements to competencies and job qualifications will only keep increasing that stipulates the need
to activate the policy to settle the national job market and improvement of educational system aimed
at upgrading the quality of staff potential of the country and its efficient use. It should also be noted
that the shelf-life of professional knowledge has dramatically shortened, with some estimates
suggesting that specific skills may remain relevant for only a few years [1].

The fact that Kazakhstan integrated into a global economy acutely causes the need in prompt
responses to revolutionary fluctuations around so that to experience less challenges on the way to
promote the country to the list of top 30 developed countries by 2050.

Following the Programme for the International Assessment of Adult Competencies (PIAAC)
research 50% of Kazakhstan population achieves just the second level of skills (functional literacy)
development which speaks of the fact that majority of people are capable of only reproducing the
knowledge having no traces of innovation potential [2].

Therefore, one of the top priorities of today is to furnish the growing generation with the
competence, knowledge and skills required for a specialist capable of overcoming the challenges
facing in contemporary world. Otherwise, no rise can be expected since according to the Future of
Jobs Report 2025, on average, workers can expect that two-fifths (39%) of their existing skill sets
will be transformed or become outdated over the 2025-2030 period [1, p. 6]. Al and big data top the
list of fastest-growing skills, followed closely by networks and cybersecurity as well as technology
literacy. Complementing these technology-related skills, creative thinking, resilience, flexibility and
agility, along with curiosity and lifelong learning, are also expected to continue to rise in importance
over the 2025-2030 period [1, p. 6]. This is the reason why alongside with soft and hard skills, the
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specialist of today is to possess lifelong learning skills bearing great significance for formation of
competitive personality.

Teachers occupy a unique and pivotal position within this paradigm. Since they are expected not
only to develop lifelong learning skills (LLL) but to embody the mentioned principles themselves.
This requires teachers “to adopt a different view of their role, and a different answer to the question
‘who am I as a teacher?” [3]. However, successful implementation of national and global LLL
policies largely depends on teachers’ own perceptions, experiences, and real opportunities for
continuous professional development.

It should be noted that despite high relevance of the issue, there is a noticeable research gap
regarding how this concept is perceived and implemented by in-service teachers in Kazakhstani
higher education institutions. Most existing studies focus on Western contexts or general theoretical
frameworks, while empirical research in the Kazakhstani pedagogical university environment
remains limited.

In this regard, the object of the study is the process of forming a culture of lifelong learning
among university teachers. The subject of the study is the perceptions, experiences, and key
challenges to the development of lifelong learning skills among in-service teachers in a pedagogical
university in the context of digitalization and globalization.

The purpose of the study is to identify the peculiarities of how in-service teachers at a
Kazakhstani pedagogical university perceive lifelong learning and to determine the main challenges
and possible strategies for developing these skills in the institutional environment.

To achieve this purpose, the following research questions were formulated:

1. How do in-service teachers at O. Zhanibekov South Kazakhstan Pedagogical University
understand and perceive the concept of lifelong learning?

2. What are the main challenges and barriers they face in developing lifelong learning skills?

3. What strategies and institutional conditions do teachers consider most effective for fostering
lifelong learning?

Literature review. The concept of lifelong learning (LLL), while often perceived as a modern
response to globalization and technological change, has philosophical roots extending back centuries.
Echoes of the principle can be found in the Socratic idea of intellectual humility ("I know that I know
nothing") and in teachings of great thinkers across cultures, such as the Kazakh philosopher and poet
Abay Kunanbaiuly, who emphasized the perpetual pursuit of knowledge and self-improvement.
However, in its contemporary formulation, LLL has evolved into a structured educational policy
imperative.

Globally, LLL is defined as “all learning activity undertaken throughout life, with the aim of
improving knowledge, skills, and competences within a personal, civic, social and/or employment-
related perspective” [4]. The key policy document enshrining LLL principle is the Concept for
developing the higher education and science in the Republic of Kazakhstan for 2023-2029 [5]. The
Concept defines LLL as a backbone element to enhance human capital and national competitiveness
of the country. It creates official, “top-down” request to shape the culture of continuous education
among teacher educators.

“As an increasingly popular slogan in the field of European Union (EU) educational policy” [6],
lifelong learning has become a challenging term since the 70’s. Within academic discourse, scholars
have explored LLL from various angles. Taubayeva et al. [7] frame it as an essential, continuous
process of updating knowledge that is immediately susceptible to obsolescence in the information
age. Others, such as Endres, Leber, and Bottger, focus on LLL as a mechanism for self-regulation
and maximal professional development across diverse fields [8]. In teacher education specifically,
LLL is recognized as a core competency. Korthagen argues that it requires teachers to fundamentally
re-conceptualize their professional identity, moving from a stance of mastered knowledge to one of
continuous inquiry [3, p.80].

A significant body of research focuses on the challenges to fostering LLL among educators.
While the research by Cornford revealed identified common barriers including heavy workload, lack
of time, insufficient institutional support, and limited access to resources [9], later studies by Van
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Woezik shifts the focus on often cited effective strategies involving mentorship programs,
collaborative communities of practice, reflective teaching practices, and the integration of research
into curricula.

Though the importance of LLL is universally acknowledged, there is a discernible gap in the
literature regarding its specific implementation and perception within the context of teacher education
in Kazakhstan as most studies focus on Western or general educational contexts.

Despite clear political mandate of Kazakhstan for LLL development, there are no any empirical
studies concentrated on how this imperative is perceived and implemented by pivotal agents of
educational process - in-service teachers. Consequently, this study aims to address this gap by
investigating the perceptions of in-service teachers at a Kazakhstani university, thereby
contextualizing the global theory of LLL within a specific national and institutional framework.

Methods and materials. The study employed a qualitative case study design, which is an
empirical investigation that examines a contemporary phenomenon in detail and within its real-life
context [10]. This approach allowed the researchers to gain a detailed understanding of how lifelong
learning is perceived and experienced by in-service teachers in a real-life university environment.

The research was conducted in two interrelated stages:

1. Theoretical and documentary analysis

A systematic review and critical analysis of scholarly literature and official policy documents
were carried out to establish the theoretical and conceptual framework of the study. This stage
included:

- Analysis of scientific publications on lifelong learning from international and national
databases;

- Examination of key philosophical and pedagogical concepts of continuous education;

- Policy analysis of strategic documents of the Republic of Kazakhstan, particularly the
Concept for the Development of Higher Education and Science for 2023-2029.

2. Empirical investigation

The empirical part of the study was based on a qualitative case study of O. Zhanibekov South
Kazakhstan Pedagogical University. Data were collected through structured online interviews.

Six in-service teachers from O. Zhanibekov South Kazakhstan Pedagogical University
participated in the study. The sample included teachers with different lengths of teaching experience
(from less than 5 to more than 10 years). All participants worked in the university located in
Shymkent, Kazakhstan.

The sample size (n=6) is consistent with the requirements of qualitative case study research,
where the emphasis 1s on information-rich cases rather than statistical generalizability. As Yin [10,
pp.40-41] notes, qualitative case studies aim for analytical generalization, not statistical
representation. The selection of teachers from Foreign Languages Department was purposive: these
teachers are regularly involved in continuous professional development activities (e.g., language
proficiency updates, methodological training) and are therefore well-positioned to reflect on LLL
practices. Given the small scale and focused scope, this study should be considered exploratory and
pilot in nature. The findings provide initial insights into LLL perceptions at one department of a
single university; they are not intended to be generalized to the entire institution or to all academic
disciplines. Future research with larger and more diverse samples, including teachers from different
departments and universities across Kazakhstan, is needed to validate and extend these findings.

Structured interviews were conducted using a questionnaire consisting of 10 open-ended and
multiple-choice questions delivered via Google Forms. Due to the holiday period and busy schedules
of the respondents, the link to the questionnaire was distributed through WhatsApp and email. This
format allowed participants to respond at a convenient time while providing detailed written answers.

The obtained qualitative data were processed using thematic analysis following the six-phase
framework proposed by Kiger and Varpio [11]: (1) familiarization with the data through repeated
reading of interview responses; (2) generating initial codes by identifying meaningful segments of
text; (3) searching for themes by grouping related codes; (4) reviewing themes to ensure consistency
with the data set; (5) defining and naming themes; and (6) producing the final report.
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To ensure analytical rigour, the coding process below (Table 1) was conducted by researchers
and reviewed by the co-authors. Discrepancies were resolved through discussion until consensus was
reached.

Table 1. Examples of the coding process

Data excerpt (participant response) Initial code Theme

«Limited time to engage in professional development» (P2) Time constraint Barriers to LLL

«I stay updated with the latest research, engage in discussions Research engagement Self-directed
with peers» (P2) learning strategies
«Staying curious» (P3) Curiosity / intrinsic Personal motivation
motivation
«Exploring new digital tools, apps, and platforms to enhance Technology integration Professional
learning and keeping up with technological advancements» (P4) development
strategies
«Lack of motivation to engage in continuous learning» (P1) Low motivation Barriers to LLL

Source: developed by the author as a result of research

After initial coding, related codes were grouped into broader themes that directly corresponded
to the research questions: 1) Understanding of LLL; 2) Barriers to LLL (e.g., time constraints, heavy
workload, lack of motivation, insufficient institutional support); 3) Engagement in LLL activities
(e.g., workshops, online courses, reading, reflection, collaboration); and 4) Strategies for
improvement (e.g., mentorship, reflection time, research integration).

The combination of theoretical analysis and empirical qualitative data provided a comprehensive
understanding of the research problem, linking global and national theoretical concepts with real
practices and perceptions of university teachers.

Results and their discussion. The study covered analyzing perceptions of lifelong learning skills
by in-service teachers of O. Zhanibekov South Kazakhstan Pedagogical University located in
Shymkent, southern part of Kazakhstan. There were total of 6 teachers with varied experiences
participating in the research in the form of online interview (Table 2.).

Table 2. Information on research participants

Participant ID Years of Teaching Gender Taught discipline
Experience
P1 10+ Female Methods of Foreign Language
(FL) teaching

P2 10+ Male English as a FL

P3 10+ Female General English

P4 10+ Female General English

P5 5-10 Female Lexicology

P6 <5 Female English as a FL

Source: developed by the author as a result of research

There were 4 teachers with 10 and more years of experience, 1 teacher having teaching
experience between 5-10 years and 1 teacher with less than 5 years of experience. All participating
teachers work in the city.

Overall, the interview guide consisted of mix of 10 open-ended and multiple-choice questions
presented by Google Forms addressing teacher’s perceptions of lifelong learning. Interview questions
were delivered online by sending the link to the questions by WhatsApp and e-mail due to holiday
period and diverse work schedule of interviewees. Responses were collected and recorded
electronically in Excel table in Google Forms. The study sought to answer the questions as follows:

Q1 How would you define "lifelong learning"” teaching?

02 Do you believe that lifelong learning is important for teachers?

Q3 Which of the following lifelong learning activities do you currently engage in (select all that
apply)?
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04 Do you believe that lifelong learning is emphasized in your teacher education program?

05 What do you perceive as the biggest challenge in developing lifelong learning skills during
your teaching experience?

Q6 Do you feel that your teacher education program has adequately prepared you for lifelong
learning as a teacher?

Q7 Which of the following strategies would be most helpful in improving lifelong learning skills
for teachers (select all that apply)?

08 Are you provided sufficient opportunities to engage in research and reflect on your teaching
practices?

Q9 Do you believe your institution supports the integration of technology and modern research
into teaching?

Q10 What strategies do you personally use to continue your professional development and
learning?

The data were analyzed using thematic analysis. This method was selected for its effectiveness
in identifying, analyzing, and reporting patterns (themes) within rich qualitative data. The process
involved initial coding of responses, searching for themes, reviewing themes, and defining and
naming them to develop a coherent narrative of the findings [12].

Ten questions were developed based on literature review, research gaps revealed as result of
literature review and personal concerns of the researcher on lifelong learning in line with research
questions. Each participant was assigned a code, for instance P1, P2...P6. It should also be noted that
research questions were created to suit general purpose of the study, and all the participants were
provided sufficient time during the interview.

Understanding of lifelong learning

Regarding the question to define the term “lifelong learning” which required open-ended
answers, the interviewees provide constructed response. According to their responses, three of the
interviewees agree that “In the context of teaching, "lifelong learning" refers to the continuous, self-
directed process of acquiring, enhancing, and refining skills throughout an individual's life. It
emphasizes the idea that language learning does not end after formal education but is an ongoing
pursuit that adapts to changing personal, professional, and cultural needs.

The following are some quotations:

Lifelong learning in teaching refers to the continuous, self-motivated pursuit of language skills
throughout one's life, emphasizing not only formal instruction but also informal, ongoing practice
and development. (P2)

“Lifelong learning” in teaching refers to the continuous process of acquiring and improving
language skills throughout one's life, emphasizing the importance of ongoing practice, self-
motivation, and adapting to new learning methods in a globalized world. (P4)

Whereas other 2 are confirmed that “/ifelong learning is improving teaching skills throughout
one’s life” (P3) and 1 interviewee has a belief that it is “self-development” (P5) only.

Perceived importance

Five out of six interviewees (P1, P2, P4, P5, P6) consider lifelong learning important for
teachers, while one respondent (P3) holds a negative view (Figure 1). As shown in Figure 1, the
majority of teachers (five out of six) recognize lifelong learning as an important component of their
professional activity. Only one respondent expressed a negative view, indicating that the overall
perception of LLL among the teaching staff at Zhanibekov University is predominantly positive.
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Figure 1. Distribution of respondents' answers on the importance of lifelong learning for teachers
Source: compiled by the authors based on interview data using NotebookLM

Current engagement

The interview data reveal varying levels of engagement across different lifelong learning
activities (Figure 2).

Attending workshops/conferences

Online courses/webinars

Reading academic journals/books

Reflecting on own practice

Collaborating with peers/mentors

Professional networks/communities

0 1 2 3 4 5 6

Figure 2. Lifelong learning activities that teachers are currently engaged in
Source: compiled by the authors based on interview data using NotebookLM

The graph above illustrates that nowadays 4 teachers (P2, P4, P5, P6) at O. Zhanibekov South
Kazakhstan Pedagogical University are mostly engaged in both attending workshops and
conferences, demonstrate activeness in online courses or webinars. Three teachers (P3, PS5, P6) show
interest in reading academic journals or books on language teaching as well as reflecting on own
teaching practice. The activity related to collaborating with peers or mentors is engaged by 2 teachers
only (P2, P4). Notably, none of the respondents participates in professional networks or communities.

Institutional focus and preparedness

In terms of the content of teacher education program where the emphasis is made on lifelong
learning, five (P1, P2, P4, P5, P6) out of 6 teachers are confident that lifelong learning is a central
focus in their teacher education program while one teacher (P3) believes that there is focus though
considered to be insufficient.

Challenges to developing lifelong learning skills

In view of the biggest challenges in developing lifelong learning skills during teacher education
the responses of interviewees vary a lot. Analysis of interview data reveals a range of challenges that
teachers face in developing lifelong learning skills during their teaching experience. The most
frequently cited challenge was limited time to engage in professional development, mentioned by
four participants (P2, P3, P4, P6). An equal number of respondents (P1, P3, P4, P5) identified lack
of motivation to engage in continuous learning as a significant barrier.

Heavy workload and academic pressure were reported by three teachers (P3, P5, P6), while
limited institutional support or mentorship was also noted by three participants (P2, P4, P5). Lack of
access to current research or academic resources was mentioned by two teachers (P4, P6). Notably,
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resistance to new teaching methods or research was not reported as a challenge by any of the
respondents.

The predominance of time-related and motivational barriers suggests that teachers face structural
and psychological constraints rather than ideological resistance to change. The fact that access to
resources was cited less frequently may indicate that institutional provisions are relatively adequate,
or that other factors (time, motivation) are perceived as more pressing. The complete absence of
resistance to innovation is a positive indicator, suggesting openness to new approaches provided that
time and institutional support are improved.

Preparation of teacher education program for lifelong learning

The question regarding how well teacher education program prepares a teacher for lifelong
learning caused detailed responses on the part of interviewees three of which (P2, P3, P4) were really
confident of the program content relevance while two (P1, P6) partially agreed with the fact
mentioned above. 1 interviewee (P5) was entirely unsupportive of this view.

Strategies for improvement

In the light of strategies that would be most helpful in improving lifelong learning skills for
teachers, 4 interviewees chose the strategies referring to “More opportunities for mentorship and
guidance from experienced teachers” (P2, P3, PS5, P6) and “Time allocated for reflection on teaching
practices” (P1, P3, P4, P6). Half of interviewees suppose that “Greater integration of research-based
practices into the curriculum”, “Encouragement to collaborate with peers in a community of practice”
and “Workshops on how to engage with and apply academic research in teaching” can serve as better
strategies that would assist in target skills improvement for teachers. Only 2 interviewees (P2, P4)
made an option in favor of the strategy “More accessible resources for professional development
(e.g., online courses, conferences)” whilst 1 interviewee (P3) believe that “Increased focus on self-
directed learning and personal growth” could be the best strategy beneficial in improving lifelong
learning skills for teachers.

Opportunities to engage in research and reflect on your teaching practices

Institutional support in integrating technology and modern research into teaching is of crucial
importance. In this regard, it can be evidently seen that four of interviewees (P1, P2, P4, P6) believe
that there is support on behalf of institution although two interviewees (P3, P5) have quite negative
view on this matter (Figure 3).

6
5

1

0

Positive view Negative view

Figure 3. Support of university in integrating technology and modern research into teaching
Source: developed by the author as a result of research using NotebookLM

In terms of strategies teachers use to continue their professional development and learning the
responses varied differently.

Some of quotations are:

To continue my professional development, I stay updated with the latest research, engage in
discussions with peers, attend workshops and webinars, and regularly reflect on my practices to
identify areas for improvement. (P2)

Staying curious. (P3)
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Exploring new digital tools, apps, and platforms to enhance learning and keeping up with
technological advancements in education. (P4)

Discussion. The present study provides valuable insights into the realities of fostering a culture
of lifelong learning among teachers in a Kazakhstani university context.

In general, judging by the responses, teachers’ profound understanding of lifelong learning
aligns with global definition and suggests that O. Zhanibekov South Kazakhstan Pedagogical
University successfully implements the strategies and policies fostering lifelong learning ideas.
However, a gap exists between conceptual recognition and deep, self-directed learning. High
engagement in mandatory activities like workshops (four teachers) contrasts with low involvement
in reading, reflection and, especially, participation in professional networks (none of the teachers)
(Table 3).

Table 3. Lifelong learning activities that teachers are currently engaged in

Activity Number of teachers Nature of engagement
engaged

Attending workshops or conferences 4 Often institutional, structured, sometimes
mandatory

Engaging in online courses/webinars 4 Flexible, but may be driven by institutional
requirements

Reading academic journals or books 3 Self-directed, sustained intellectual engagement

Collaborating with peers or mentors 2 Relational, community-based, informal

Participating in professional networks 0 External community engagement and broader
field connection

Source: compiled by the authors based on interview data using NotebookLM

Meanwhile, positive responses regarding the focus on lifelong learning in teacher education
program proves the actions that O. Zhanibekov South Kazakhstan Pedagogical University takes to
promote full-fledged development of lifelong learning skills in its future specialists. At the same time,
insufficient time to engage in professional development and subsequently lack of motivation to get
into lifelong learning are considered to be the biggest challenges. The stated picture was predictable
by all means subject to curriculum, social and academic work of teachers.

With reference to the strategies to improve lifelong learning skills of in-service teachers, the
interviewees agree on withdrawing the part of burden thus allocating more time for opportunities to
go in for mentorship and guidance from experienced teachers, as well as reflect on their teaching
practices since this is one of efficient ways to speculate on improvements and backlogs in their work.
Other strategies such as integration of research-based practices into curriculum, increased focus on
self-directed growth seem to be of much less significance supposedly due to economic factors as
well.

It becomes obvious that O. Zhanibekov South Kazakhstan Pedagogical University stipulates
adequate tools and funds to encourage lifelong learning tendency of teachers which is repeatedly
confirmed by the share of positive feedback as per the diagrams.

Although the time constraint and workload somehow limit teacher’s will and desire to get
engaged in lifelong learning activities, the research shows that committed to continue their education
using available resources.

Limitations. This study has several limitations that should be acknowledged. First, the sample
consisted of only six teachers from a single department (Foreign Languages) at one university, which
limits the generalizability of the findings to other academic disciplines and institutions in Kazakhstan.
Second, the study relied exclusively on self-reported data through structured online interviews, which
may be subject to social desirability bias and may not fully capture actual teaching practices or LLL
engagement behaviors. Third, data collection took place during the holiday period, which may have
affected the availability and responses of participants. Fourth, the study did not include triangulation
with other data sources (e.g., observations, document analysis) that could have provided a more
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comprehensive understanding of LLL practices. These limitations are characteristic of exploratory
qualitative research and do not diminish the value of the insights gained; rather, they highlight the
need for further investigation. Future research should address these limitations by including larger
and more diverse samples, employing multiple data collection methods, and conducting comparative
studies across different types of higher education institutions in Kazakhstan.

Conclusion. The study reveals that in-service teachers at Zhanibekov University demonstrate a
generally positive awareness of lifelong learning, with the majority defining it as a continuous,
self-directed process of updating knowledge and professional skills. However, the depth of
understanding varies: while some respondents provided comprehensive definitions, others offered
narrower interpretations, such as “self-development” or “improving teaching skills”, and one
participant questioned the importance of LLL altogether.

The main barriers to the development of LLL skills are consistently identified as time
constraints, heavy workloads, lack of intrinsic motivation, and insufficient institutional support.
These challenges are perceived as more pressing than resistance to new methods or lack of access to
resources.

Regarding strategies, the teachers consider mentorship, dedicated time for reflective practice,
and the integration of research-based approaches into the curriculum as the most promising
institutional interventions. Less emphasis is placed on self-directed learning or increased resource
availability, which may reflect the current economic and organizational realities.

While the university provides formal structures (workshops, courses) that encourage LLL
engagement, the gap between mandatory participation and deep, self-motivated learning remains
significant. The findings suggest that to foster a genuine culture of lifelong learning, university
management should reduce excessive workloads, strengthen mentoring systems, and create
conditions that support both professional reflection and emotional sustainability. These steps are
essential for preparing teachers to meet the rapidly evolving demands of education and for fulfilling
the national agenda of enhancing human capital and competitiveness.
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Y3AIKCI3 BIJIIM AJTYFA KO3KAPAC: 6. )KOHIBEKOB ATBIHIAYBI OHTYCTIK
KA3AKCTAH IHEJAT'OT'UKAJIBIK YHUBEPCUTETIHAEI'T KEUCTI 3BEPTTEY

Anoamna

JKahaunmpIk >xoHEe KapKBIHABI ©3repicTep XKaFaalbIiHIa MaMaHIapIbIH Y3MiKCi3 031H-631 JaMBITYBIHA JETEH CYPaHbIC
apTyna. Makana »xorapsl OKy OpPBIHIAPEI OKBITYIIBUIAPBIHEIH Y3IIKCI3 OLTIM aTy JafIbUTapbIH KAJBIITACTHIPY MICEIIECiHe
apHaiFaH, ce6e0i kociOon OLTIMHIH ©3eKTUTIK Mep3iMi KbIcKapyaa — 6omkaM Ootisatra, 2030 KBUTFa Kapail KOJTaHBICTaFbI
nmarapuTapaeiH 39%-61 eckipeni HeMece TpaHchopMarsiaHael. 3epTTeyIiH MaKcaThl — Ka3aKCTaHABIK Te1aror nKajIbIK
YHUBEPCHUTETTIH OKBITYIIBUIAPBIHBIH OMip OOWbl OKyFa JereH Ke3KapachlH aHbIKTay, COHJal-aK OChl JaFIbliIaplibl
JIAMBITYJIaFbl HETI3Ti KeJeprijiep MEH MYMKiH OOJIaThIH CTpaTerusuiap/bl WHCTHUTYLMOHAIIBIK OpTajia ailKpiHIay.
OjicHama camanbl Keic-3eprreyre Herizmenren: ©O.)KoniOexoB atbiamarbl OHTYCTIK KaszakcTaH meqarorikaibiK
YHUBEPCHUTETIHIH aJThl OKBITYIIBICBIMEH KYPBUIBIMIBIK OHJIaWH-cyX0aTTap JKYpri3iiim, ajblHFaH MaJiMeTTep
TaKBIPBINTBHIK TalIay apKbUIbl eHJeNal. HoTikenep OKBITYyIIbUIAPIBIH Y3AIKCI3 OUTIM aiyZblH MaHbI3AbLUIBIFbIH
MOWBIHIANTHIHBIH, aiaiila 1iC KY3iHAC YaKbITTBIH IICKTEYJIUIIriHe, KYKTEMCHIH AaybIpPJbIFbIHA, BIHTAHBIH
KETKUTIKCI3ITIHE JKOHE HWHCTUTYIIHOHAIIBIK KOJAAyNbIH TAIIBUIBIFBIHA Tall OOJNATHIHBEIH KepceTTi. EH TmiMmi
CTpaTerusuiap pPEeTiHAe TONIMIepiiK, pedieKCHsra YakbIT Oelly j>KOHE 3epTTeyre HeTi3[eNTeH TaKipuOeneprai oKy
OarmapiamMacblHa €HTI3y aTaiipl. 3epTTeyAiH MaHpBAbUEIFEl — ©O.JKoHiOekoB ateiHmarel OHTycTik Kazakcran
MIeTaTOTHKAJIBIK YHUBEPCHUTETIHE JKapUsUIaHFaH Y3MiKci3 OLTIM aiy cascaThl MEH OHBI JKY3€Te achIPYIbIH HAaKTHI
JKaFIaiIapsel apachlHAAFbl ANIAKTHIKTE SMITUPUKAIBIK Typae adienaeyi. KophITEIHIBIIAp JKYKTEMEHI Kaiita Kapay,
TONIMIEPIIK KOJAAyAbl KYIICUTY OHE OKBITYIIBUIAPABIH KOCIOM Mamybl YIIIH TYPaKThl MOTHBAIMSIBIK OpTa KYPY
KQKETTITiH KopceTe/Ii.

Tyuinoi co3dep: y3mikci3 OiumiM aiy, Y3miKCi3 KociOW AaMmy, OKBITYIIBUIAP, JKOFaphl OiTiM, Y37ikci3 OuTiM amy
JaFABUTapBIH JAMBITYAAFsl KeAEPTiiep, MeAaroruKaiblK O1TiM, OKBITY TOXipuOenepi, y3mikci3 OiiM axy naFasuiaphl.

* Munpnadexosa H.H.!, KyzapimeBa A.A.%, Maxanosa K.K.?
1,2,3 FOocno-Kaszaxcmanckuil nedazoeuuecku ynusepcumem um. O. Kanubexosa
1,2,3 Kazaxcman, Lllvivxenm

BOCIIPUSAATUE HEITPEPBIBHOI'O OEPA3OBAHUSA: U3YUYEHUE KEMCA B IO)KHO-
KA3AXCTAHCKOM IHEJAT'OI'HYECKOM YHUBEPCUTETE UMEHU
0., KAHUBEKOBA

Annomayus

B ycioBusix rino0GajibHbIX M CTPEMHTEIbHBIX M3MEHEHUH BO3pacTaeT NOTPEOHOCTh B HETIPEPHIBHOM CaMOPa3BUTUH
cneuuanucToB. CtaThs MocBsieHa npodiaeMe GopMUPOBaHUS HABBIKOB 00yUEHHMs Ha NpoTshKeHNH Beel xu3ni (lifelong
learning, LLL) y mnpenoxaBaTtenell BbICHIEH IIKOJNBI, YTO OOYCJIOBJIEHO COKpAICHHEM CpPOKa aKTyaJbHOCTH
npodeccHoHaNBHBIX 3HaHWH — 1o mnporHo3am, k 2030 romy 39% cyliecTBYIOIIMX HaBBIKOB YCTaperoT WIN
Tparchopmupyrores. Llenp mccnemoBanus - BBIBUTE ocoOeHHOCTH Bocmpusatus lifelong learning mpenonasaremxsMu
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Ka3aXCTaHCKOTO IE€Aarornieckoro YHUBEPCUTETA, a TAKKe ONPEEIIUTh KIII0UEBble Oaphepbl M BO3MOXKHBIE CTPATEruu
pa3BUTHSl 3TUX HAaBBIKOB B WHCTHUTYLMOHAJIBHOH cpene. Metomonorus 0Oa3upyercss Ha KadyeCTBEHHOM Keiic-
HCCIICIOBAaHUU: IPOBEAEHBl CTPYKTYPHUPOBAHHBIE OHJIANH-MHTEPBBIO C MIECThIO MpenojaBaTensiMu  FOxHO-
Kazaxcranckoro mnemarormueckoro ynuBepcutera wnmeHm O. JXanmOekoBa, maHHBIE NPOAHATM3UPOBAHBI C
UCTIONI30BAaHMEM TEMAaTHYECKOTO aHanm3a. Pe3ynbTaTel MOKa3aldy, 9TO MPENOAABATEIH B IEJIOM OCO3HAIOT Ba)KHOCTH
LLL, ogHako Ha MPaKTUKE CTAIKHBAIOTCSA C OTPAHUYICHHOCTHIO BPEMEHH, BEICOKOW YyIeOHON HAarpy3Koi, HEIOCTATKOM
MOTHBALMM ¥ HEXBAaTKOW WMHCTUTYIMOHAIbHOM moamepkku. HambOonee BOCTpeOOBaHHBIMH CTPATETHSIMH IPHU3HAHEI
HACTaBHUYECTBO, BBIICICHHE BPEMEHM Ha PE(PIEKCHI0 M HHTETPAlHs HCCIEIOBAaTEIbCKUX IOAXOJIO0B B YUEOHBIN
npomnecc. 3HaYUMOCTh HCCIEOBAaHMS 3aKII0YaeTCS B SMIMPHIECKOM OOOCHOBAaHMHM Pa3pblBa MEXIY ACKIAPHPYEMOU
nomutukoil LLL u peanbHbIMM YCHOBUSMHM €€ peanu3allid B Ka3aXCTaHCKOM By3e. BBIBOIBI yKa3bIBalOT Ha
HEOOXOAMMOCTh IIepecMOTpa paboueil Harpys3KH, yCWJIEHHS MEHTOPCKOHW IOJAEPKKH W CO3JaHus yCTOHYMBOMN
MOTHUBALMOHHOM CpeJibl ISl TPOEeCCHOHAIBEHOTO Pa3BUTHS MIPENoAaBaTesIeH.

Knouegvie crosa: HempepblBHOE 00pa3oBaHUE, HENpPEphIBHOE IPO(ECCHOHAIBHOE PAa3BUTHUE, NPEINOAaBaTelH,
BBICIIEE 00pa30BaHue, MPENSATCTBHS B PAa3BUTHU HABBIKOB HENPEPHIBHOTO 00pa30BaHMs, Me1arornueckoe oopa3oBaHue,
MIPAKTHKH IPETIOIaBaHusl, HABBIKK HETIPEPHIBHOTO 0OPa30BaHMS.
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