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SYNCHRONOUS AND ASYNCHRONOUS LEARNING FORMATS IN THE
FORMATION OF FOREIGN LANGUAGE COMMUNICATIVE COMPETENCE IN
ONLINE EDUCATION: A SCOPING REVIEW

Annotation

This scoping review aims to systematically map research on the use of synchronous (SCMC) and asynchronous
(ACMC) computer-mediated communication for developing foreign language communicative competence (FLCC) in
higher online education. The study's objectives are to identify key concepts and tools, systematise methodological
approaches, analyse the impact of communication formats on FLCC components, and determine gaps for future research.
Publication selection followed the PCC (Population-Concept-Context) model and the PRISMA-ScR protocol. The
included studies focus on the application of SCMC and ACMC in teaching foreign languages to university students and
lecturers. Studies not related to higher education, communicative competence development, or specialised digital
communication tools were excluded.

A systematic search was conducted in Scopus, Web of Science, Google Scholar, and the digital libraries of
Kazakhstani universities for studies published from January 2013 to December 2025. Twenty studies met the inclusion
criteria and were synthesised using thematic analysis. Four main thematic clusters emerged: comparative analysis of
formats and user preferences; impact on linguistic competencies; pedagogical design and innovative technologies; and
sociocultural, professionally oriented, and psychological aspects of FLCC development. The review identifies a trend
toward the functional complementarity of SCMC and ACMC, with increasing emphasis on hybrid models rather than a
single optimal format. Persistent methodological limitations are noted, particularly the scarcity of rigorous comparative
and longitudinal studies. This review provides a foundation for future research and supports the development of evidence-
based approaches to integrating digital communication formats into language pedagogy.

Keywords: online teaching, foreign language communicative competence, computer-mediated communication,
synchronous format, asynchronous format, higher education, scoping review.

Introduction. The shift to distance learning during the COVID-19 pandemic accelerated the
adoption of digital tools in education. Online interaction formats, whether synchronous (real-time) or
asynchronous (delayed access), have become especially important. As these formats are increasingly
used in language teaching, it is important to consider how effective each is for developing foreign
language communicative competence (FLCC).

This scoping review defines synchronous computer-mediated communication (SCMC) as real-
time, simultaneous online interaction, such as via Zoom, that requires participants' concurrent
presence. Asynchronous computer-mediated communication (ACMC) involves time-delayed
interaction, for example, via Flipgrid or forums, where participants contribute at their own pace
without simultaneous engagement.

Research demonstrates that these formats have distinct impacts. Synchronous online teaching
simulates live, face-to-face interaction and can enhance second-language acquisition [1]. Students in
video conferences receive immediate feedback and engage in spontaneous speech acts, which have
been shown to improve fluency, engagement, and motivation. However, synchronous speech often
exhibits lower syntactic complexity and simpler vocabulary. In contrast, asynchronous formats, such
as Flipgrid, enable students to record and edit video clips before submission, supporting a more
prepared and reflective speech environment that increases syntactic complexity and accuracy. These
platforms allow students additional time to plan their statements, which is especially helpful for
beginners, as it reduces anxiety and permits the use of dictionaries and other support tools [2].

Scoping reviews offer a comprehensive overview of existing literature and are especially useful
for investigating new or complex topics with diverse research landscapes. To synthesise a broad
spectrum of tools, educational contexts, and measurable outcomes related to SCMC and ACMC in
FLCC development, this review will consider studies that:
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- explore the use of SCMC or ACMC in foreign language learning within online higher education
systems;

- analyse topics such as comparative effectiveness, pedagogical design, student perceptions, and
learning outcomes associated with these formats.

Specifically, the review seeks to identify fundamental concepts, describe prevailing research
methodologies, explore emerging trends, highlight inconsistencies and gaps in the current research
landscape, and propose evidence-based recommendations to optimise the pedagogical integration of
these communication formats.

Methods and Materials. The review methodology was developed with a focus on the principles
of the Preferred Reporting Items for Systematic Reviews and Meta-Analyses extension for Scoping
Reviews (PRISMA-ScR) [3] to ensure complete and transparent reporting.

To form a representative sample of studies and ensure the reproducibility of the search, the PCC
(Population, Concept, Context) structuring framework was used, which is recommended for scoping
reviews [4]. Based on it, the criteria for including and excluding publications were determined and
are presented in detail in Table 1.

Table 1. The eligibility criteria

Criteria Inclusion criteria Exclusion criteria

Population | University students, teachers, and language program | Schoolchildren, children
students

Concept Use of synchronous (SCMC, e.g., Zoom, chats) or Research dedicated exclusively to traditional
asynchronous (ACMC, e.g., forums, Flipgrid) face-to-face education or general issues of
formats of digital educational communication in the | digitalisation, without a focus on digital
learning process educational communication

Context Empirical studies (experimental, quasi- Theoretical articles, reviews, opinions, and non-
experimental, qualitative) published in peer- academic sources
reviewed journals

Source: Compiled by the authors

The systematic search was conducted across four databases and source types, and the search
queries were adapted to each platform's indexing logic. In Scopus, the query was used in the TITLE-
ABS-KEY fields and included terms related to synchronous and asynchronous communication

("synchronous communication", '"real-time communication", '"videoconference", "SCMC",
"asynchronous communication", "delayed communication", "ACMC"), and foreign language
communication competencies ("foreign language communication competence", "FLCC",

"communication competence') and the educational context ("online education", "distance learning",
"higher education"); the search was limited to peer-reviewed journal articles published between 2013
and 2025. A similar structured query was used in the Web of Science (Core Collection) using the TS=
tag field. In Google Scholar, the same conceptual terms were used in natural language on the first 10
pages of results, with citation tracking of key sources. The primary search was restricted to English-
language publications. The electronic libraries of leading Kazakhstani universities (Al-Farabi Kazakh
National University, SDU) were additionally checked using Russian- language and Kazakh-language
equivalents of key terms. However, none of the sources in these repositories fulfilled all the PCC
model criteria and were therefore excluded from the final sample.

The screening of titles and abstracts was conducted independently by both authors. In cases of
disagreement regarding eligibility, consensus was reached through discussion. Before the full-text
screening stage, both authors jointly reviewed five borderline cases to calibrate the application of the
inclusion criteria.

The research selection process followed the PRISMA-ScR methodology, and its results are
presented as a flowchart (Figure 1). A total of 71 publications were identified through a database search
and an additional manual search. After deleting 9 duplicates, 62 publications remained for screening
by title and annotation. At this initial stage, 27 publications were excluded, mainly due to non-
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compliance with the PCC criteria (for example, the research concerned other pedagogical
technologies, did not relate to higher education, or did not focus on the development of
communicative competence).

Full-text versions of 35 articles were uploaded for in-depth evaluation. After careful
consideration, 15 publications were excluded for the following main reasons: inconsistency of the
concept (for example, research on non-SCMC/ACMC tools), irrelevant context (for example,
secondary school or corporate training), or lack of evaluation of specific components of the FLCC
for other reasons (e.g., methodological ineligibility). As a result, 20 studies were included in the
final analysis for the scoping review.

Records identified from: Scopus, Web
of Science, ERIC, Google Scholar, and
local repositories Databases
(n=71)
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Figure 1. PRISMA-ScR flowchart summarising the identification and selection
Source: Compiled by the authors

A standardised data extraction form has been developed for the included studies. The extracted
data included: bibliographic information; the purpose and design of the study; sample characteristics;
specific SCMC/ACMC tools and their application features; educational context; the components of
the FLCC under study; and key conclusions regarding the comparative effectiveness of the formats.
The extraction form was tested in three studies before the main extraction step and modified
accordingly to ensure uniform application across all included sources (Table 2).
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Table 2. Characteristics of included studies (N=20)

Study Authors Population | Intervention | Study design | Key outcomes Targeted aspects of
foreign language
learning

Adaptedan | Reid & 25 English | 13-week Qualitative Increased Intercultural

online Ivenz teacher blended Action intercultural Communicative

intercultural | (2025) trainees course Research awareness, tolerance, | Competence

communica- (ACMC: and communicative | (awareness,

tion course Moodle, competence. The ethnorelativism,

SCMC: blended format was | nonverbal
Teams) effective. communication).

Trainee Tuchyna 168 Survey on Quantitative | Most (81.2%) Professional FLCC

teachers' et al. Bachelor's | SCMC survey favoured combining | development via

views on (2021) and master's| (Zoom, Meet) SCMC/ACMC — distance education.

SCMC/AC teacher & ACMC desire for more tool

MC trainees (Moodle) use variety. Senior

students adapted
better.

Interactive Asan & 60 learners | Integration of | Mixed- Significant FLCC Overall, FLCC

tech for Kunan- & 10 online methods improvement. (oral, listening,

FLCC in bayeva teachers platforms, Increased motivation, | writing,

Kazakhstan | (2023) gamification, engagement, and intercultural

and VR satisfaction. skills).

FLCC Kudysheva | 51 Use of Descriptive FLCC is possible FLCC components:

development | & language digital tech survey without immersion. | speech, linguistic,

via digital Antontseva | teachers & online Regular sociocultural,

tools (2023) learning audio/speaking compensatory,

practice is crucial. educational-
cognitive.

Synch. vs. Prasetya University | Comparison | Quasi- Synch. valued for Overall English

Asynch. (2023) students of live experimental | interaction; asynch. | proficiency

instruction (synch.) vs for flexibility. (listening,

recorded Blend speaking, reading,
(asynch.) recommended. writing).
classes

Online Antontseva | lst-year Tilda Quasi- Significant FLCC FLCC components:

speech et al. science platform experimental | gains, especiallyin | speech, linguistic,

simulators (2025) teachers simulators sociocultural & sociocultural,

for FLCC (asynch. speech compensatory,

CMO) competencies. cognitive.

Gender Yang EFL Google Meet | Mixed- Females showed Motivation, self-

differences (2022) (English as | for real-time | methods higher motivation & | efficacy, and socio-

in SCMC a foreign instruction self-efficacy. Males | affective factors in

motivation language) reported more synchronous
under- interaction concerns. | learning.
graduates

Edmodo vs Rigo & Media Edmodo Mixed- Students preferred FLCC, grammar,

Meet for Mikus communi- | (asynch.)& | methods sync for production | vocabulary,

language (2021) cation Meet & feedback. Both interaction, and

learning students (synch.) in modes are beneficial | motivation.
EFL with different
strengths.

Virtual vs Davidson US language| Virtual Comparative | Virtual students had | Linguistic

In-person & Garas program exchange via | quasi- lower gains in proficiency & ICC

study abroad | (2023) students Zoom/Canva | experimental | speaking, less L2 (intercultural

vs traditional contact, and lower communicative
study abroad intercultural competence).
development.
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Learner Ozdaletal. | 56 Turkish | Experience Mixed- 46.4% preferred Learner
preferences (2021) ELL with Teams/ | methods SCMC, 14.3% perceptions &
for SCMC/ (English Zoom ACMC, 37.5% a comparative
ACMC language (SCMC) & blend. Online effectiveness of
learner) LMS communication is modes.
students (Learning not seen as effective
Management as face-to-face
System) communication.
(ACMCO)
Teacher Alfares 121 Saudi | Comparison | Quantitative | Sync. savestime & | Teachers' views on
perceptions (2024) university | of SCMCvs | survey enables interaction | FLCC development
in the Saudi teachers ACMC but has tech issues. | via CMC modes.
EFL setting benefits/chal Asynch. allows
lenges replay & autonomy
but requires self-
regulation.
SCMC/ Ajabshir 106 Iranian | Synch. chat | Quasi- Both CMC modes Pragmatic
ACMC for (2018) EFL vs asynch. experimental | outperformed F2F; | competence
pragmatic (English as | email vs there was no (request strategies).
competence a Foreign face-to-face significant difference
Language) | instruction between synch. and
students asynch. in pragmatic
gains.
Digital Makarova &| 36 Russian | Asynch. Mixed- Increased motivation,| FLCC sub-
storytelling Pirozhkova | Information | video methods improved English competences:
for FLCC (2021) Techno- storytelling skills, enhanced linguistic, discourse,
logy in EFL socio-psychological | pragmatic, socio-
students adaptation. cultural.
Online L2 Bergdahl 20 Swedish | Analysisof | Descriptive Identified 12 Engagement,
designs in (2025) adult synch. / case study engaging design interaction,
adult education asynch. elements; complexity| multimodality,
education teachers learning is not tied to the self-regulation.
designs number of tools.
Need Jiangetal. | 104 Chinese| Comparison | Mixed- Autonomy linked to | Willingness to
satisfaction in | (2025) learnersin | of Zoom methods willingness to communicate
online CMC the United | (synch.) & analysis communicate (WTC) | (WTC), language
modes. States writing tasks only in asynch.; quality, and
(asynch.) competence & psychological
relatedness linked needs.
in both modes.
Synch. / Takase Japanese Zoom Quasi- Synch. decreased Speaking skills,
Asynch. for | (2024) EFL learners| (synch.)vs experimental | sentence complexity; | complexity,
speaking Flipgrid CAF asynch. maintained | accuracy, fluency.
skills (asynch.) (complexity, | it. Highlights
video tasks accuracy, differential impacts.
fluency)
analysis
Challenges in | Ridoetal. | Indonesian | Use of Qualitative Reports tech issues, | English skills,
Indonesian (2024) EFL studenty Zoom/Meet | observations | motivation, and FLCC, and
university (SCMC) & comprehension engagement.
EFL LMS/ challenges.
YouTube Recommends
(ACMC) balanced use.
Moodle Kharchenko | Ukrainian | Moodle- Quasi- Improved cohesion, | Linguistic
voice tests et al. (2021) | English based asynch. | experimental | vocabulary, competence,
for linguistic majors speaking mixed grammar, and speaking,
competence. tests methods accuracy. High vocabulary, and
student satisfaction. | accuracy.
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Synch. / Tusino et Indonesian | Google Meet |Quasi- Synch. led to higher | Writing skills,
Asynch. for | al. EFL learners| (synch.) vs  fexperimental engagement. learner engagement
EFL writing | (2022) Classroom Preferred tasks (cognitive,
engagement (asynch.) for differed by mode behavioural,
writing (peer writing in emotional).
synch., feedback in
asynch.).
CMC modes | AbuSeileek | 30 EFL Synch. vs. Quasi- Asynch. led to more | Discourse
for oral & Qatawneh| students asynch. experimental | diverse question competence,
discourse (2013) audio types & longer strategic
functions discussions queries. Synch. competence, and
promoted clearer, oral interaction.
direct questions.

Source: Compiled by the authors

The extracted data were analysed using qualitative thematic analysis. The analysis process
involved an iterative coding procedure. In the first stage, the researchers openly coded the studies'
texts, highlighting key ideas, concepts, and conclusions. Subsequently, similar codes were grouped
into broader categories. These categories served as the basis for forming initial thematic clusters
deductively, aligning with the overall structure of the study as outlined by the PCC framework.

Subsequently, inductive refinement of themes and subthemes within each cluster was carried
out. This allowed for the identification of more subtle gradations and specific aspects arising directly
from the studies' content.

The result of the thematic analysis was the final matrix (Table 3), which structures the included
studies according to four key thematic clusters, their descriptions, and the corresponding authors.

In this review, foreign language communicative competence (FLCC) is considered in accordance
with the Celce-Murcia model [5], which includes six interrelated components: discursive, linguistic,
formulaic, interactive, socio-cultural, and strategic. The thematic clusters were formed based on the
main research question addressed in each study. Cluster 1 combines research that directly compares
SCMC and ACMC formats or examines user preferences. Cluster 2 includes research on the impact
of formats on specific, measurable language indicators — complexity, accuracy, fluency, pragmatic
competence, and discursive competence. Cluster 3 focuses on the role of educational design and
digital tools in developing FLCC components. Cluster 4 brings together research examining the
socio-cultural, professionally oriented, and psychological aspects of FLCC development, including
intercultural competence, motivation, and willingness to communicate. Studies on several topics were
assigned to a group corresponding to their dominant research question.

Table 3. Thematic clusters of reviewed literature

Cluster Name Description of key themes and research focus Authors (according to sources)

Comparative analysis of
synchronous and
asynchronous formats

Comparison of the efficiency of the modes,
analysis of the preferences of students and
teachers, and the balance between flexibility
and interaction.

Tuchyna et al. (2021); Prasetya (2023);
Rigo & Mikus (2021); Ozdal et al.
(2021); Alfares (2024); Rido et al
(2024); Tusino et al. (2022).

Development of
language competencies
(CAF, pragmatics,
discourse)

The influence of the digital environment on the
complexity, correctness, and fluency of speech
(CAF), pragmatic competence, and linguistic
accuracy.

Ajabshir (2018); Takase (2024);
AbuSeileek & Qatawneh (2013);
Makarova & Pirozhkova (2021).

Reid & Ivenz (2025); Asan &
Kunanbayeva (2023); Bergdahl (2025);
Antontseva et al. (2025); Kharchenko et
al. (2021).

Pedagogical design and
innovative technologies

The use of educational design elements,
platforms (Moodle, Edmodo, Tilda), and
technologies (VR, gamification, simulators) in
developing FLCC components.
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Sociocultural, Development of the sociocultural component of | Kudysheva & Antontseva (2023);
professionally oriented FLCC in professional and intercultural Davidson & Garas (2023); Yang (2022);
and psychological contexts, including motivation, willingness to | Jiang et al. (2025).
aspects of FLCC communicate (WTC), satisfaction of basic
development psychological needs, and affective barriers to

learning.

Source: Compiled by the authors

Results and Discussion. The final corpus comprises 20 empirical studies published between
2013 and 2025, with the majority appearing after 2020. These studies encompass a range of
geographical contexts, including universities in Indonesia, Ukraine, Kazakhstan, Saudi Arabia,
Japan, Iran, Sweden, and the United States. Most studies employ quasi-experimental and mixed-
methods designs, reflecting the exploratory stage of research in this field.

Cluster 1. A significant portion of the research focuses on how students and teachers perceive and
compare the formats of synchronous computer-mediated communication (SCMC) and asynchronous
computer-mediated communication (ACMC). The analysis of studies in this cluster reveals a
tendency: in the majority of the reviewed works, neither SCMC nor ACMC is perceived as
universally superior. Evidence mapping indicates a consistent preference for hybrid models. A survey
of future teachers showed that 81.2% recognise the need to combine both formats, with senior
students adapting more easily to the variety of tools [6]. This preference is based on perceived
strengths: SCMC is often associated with real-time interaction, immediate feedback, and higher
student engagement, all of which are considered important for developing spontaneous speech. At
the same time, ACMC is linked to flexibility, self-paced learning, and the opportunity for more
reflective and prepared language output, which is valued for developing accuracy.

Cluster 2. Research in the second cluster examines specific links between communication
formats and components of language competence. The available data point to differentiated but not
conclusively established associations. A comparative study notes that the use of SCMC may be
associated with maintaining fluency but with a reduction in syntactic complexity in subsequent
spoken speech. In contrast, tasks in the ACMC format correlate with increased lexical and syntactic
complexity [1, p. 66]. In the field of pragmatics, several studies indicate that both CMC formats are
associated with significant progress, with one study showing that they even surpassed traditional face-
to-face learning in developing specific pragmatic features. It was also noted that ACMC in certain
contexts promotes the emergence of more complex and elaborated discursive functions, such as
different types of questions, compared to the more straightforward questions typical of the SCMC
environment [7]. These findings are preliminary and based on a limited number of studies with
varying methodologies, which warrants caution in their interpretation.

Cluster 3. The third cluster describes the variety of instructional designs and digital tools
documented in the literature. The research covers tools ranging from basic Learning Management
System functions (e.g., voice tests in Moodle) to advanced integrations such as online speech
simulators, gamification, and virtual reality elements, which, in a number of studies, have reported
positive correlations with student motivation and engagement [8]. A key sub-theme is the complexity
of the instructional design itself. Studies indicate a gap between teachers' theoretical awareness of the
importance of engagement-enhancing elements and their practical application, highlighting the need
for subject-specific professional development in digital pedagogy.

Cluster 4. This cluster brings together studies examining the contextual and affective dimensions
of FLCC development in digital environments. Studies in teacher training, including for non-
linguistic specialisations, generally indicate that the development of FLCC is achievable in a digital
environment and emphasise the importance of factors such as learner self-organisation and regular
speaking practice. The use of specialised digital tools, such as speech simulators, in several studies
is associated with noticeable improvement.

Regarding psychological factors, studies consistently note individual differences in learners'
perceptions of the formats, although generalising conclusions from the available data should be
approached with caution. For instance, gender differences in motivation and self-efficacy have been
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reported in the SCMC environment, where female students tend to demonstrate higher levels of
positive motivation and self-regulation [9]. Additionally, the psychological prerequisites for
engagement appear to vary depending on the format: according to available data, satisfaction of the
need for autonomy is significantly related to willingness to communicate in ACMC conditions,
whereas in SCMC, other factors such as a sense of community and competence may play a central
role.

Methodological gaps and contradictions. Mapping of the research has revealed several
methodological features and gaps in the current evidence base. Firstly, there are few studies with a
direct comparative design, making it difficult to draw definitive conclusions about the specific
influence of each format. Secondly, many works, especially earlier ones, rely on descriptive methods
(surveys, observations) with small and non-representative samples, which restricts the ability to
generalise the results. Thirdly, the literature shows heterogeneity in FLCC parameters (e.g.,
researchers focus on CAF, pragmatics, and motivation), which complicates comparisons across
studies. Finally, there is a noted lack of long-term (longitudinal) studies assessing the sustainability
of competencies developed through SCMC/ACMC.

In addition to the limitations of the included studies, it is necessary to identify the limitations of
the present review itself. The corpus is limited to 20 sources due to the strict application of PCC
criteria. The main search was limited to English-language publications, potentially resulting in
insufficient coverage of research in the Kazakh and post-Soviet academic spaces. In addition,
publication bias cannot be excluded.

Analysis of the chronology of the included studies (most published after 2020) indicates a
dynamic development in this field. A shift is observed from the initial description of perceptions and
tool capabilities to more complex research examining the differentiated impact on specific
components of FLCC. Based on identified gaps, the following directions for future research can be
outlined:

- Conducting rigorous comparative studies: Well-designed quasi-experiments are needed to
compare the pedagogical outcomes of SCMC and ACMC directly.

- Deepening understanding of long-term effects and integrative models: Longitudinal studies
can assess the durability of skills. Additionally, empirical testing of hybrid models (e.g., the
'Preparation and Presentation Cycle') is promising, offering not just a combination but pedagogically
justified sequences of formats.

The results of this scoping review suggest that research on the use of synchronous (SCMC) and
asynchronous (ACMC) communication for the development of FLCC constitutes a dynamic yet
methodologically diverse field. An analysis of studies published between 2013 and 2025 points to a
shift in focus: from an initial description of tools and perceptions to a more complex analysis of the
differentiated impact of formats on specific components of competence. This evolution reflects a
global trend towards a more nuanced understanding of digital pedagogy. The present review
represents one of the first attempts at systematic mapping of this field with explicit consideration of
the Kazakhstani context, where the intersection of trilingual education policy and digital
transformation creates a distinctive research landscape.

The key finding of the review is that several studies point to a tendency towards functional
complementarity between SCMC and ACMC rather than competition. The mapping of the literature
suggests that no single format is sufficient for the comprehensive development of FLCC. This
tentative complementarity is reflected at several levels: in user preferences favouring hybrid models;
in observed associations (where ACMC in several works is more often linked to linguistic complexity
and accuracy, and SCMC to fluency and engagement); and in the design of successful pedagogical
interventions that deliberately combine both modes. It is important to emphasise, however, that this
tendency is based on a limited corpus of studies and cannot be conclusively established. Thus, to
move from establishing associations and perceptions to evidence-based pedagogical
recommendations, it is necessary to:

1) conduct rigorous comparative studies (longitudinal studies) testing integrative models;

2) develop and validate comprehensive assessment tools covering all components of FLCC in
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a digital environment;

3) specifically investigate the role of individual differences among students and the
particularities of educational contexts, including the Kazakhstani context, in the effectiveness of
SCMC and ACMC.

Conclusion. This scoping review identified and systematised contemporary research on the roles
of synchronous (SCMC) and asynchronous (ACMC) computer-mediated communication in the
development of foreign language communicative competence (FLCC) in online learning. The
literature analysis shows that the field is shifting towards a growing recognition of their potential
functional complementarity.

The review indicates that the key task is not the selection of a single format, but rather
pedagogically justified planning of their integration to address specific learning objectives — from
developing fluency and spontaneity to fostering linguistic accuracy and complexity. The available
evidence suggests the importance of considering students' psychological factors and the professional-
educational context, especially in the context of the digital transformation of higher education systems.
However, further research is necessary to move from theoretical models and identified
associations to evidence-based pedagogy. Priorities should include rigorous comparative and
longitudinal studies to assess the effectiveness of integrated models, as well as the development of
contextually sensitive methodologies that take into account the specifics of the educational
environment and language policy, including in Kazakhstan.

Thus, this review fulfils its primary task as a scoping review: it maps the current landscape of
knowledge, clearly delineates the structure and gaps in the research field, and sets directions for future
work aimed at creating evidence-based recommendations for educators and developers of educational
programmes.
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OHJIAMH-BLIIIM BEPY KAFIAUBIHJIA HIET TUIIIK KOMMYHUKATHUBTIK
KY3bIPETTIJIIKTI KAJIBIITACTBIPYIA OKBITY IbIH CUHXPOH/bI ’)KOHE
ACHUHXPOH/BI OKBITY ®OPMATTAPBI: IIOJIY MAKAJIA

Anoamna

By mony xorapsl oHNalH-OLTIM Oepy >KaFgaifbIHIA IIeT TUTiHZeri KoMMYHHUKaTHBTIK Ky3bIperTimikti (ILITKK)
nambeITy MakcaTeiHaa cuHXpoHAbl (SCMC) sxoHe acuHXpoHIH (ACMC) KOMITBIOTEPITIK-ACTIIATIBK KOMMYHHKAIASTHBI
KOJIIaHyFa apHaJIFaH 3epTTEYNIepAl JKYHenmi TypAe KapTamayra OaFbITTaldFaH. 3epTTEYAIH MakcaTTapbl HErisTi
TY)XBIpBIMJIAMaIap MEH Kypajmapsl aHbIKTay, dJiCHAMAIBIK TOCUIIEp/i ky#eney, artainran ¢opmartapabiy LITKK
KOMITOHEHTTEpiHEe BIKMAJbIH Taljay, COHJal-aK Ooyamak 3epTTeyJsiepre apHaJIFaH OJKbUIBIKTAPbl aiKbIHIAY OOJBII
tabbutazpl. Kapusnaneivaapasl ipiktey Population—Concept—Context (PCC) mopaeni Herizinae xoHe PRISMA-ScR
XaTTamacblHa coiikec JKyprizingi. IpikTeyre eHri3inreH eHOEKTep JKOFapbl OKY OpPBIHAAPHIHBIH CTYJCHTTEpPI MEH
OKBITYIIBUIApbIH IIeT Tingepine okpityna SCMC xone ACMC KoiJgaHbUIybIH KapacTbipanbl. JKorapbl OlmimMMeH,
KOMMYHUKATHUBTIK KY3BIPETTITIKTI JaMBITyMEH HEMece MaMaHAaHAbIPbUIFaH HU(PIBIK KOMMYHHUKAIHS KypalJapbIMeH
0ailuIaHBICTBI €MEC 3ePTTEYIIEP AJIBI TACTAIIBI.

Kyiteni izney 2013 sxpurebl KaHTap MeH 2025 KBUTFBI KENTOKCAH apalbiFbiHaa Scopus, Web of Science, Google
Scholar nepexkopnapsiana xoHe KaszakcTaH yHUBEpCUTETTEPiHIH HUQPIBIK KiTalXaHATapBIHAA XKYPTi3inmi. KopbITeIHAB
TangayFa TaKbIPBINTHIK TAIAAY dAici apKbUIBI )KHHAKTAIFaH aepekrepi 6ap 20 3eprrey eHrizingi. Hotmxenep Tept Herisri
TaKBIPHINTHIK KJIACTepAl alKbIHAAABL: GopMaTTapAbl CAIBICTHIPMAIIBI TallIay JKoHE NMalaataHyIbUIapAbIH TaHJayJaphl;
JIMHTBUCTHKAJBIK KY3BIPETTEPre BIKIAJbBI, IMEJaroruKajblK IU3ailH >KoHE HMHHOBAaUMSUIBIK TexHosorwmsuiap; LITKK
JIAMBITY/IBIH 9JIEYMETTIK-MOJICHH, KaciOn-0araapianFaH KoHe ICUXOIOTHsUIBIK acniektiiepi. [lomy sy Herisri O6aiikaysl
— SCMC nen ACMC-TiH (pyHKIMOHAJIBIK ©3apa TOJBIKTHIPYIIbI CUMAThIHA Kapal TeHICHUMSIHBIH OalKallybl jKoHE
JKAJFBI3 OHTAWNBI (POPMATTHI 13/IeyAeH ropi THOPUATI MOJIeNibiepre NPaKTHKAJbIK OaraapiablH GackiMIpbFbl. COHBIMEH
KaTtap, IIONY KaTaH CaJbICTHIPMAaJbl KOHE JIOHTMTIOATIK 3€pPTTEYNIEp.iH JKETKUIKCI3AIriH Koca ayFaH/a, CaKTalbIIl
OTBIPFaH 9/IiCHAMAIIBIK IEKTEYJEep/l KepceTeai. by skymbic Oonamiak 3epTreyliepre Heri3 00BN, TUIIIK Meaarornkara
IUQPPIABIK KOMMYHHKATHBTIK (pOpMaTTapabl HHTETPAIUSIIAY IBIH ASJICIl TOCUTIH KAIBIITACTHIPYFa BIKIAT TEI.

Tyuinoi ce30ep: OHIAWH OKBITY, IIET Tilli KOMMYHHKATHBTIK KY3BIPETTIIIT1, KOMIIBIOTED apKbUIbI JeIaIaHFaH
KOMMYHHUKAIIHSI, CHHXPOHIBI (hopMaT, aCHHXPOHIBI (hopMart, 5KOFaphl OLTiM, 10Ty MaKaa.

*OwmapxamueBa M. I'.!, Taycoraposa A.K. 2
12 Kasaxcxuii Hayuonanonwiii Ynusepcumem umenu ano-Dapabu
L2 Kasaxcman, Anmameot

CHUHXPOHHBIE U ACHHXPOHHBIE ®OPMATBI OBYUYEHUSA B ®OPMHUPOBAHUHN
HWHOA3BIYHON KOMMYHUKATABHOM KOMIIETEHIIAY B YCJIOBUSX OHJIAH-
OBPA3OBAHUA: OB30PHASA CTATbHA

AHnnomayus

JanHbIit 0030p HampaBieH Ha CUCTEMAaTHYECKOe KapTHPOBAHUE HMCCIICTOBAHUM, MOCBSIICHHBIX HCIIOJIB30BAHHUIO
cuaxpoHHoit (SCMC) n acuaxporHOH (ACMC) KOMIBIOTEPHO-OIIOCPEIOBAHHONH KOMMYHHKAIIMH IS DPa3BUTHUS
WHOS3BIYHON KoMMyHuKaTHBHOM KommereHnnd (MKK) B Beicmiem onmaifH-oOpa3zoBanmu. llemm wuccnemoBaHus
3aKJIIOYAJIICH B BBISIBICHUH KITIOYEBBIX KOHIENIHWNA W MHCTPYMEHTOB, CHCTEMATH3AIUN METOAOIOTHIECKUX MOIXO0/IO0B,
aHaymze BnusiHUs hopmaroB Ha kommoHeHTH KK, a Taxoke onpeaenenuu mpo6esoB 1yist Oyaymmx uccieaoBanuidi. OToop
myOnmkanuit mpoBoamics o mojenu PCC (Population-Concept-Context) u B cootBeTcTBHH ¢ TpoTokosioM PRISMA-ScR.
Brxirouennsie pabotel kacanuch npuMmenerns SCMC u ACMC B o0ydeHWH WHOCTPAHHBIM SI3bIKAM CTYJICHTOB H
npenoaaBaTeieldl By30B. BbUIM HMCKIIIOYEHBI HCCIIEIOBAaHMS, HE CBSA3AaHHBIE C BBICIIMM OOpa3OBaHUEM, DPa3BUTHEM
KOMMYHUKATHBHON KOMIIETCHIIMH WM CIIEUAIM3UPOBAaHHBIMU LH(PPOBBIMU HHCTPYMEHTAMH OOIICHHMSI.

Cucremarnueckuil IOMCK MpoOBOAMWIICS B 06azax naHHbIX Scopus, Web of Science, Google Scholar u ungpobix
OnbIMoTEeKaxX Ka3aXxCTaHCKUX YHUBEPCUTETOB 3a iepuo ¢ siHBapst 2013 no nekadbps 2025 rozna. B urorossrii ananus 6sun
BKJIroueHbl 20 McciienoBaHui, JaHHbIE KOTOPHIX ObUIM 00OOLIEHBI C MOMOIILI0 TEMAaTHYECKOTro aHanu3a. Pe3ysbrarel
BBIABWJIM YETHIPE OCHOBHBIX TEMAaTHYECKHX KJIACTepa: CpPaBHUTEIBHBIM aHanmn3 (OpMAaTOB U TIPEANOYTCHUS
M0JIb30BaTeNell; BIMSHUE HAa S3BIKOBBIC KOMIICTCHIMH; MEJarormdecKWil An3ailH M MHHOBAI[MOHHBIC TEXHOJOTHH;
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COLIMOKYJIbTYpHBIE, MTPO(PECCHOHATbHO-OPUEHTHPOBaHHbIE U Nicuxosiorndeckue acrekTsl passutus MKK. KitoueBsim
HaOoIeHueM 0030pa SIBISICTCS. BBISIBIICHHAS! TeHAEHINS K QyHKunoHanbHO# nonomuurensHocty SCMC u ACMC n
MPaKTHYeCKasi OpUEHTANNS Ha THOPH/IHBIC MOJIENH, a HE Ha MOUCK SJMHCTBEHHOTO ONTUMAaIbHOTO opmara. O030p Takxke
BBIZIEIACT COXPAHSIOLIMECS METONOJIOTHYECKHE OTPAHMYCHHMS, BKIIOYAas HEAOCTATOK CTPOTHX CPaBHHUTEIBHBIX U
JIOHTUTIONHBIX HccienoBaHuil. JlanHas paOoTa CIIy>)KHT OCHOBOHW Ui NANbHEWIINX HCCIEIOBAHHA U CIOCOOCTBYET
(OpMHPOBAHUIO JOKA3aTEIBHOTO MOAXOAAa K MHTETPAlUH IU(PPOBBIX KOMMYHHKAaTHBHBIX (DOpPMAaTOB B SI3BIKOBYIO
MIEJIarOTHKY .

Kniouegvie cnoséa: oHmalH-0OydeHWE, WHOS3BIYHAS KOMMYHUKAaTHBHAas KOMIICTCHIMA, KOMIBIOTEPHO-
OTIoCcpeI0BaHHAST KOMMYHHKAIIHSI, CHHXPOHHBIA (JOpMaT, aCHHXPOHHBIH (popMmart, BeIcIiee 0Opa3oBaHue, 0030pHAS CTAThS.
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