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MODERN APPROACHES TO CURATORIAL WORK AT TECHNICAL
UNIVERSITY: INTERACTIVE TECHNOLOGIES AND EFFECTIVE PRACTICES

Abstract

The article is devoted to the analysis of modern approaches to curatorial work at the technical university, as well as
the justification of the use of interactive technologies and effective practices in this field. The essential content of the
concepts "curator" and "curatorial work" is revealed, its tasks and role in the educational work system of the university
are clarified. The purpose of the article is to analyze modern approaches to curatorial work at the technical university and
to substantiate interactive technologies and effective practices that optimize its efficacy.

The methodological basis of the study comprised an analysis of scholarly literature addressing the issues of
curatorial activity and interactive learning, as well as an empirical investigation carried out through a survey of students
and curators of academic groups at a technical university. The findings demonstrated a generally positive attitude among
participants in the educational process toward the implementation of interactive forms of work, as well as their perceived
contribution to students’ adaptation and the development of personal qualities. At the same time, a number of
organizational and methodological constraints were identified that hinder their systematic and consistent implementation.

The scientific novelty of the research consists in a comprehensive examination of curatorial activities within a
technical university through the lens of interactive technologies, grounded in empirical evidence. The practical
significance of the study lies in the potential application of the obtained results in the development of methodological
guidelines and professional development programs for curators aimed at enhancing the quality of educational work and
increasing the level of student engagement.

Key words: curator, curatorial work, upbringing, technical university, higher education, methodological support,
interactive technologies.

Introduction. The current stage of higher education development, characterized by the processes
of globalization and digital transformation, requires the development and implementation of new
approaches to the educational work of the university, aimed at the formation of graduates of both
professional competencies and individual and personal qualities. In this context, it is the institute of
curatorship that bears the main responsibility, representing a key element of educational work in
universities.

However, in the practice of modern universities, the institution of curatorship is often limited to
formal events, which reduces its effectiveness and is perceived by students as an insignificant part of
the educational process. This is especially evident in technical universities, where curricula focus
primarily on natural science and engineering disciplines, which reduces attention to the formation of
social and communicative competencies. Under these conditions, curatorial work is of particular
importance, as it performs a compensatory function, contributing to the development of students'
personal qualities and skills necessary for successful adaptation and future professional activity. In
this regard, there is a need for a systematic analysis of modern approaches and practices of curatorial
work.

The purpose of this study is to analyze modern approaches to curatorial activities at the technical
university and to substantiate interactive technologies and effective practices that enhance its
effectiveness. Within the framework of this goal, the following tasks are being solved: a theoretical
analysis of the essence of curatorial work and modern approaches to its organization in a technical
university, substantiation of the importance and possibilities of using interactive technologies in the
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educational work of a technical university, as well as a practical study of the attitude of students and
curators of academic groups to the use of interactive forms of work.

The term "curator" comes from the Latin word curator, which means "trustee", "guardian",
"caring". In the modern educational context, a curator is a teacher appointed to address issues of
education, leisure, work and social activities of students [1].

The term "curator" is often associated with the concept of mentoring. In the scientific literature,
it is considered, on the one hand, as a form of organization of educational work and a means of
managing the process of student team formation (T.G. Mukhina, T.V. Filippova) [2], and on the other
— s a necessary element of the university’s upbringing and educational environment (E.L. Bobylev,
I.Yu. Samokhvalova, A.O. Chudakova, E.A. Shcheulova) [3].

In the works of domestic scientists, the term "curator" is interpreted as a teacher appointed by
the dean's office to solve educational, leisure, labor, and social issues in a student's life
(U.B.Toleshova) [4].

Thus, a curator is a teacher who performs the function of an intermediary between students and
the university environment, providing not only the organization of the educational process, but also
support for the personal development of students. His activities are aimed at adapting students to
university conditions, forming social responsibility, developing communication skills and providing
support in solving emerging personal and educational problems.

An important contribution to the study of the potential of curatorial work is the dissertation
research by E.I. Yeroshenkova [5], in which this phenomenon is considered in the context of the
formation of a student's professional and value attitude. The author's work combines the theoretical
depth of the analysis of the category of "professional and value orientation" with a practical
orientation, offering specific tools for modernizing the educational component in the activities of the
curator of the student group. The conclusions of the study remain relevant for the development of
modern concepts of curation using interactive and personality-oriented pedagogical technologies.

In the joint work of L.F. Isaev and E.I. Yeroshenkova [6], the content and technology of the
activity of the curator of the student group are considered from the standpoint of a personality-
oriented approach. The authors focus on the role of the curator in shaping students' professional and
value attitudes and identify three key stages of curatorial work: organizational and predictive,
procedural and stimulating, and integrationally corrective.

The curatorial work at a technical university has its own peculiarities due to the specifics of the
professional training of engineering students. It is aimed not only at solving the traditional tasks of
educational work and organizing extracurricular activities, but also at developing future specialists'
qualities such as responsibility, teamwork, initiative, and soft skills. In the conditions of a technical
university, the curator becomes a link between the educational process and the personal development
of students, contributing to their professional socialization and adaptation to the conditions of their
future profession.

The purpose of curatorial work at a technical university is to create conditions conducive to the
successful academic and social development of students, their personal development and professional
self-realization [7]. The realization of this goal is carried out through solving a set of tasks arising
from the university's strategy in the field of educational work and focused on comprehensive support
for students in the process of mastering educational programs.

The priority tasks of the curatorial work include: providing psychological and pedagogical
support to students during their adaptation to the conditions of higher education; advisory support for
students in building an individual educational trajectory; creation of conditions for self-realization of
personality, development of intellectual, spiritual and moral potential of students; formation of
students' ideas about the norms and values of corporate culture, the development of patriotism, civic
identity, and interethnic tolerance; information support and encouragement of students' participation
in various forms of extracurricular activities: scientific, cultural, educational, sports, etc. [8].

In a number of studies, including the work of E.Ya. Belskaya, it is noted that, despite the current
requirements for the quality of training graduates of technical universities, involving the
modernization of the organization and content of curatorial activities, in practice it largely retains a
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formal character. The author emphasizes that curators' activities are often limited to performing
general pedagogical functions and are based primarily on intuitive ideas about the specifics and
effectiveness of interaction in the subject-subject system. The author cites the lack of professional
training in the field of psychological, pedagogical, and humanitarian disciplines among the majority
of curators of technical universities as one of the reasons for this situation. In addition, as her research
shows, the curators themselves are aware of the need for organizational and methodological support,
which indicates that there is a request to improve professional competence in this area [9].

G.V. Timoshko and A.A. Timoshko also analyze the key psychological aspects of the curator's
work at a technical university, emphasizing the importance of psychological competence of teachers
for successful student support. The authors highlight the role of the curator as an intermediary,
contributing to the adaptation, formation of motivation and emotional stability of students, as well as
the prevention of stress and conflict in the group. Special attention is paid to the need for systematic
training of supervisors to improve their professional and psychological skills for effective educational
and socio-psychological support of students [10].

The work of M.K. Kakimzhanova and Z.A. Kaskarbayeva is particularly noted among domestic
researchers. The authors consider the importance of curatorial work in the system of extracurricular
activities aimed at the formation of social competence of students of an agrotechnical university. The
authors emphasize that the curator is a key actor ensuring the comprehensive development of the
personal and communication skills of future specialists necessary for successful professional and
social adaptation. Special attention is paid to methodological approaches and technologies that can
be implemented in extracurricular activities to improve students' social competence [11].

Thus, the above provisions and research results indicate the existing gaps in the preparation and
organization of curatorial activities in technical universities, primarily related to the insufficient level
of psychological and pedagogical training of curators and the formal nature of their work.
Considering this, it is important to integrate modern interactive technologies and effective methods
into the practice of curatorial activities at a technical university aimed at improving the quality of
interaction with students, activating their personal and professional potential, as well as creating
conditions for more effective educational and adaptive work.

Interactive technologies in curatorial work are a set of methods and techniques aimed at actively
involving students in interaction, joint decision-making, discussion and solving practical problems.
The use of such technologies makes it possible to strengthen the motivation of students, promote the
development of communication skills, critical thinking, and create conditions for effective adaptation
and socialization in the educational environment. [12].

The most effective forms include trainings, interactive lectures and business games, Al tools,
case studies, project activities, as well as digital tools for online communication and feedback [13].
The inclusion of these approaches in curatorial practice contributes to the formation of a more trusting
relationship between the curator and students and makes extracurricular work not only meaningful,
but also significant for the personal and professional development of students.

At the same time, it should be noted that in most studies interactive technologies are considered
in a generalized manner, without taking into account the specifics of curatorial work and the
educational environment of a technical university. In particular, existing classifications are usually
based on the form of implementation (trainings, games, discussions), while their functional role in
solving the tasks of curatorial activity remains insufficiently disclosed.

In the context of a technical university, where the educational process is predominantly focused
on engineering and natural science training, curatorial work performs a compensatory function aimed
at the development of students’ social, communicative, and reflective competencies. This necessitates
a more targeted selection and systematization of interactive technologies in accordance with the
objectives of curatorial work.

Unlike traditional approaches, the classification in this study is based not only on the form of
interaction, but also on the functional role of interactive technologies, methods, forms, and digital
tools in addressing the key tasks of curatorial work within the specific context of a technical
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university, considering them in an integrated manner within curatorial practice. The classification is
shown in Table 1.

Table 1. The main forms of interactive technologies and methods

simulated situations.

thinking and decision-
making skills.

The form of Description Goal Specific function in a technical
work university context
Technologies
Gamification Modeling professional or Increase motivation, Development of professional
social situations. develop social and identity and practical skills through
professional gamified modeling of engineering
competencies. roles and scenarios.
Case study Joint analysis of real or Development of critical Formation of professional thinking

and the ability to make informed
decisions based on the analysis of
real engineering case situations.

Project activities

Students' work on socially
significant or educational
projects.

Formation of
responsibility, leadership
skills, and the ability to
work in a team.

Development of students’
teamwork and project-based
engineering skills in conditions
approximating real professional
practice.

Reflective Keeping diaries, discussing Raising awareness, Students’ awareness of their
practices personal experiences, dealing | developing emotional academic and professional
with emotions. intelligence. difficulties, along with the
development of self-regulation and
emotional stability skills and the
formation of emotional intelligence
necessary for effective teamwork in
engineering environments.
Methods

Lecture-based
interactive
methods

Using questions, mini-
discussions, situational
analysis, brainstorming
elements, as well as digital
tools (Kahoot!, Mentimeter,
Al tools) to discuss relevant
topics.

Increased attention,
involvement in the
discussion of relevant
topics.

Increasing student engagement,
developing critical thinking skills,
and establishing stable feedback
between the curator and students.

Quests and team
games

Educational and
developmental games with
elements of search,
competition.

Increased interest in
extracurricular activities,
development of team
interaction.

The activation of students’ learning
motivation, the development of
their communication and project
competencies, as well as the
formation of teamwork experience
in solving technical and engineering
problems in simulated professional
scenarios.

Training
(communication,
adaptation,
personal growth)

Conducting thematic
sessions with students aimed
at developing skills.

Developing soft skills,
reducing anxiety, and
improving group
cohesion.

Compensation for the lack of
communicative training and the
development of interaction,
teamwork, and professional
communication skills.

Source: developed by the authors.

The presented table demonstrates an integrated approach to the organization of curatorial work
at a technical university through the use of various forms and tools of interaction with students. Each
of the considered forms of work is aimed not only at addressing general educational tasks, but also
at the formation of professionally significant competencies that are in demand in the engineering
environment.

The analysis shows that traditional and interactive methods (trainings, case studies, project
activities, gamification, interactive lectures) in the context of technical education acquire a practice-
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oriented character and contribute to the development of students’ critical thinking, teamwork,
communication, and decision-making skills in situations close to real professional practice. Of
particular importance in curatorial work are digital tools and reflective practices that enhance
feedback, provide rapid diagnosis of students’ adaptation, and promote the development of emotional
stability and self-regulation. This is especially important for technical universities, where attention is
traditionally focused on subject and engineering training, while the development of soft skills requires
additional pedagogical support.

Thus, the presented forms of work together ensure not only increased student engagement in the
educational process but also their comprehensive personal and professional development, including
the formation of communicative, design, digital, and emotional-personal competencies necessary for
future engineers.

Methods and materials. The research used methods of collecting, processing, comparing
theoretical and experimental data, and inductive-deductive analysis. In particular, during the
generalization of theoretical data, scientific, pedagogical, and educational literature, as well as the
works of domestic and foreign researchers on the research problem, were analyzed. To summarize
the experimental data, a survey of students and curators of academic groups was conducted, and
quantitative and qualitative methods were used to process the survey results.

As part of the practical research, questionnaire was developed and conducted aimed at
identifying attitudes towards interactive technologies in curatorial activities.

The questionnaire was conducted using the Google Forms online platform, which made it easier
to collect, organize, and then analyze the data obtained.

Link to the questionnaire for academic group curators: https://forms.gle/i45iq6rXRjgRqTR67

Link to the questionnaire for students: https://forms.gle/pRtMu8cnHNqjH8BJ6

The study employed two structured questionnaires designed for academic curators and students.
The instruments were based on a mixed measurement design combining different types of scales
depending on the nature of the variables. Both questionnaires included ordinal scales, Likert-type
scales, and multiple-response items.

For ordinal measurement, response options were used to assess factual and behavioral indicators,
such as the frequency of student participation in curator-led activities and perceived level of
interaction with the curator. These items were measured using ordered categorical scales (e.g.,
“regularly — sometimes — rarely — never” or “very high —low”).

Likert-type scales (5-point agreement format ranging from “strongly disagree” to “strongly
agree”) were applied in the curator questionnaire to measure attitudes toward interactive
technologies, including perceived effectiveness, self-assessed competence, and readiness for
professional development. In the student questionnaire, Likert-type items were used to assess
perceived impact of interactive activities on adaptation and personal development, as well as attitudes
toward increasing their use. Multiple-response questions were included to identify types of interactive
methods used or preferred and to determine perceived difficulties, allowing respondents to select
more than one relevant option.

Thus, the instruments combined behavioral (ordinal), attitudinal (Likert-type), and categorical
(multiple-response) measures, enabling a comprehensive analysis of curatorial practice from both
student and curator perspectives.

The questionnaire was designed as a diagnostic and evaluative instrument rather than a
unidimensional psychometric scale. The validity of the research instruments was established through
a combination of content validation, expert review, and pilot testing. Content validity was ensured by
aligning the questionnaire items with the objectives of the study and the theoretical framework of
curatorial activity and interactive pedagogical technologies.

Expert validation was conducted by three academic staff members specializing in pedagogy and
educational psychology. They evaluated the questionnaire for content relevance, clarity of wording,
and alignment with the research objectives. Based on their recommendations, minor editorial
adjustments were made. In addition, a pilot study was carried out with a small group of respondents
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to assess the clarity and comprehensibility of the instrument. The results of the pilot phase confirmed
the suitability of the questionnaire for the main data collection.

Students and curators of academic groups of the Kazakh Agrotechnical Research University
named after S. Seifullin took part in the survey. The total sample size was 172 respondents, including
160 2nd and 3rd year students from the Technical and Energy Faculties (80 students from each
faculty), as well as 12 supervisors, each of whom is responsible for one curatorial group of these
faculties. The sample was formed in a purposeful way and covers the key groups of participants in
the educational process who are directly involved in curatorial activities.

The inclusion of all curators of the relevant academic groups in the study (n=12) has the character
of continuous coverage, which increases the reliability of the data obtained. The size of the student
sample (n=160) is sufficient to identify stable trends and conduct comparative analysis between
faculties, as it ensures the representation of different academic groups and reduces the impact of
random deviations. The selection of 2nd and 3rd year students is due to the fact that this category of
students has already passed the stage of primary adaptation to the educational environment of the
university, typical for the first year, and at the same time is still in conditions of active interaction
with the curator. This allows for a more objective and informed assessment of the effectiveness of
curatorial activities and the interactive technologies used.

Thus, the formed sample is reasonable, representative and corresponds to the objectives of the
study.

Results and Discussion. The analysis of the results of the questionnaire of academic group
curators made it possible to assess the degree of their familiarity with interactive technologies, the
frequency and nature of their use in curatorial practice, as well as to identify difficulties and a request
for further professional development in this area.

The results showed that the majority of respondents have sufficient experience in curatorial
work: 64% have been working as curators for more than 3 years, 36% — from 1 to 3 years, there were
no curators with less than a year of experience.

As for familiarity with interactive technologies, 22.3% of the curators reported that they are well
versed in these methods, while 54.8% have only a partial understanding. This suggests a generally
moderate self-reported level of familiarity with interactive technologies among curators. At the same
time, 18.7% of respondents indicated poor familiarity with these methods, and one respondent
reported a complete lack of knowledge, which suggests existing gaps in methodological training.
Despite a relatively sufficient level of familiarity with interactive technologies, their practical
application remains limited. Thus, only 27.3% of participants regularly use interactive forms in
curatorial activities, 41.5% use them occasionally, and 31.2% rarely or never apply them. These data
indicate a noticeable discrepancy between levels of awareness and frequency of practical application.
In other words, the availability of knowledge does not always lead to its systematic integration into
curatorial practice.

This situation may be attributed to a number of factors, including the high academic and
organizational workload of curators, lack of time, as well as limited methodological support and
insufficient practical guidance on the implementation of interactive forms of work.

The most commonly used methods among curators were discussions and mini-discussions,
which were reported by 68.7% of participants, followed by online surveys and voting (50.4%), group
projects (45.5%), and the use of digital platforms such as Kahoot! and Mentimeter (36%). This
distribution indicates a predominance of relatively simple and discussion-based interactive forms,
which require less technical preparation and are easier to integrate into curatorial practice. More
complex interactive methods, such as role-playing games and training sessions, are used significantly
less frequently (27.8%), which may reflect limited methodological readiness or insufficient
experience in organizing such activities. In addition, 16.3% of respondents indicated other forms of
interactive work, including extracurricular activities and engagement with socially significant issues.
Multiple responses were allowed, therefore percentages do not sum to 100%.

Overall, the results suggest that curators tend to prioritize traditional interactive formats, while
the integration of more innovative and practice-oriented technologies remains limited. This may be
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explained by the higher organizational complexity of such methods and the lack of systematic
methodological support. At the same time, the observed pattern reflects a gradual but uneven digital
transformation of curatorial practice in technical universities (Figure 1).

70,00%
60,00%
50,00%
13800 '
0
20,00% -
10/00% -
0,00% ‘
Discussions  Online Group  Theuse of Role— Other
and mini- pollsand  projects digital playing
discussions ~ voting platforms games and
suchas  trainings
Kahoot!
and...

H-  68,70% 50,40% 45,50% 36% 27,80% 16,30%

Figure 1. Interactive methods utilized
Source: developed by the authors.

Among the difficulties preventing the use of interactive technologies (Figure 2), the curators
most frequently identified lack of time (59%), lack of methodological support (45.3%), low student
engagement (41.4%), and insufficient training in interactive methods (36%). In addition, 11.2% of
respondents reported other challenges, including lack of motivation and adherence to traditional
teaching approaches. The obtained data indicate that the main barriers are primarily of an
organizational and methodological nature rather than individual resistance to innovation. In
particular, the predominance of lack of time suggests that curatorial responsibilities are often
combined with high academic workloads, which limits the opportunity for systematic implementation
of interactive forms of work. This question allowed multiple responses.

Methodological difficulties, including insufficient training and lack of guidance materials, point
to the need for targeted professional development programs aimed at enhancing curators’
competencies in interactive pedagogy. At the same time, factors such as low student engagement may
partially reflect not only student behavior, but also insufficiently developed or inconsistent use of
interactive methods themselves. Overall, these results demonstrate that the effective implementation
of interactive technologies in curatorial practice requires both institutional support and systematic
methodological assistance.

60%

50%
40%
30%
20%

0%

Lack of time Lack of Low student | Insufficient Other
methodologi | engagement = training in
cal support interactive
methods
H- 59% 45,30% 41,40% 36% 11,20%

Figure 2. Difficulties in using interactive methods
Source: developed by the authors.

A high level of agreement (86%) was observed among curators regarding the need for additional

training and methodological support in the implementation of interactive forms of work. This result
indicates a strong readiness for professional development and a generally positive attitude toward
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enhancing their competencies in the use of interactive pedagogical approaches. Overall, the findings
reflect a favorable disposition toward the integration of innovative methods into curatorial practice.

The obtained result is particularly significant in the context of previously identified difficulties,
such as insufficient methodological support and lack of training. Overall, this finding highlights a
substantial potential for improving curatorial practice through targeted training programs and
systematic methodological support, which could significantly enhance the effectiveness of interactive
technologies in higher education.

The analysis of the results of the survey of students (160 people in total) revealed their perception
of curatorial work, as well as their attitude to the use of interactive forms of interaction.

When asked about the level of interaction with the supervisor, 26.1% of students rated it as very
high, noting that the supervisor is actively involved in the life of the group. A further 43.2% assessed
the interaction as sufficient, indicating that communication takes place as needed. At the same time,
21.7% of respondents reported a low level of interaction, while 9% found it difficult to provide an
assessment.

The results suggest that, in general, the level of student—curator interaction can be characterized
as moderate, with a predominance of satisfactory but not intensive engagement. However, the
presence of a significant proportion of students reporting low interaction indicates uneven
implementation of curatorial support across student groups. Such variability may affect the
consistency of students’ adaptation processes within the university environment, as the quality of
interaction with the curator is an important factor in academic and social integration.

As for participation in events organized by curators, 31.8% of students reported regular
participation, while 40.9% participate occasionally. At the same time, 19.3% indicated rare
participation, and only 8% stated that they had never participated in such activities. These results
suggest a generally moderate level of student engagement in curatorial events, with the majority of
students involved at least periodically, although sustained and consistent participation remains
limited.

The results regarding the use of interactive forms of work show that 20.5% of respondents
indicated that curators often apply such methods, while 34.1% reported occasional use. At the same
time, 18.2% noted rare use, 11.4% stated that interactive methods are never used, and 15.9% found
it difficult to provide an assessment. These findings suggest an uneven and inconsistent
implementation of interactive approaches in curatorial practice, with a predominance of occasional
rather than systematic use across student groups.

When selecting the most interesting and effective forms of interactive work, students identified
several preferred formats (Figure 3). The leading positions were occupied by polls and voting (63.6%)
and online game-based tools such as Kahoot! and Quizizz (55.7%), which reflects a clear preference
for digital, visually engaging, and feedback-oriented forms of interaction. This tendency can be
explained by students’ familiarity with digital environments and the motivational effect of
gamification, which increases engagement and reduces perceived learning effort.

70,00%
60,00%
50,00%
40,00%
30,00%
20,00%
10,00% -
0,00%
Pollsand = Online  Discussio  Quests Joint Trainings =~ Other
voting games ns projects forms
(Kahoot!,
Quizizz,
etc.)

B- 63,60% @ 55,70% @ 47,70% @ 44,30% | 39,80% @ 34,10% 6,80%
Figure 3. Interesting and effective forms of interactive methods according to students

126



©pney. Y3gikci3 6inim »xapubicbl — Opney. Bectn HenpepbiBHOro obpasoBaHms. Ne2(53)/2026

Source: developed by the authors.

Moderate preferences were observed for discussions (47.7%), quests (44.3%), and joint project
activities (39.8%). These results suggest that students value interactive formats that involve
collaboration and active participation, although they may be more effective when clearly structured
and goal-oriented. At the same time, trainings (34.1%) were chosen less frequently, which may
indicate their perception as closer to traditional instructional formats or insufficient contextualization
within real professional tasks. The lowest proportion was attributed to other forms of interaction
(6.8%), such as meetings with graduates and informal communication, which suggests that their
educational and career-oriented potential is not yet fully recognized by students.

Overall, the findings indicate a dominance of preferences for interactive forms combining digital
accessibility, gamification, and immediate feedback. From a pedagogical perspective, this highlights
the need to strengthen the integration of digital tools into curatorial work while also developing more
complex collaborative formats aimed at fostering teamwork, critical thinking, and professional
identity formation among students in technical universities.

When asked whether interactive forms of work help students adapt to university life, the majority
of respondents reported a positive effect: 38.6% indicated that such forms contribute to a large extent,
while 36.4% noted a moderate impact. This overall positive assessment (75% in total) suggests that
interactive and participatory formats play an important role in supporting students’ academic and
social adaptation in the university environment, particularly in the early stages of study. At the same
time, 13.6% of respondents stated that these forms practically do not contribute to adaptation, and
4.5% reported no effect at all, while 6.8% found it difficult to answer. These responses may indicate
differences in students’ individual learning experiences, levels of engagement, or awareness of the
educational purpose of such activities. The presence of a minority with negative or uncertain
perceptions highlights the need for more consistent integration and clearer pedagogical design of
interactive practices within curatorial work.

Overall, the results demonstrate that while interactive forms are generally perceived as an
effective tool for facilitating adaptation, their impact is not uniform, which emphasizes the
importance of targeted pedagogical support and systematic implementation in technical university
settings.

As for personal development, 40.9% of respondents believe that curatorial work fully contributes
to it, 31.8% — to some extent, 15.9% — probably not, 6.8% — not at all, and 4.5% found it difficult to
answer.

When asked about their desire to see more interactive methods used by the curator, the majority
of respondents expressed a clear positive attitude: 59.1% answered “Yes” unequivocally and 27.3%
“Rather yes”, indicating a strong overall demand for expanding interactive practices. In contrast, only
a small proportion of students expressed reservations, with 10.2% selecting “Rather no” and 3.4%
fully disagreeing. These results demonstrate a pronounced student interest in increasing the use of
interactive formats in curatorial work. This tendency may be associated with students’ preference for
more engaging, feedback-oriented and technology-mediated forms of interaction, as well as with their
expectation of greater involvement in the educational process. From a pedagogical perspective, the
findings suggest the need to further develop the curator’s role as a facilitator of interactive learning
environments and to systematically integrate digital methods into curatorial practice.

The conducted research has shown that, despite the sufficient experience of curators and their
generally positive attitude towards interactive technologies, the level of their systematic
implementation in curatorial practice remains limited and heterogeneous. The main reasons for this
gap are not so much resistance to innovation as organizational and methodological factors: high
workload, lack of time, and insufficient training of curators in the field of interactive pedagogy. The
results obtained reflect a typical situation in higher education, in which the availability of digital tools
does not guarantee their sustainable pedagogical use or integration into the educational process. This
disparity between awareness and the practical application of technology is also explained by the
insufficient level of methodological support and the lack of systematic assistance in implementing
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innovative forms of work. In this context, it is important to emphasize that the effectiveness of
educational technology implementation is determined not only by its accessibility, but also by the
quality of pedagogical design, as well as the readiness of teachers to use it meaningfully.

According to Adrian Kirkwood and Linda Price (2014), the availability of technology alone does
not lead to an improvement in the quality of education if there are no thoughtful pedagogical
integration and methodological support for its use. This conclusion is also confirmed in the present
study, where a gap between theoretical knowledge and the practical application of interactive
methods has been identified [14].

From the students’ perspective, interactive forms of work are perceived as a significant factor in
increasing engagement, adaptation to the university environment, and personal development. The
most popular formats are digital and game-based activities that provide immediate feedback and a
high level of engagement. There is a particularly strong interest in gamified tools such as Kahoot!
and Quizizz, which can be explained by their high interactivity and motivational potential. In this
context, it is important to note that gamification as a pedagogical approach helps to increase student
engagement and activity by introducing game elements into the educational process, which is
confirmed by the research of Sebastian Deterding et al. (2011). At the same time, more complex
forms of interaction, such as training sessions and project-based activities, are used less frequently,
which may indicate insufficient structuring of their implementation in curatorial practice [15].

The revealed heterogeneity in the frequency of application of interactive methods and the level
of interaction between curators and students indicates the fragmented nature of their implementation.
Despite this, students generally assess the impact of interactive forms on adaptation to the university
environment and personal development positively, which confirms their pedagogical significance.

Conclusion. The conducted research revealed that, in the context of a technical university,
curatorial activity plays a key role in ensuring not only students’ academic adaptation, but also their
personal and professional development. At the same time, it has been found that its potential is not
fully realized: despite a relatively high level of curators’ awareness of interactive technologies, their
use remains sporadic and inconsistent.

Empirical evidence shows that the main barriers to the implementation of interactive forms are
organizational and methodological factors, including a high workload of curators, lack of time, and
insufficient methodological support. At the same time, curators’ willingness for professional
development was identified, which creates favorable conditions for improving the student support
system. From the students’ perspective, interactive forms of interaction are considered a significant
factor in increasing engagement, adaptation, and personal development. Digital and gamified formats
that provide immediate feedback and emotional engagement receive the strongest positive response,
whereas more complex forms, such as trainings and project-based activities, are not yet
systematically implemented.

The practical significance of the study lies in the applicability of its results for the development
of methodological guidelines and professional development programs for curators aimed at
improving the quality of curatorial work and increasing the level of student engagement.

Further research prospects include the testing of specific interactive techniques in real
educational practice, as well as the assessment of their impact on students’ adaptation, engagement,
and the development of professional and personal competencies. Of particular interest is a
comparative analysis of the effectiveness of different types of interactive technologies depending on
the year of study and academic specialization.
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TEXHUKAJIBIK YHUBEPCUTETTEI'I KYPATOPJIBIK KbIBMETTIH 3AMAHAYH
TOCIJIAEPI: UHTEPAKTUBTI TEXHOJIOTI'UAJIAP )KOHE TUIMAI TOKIPUBEJIEP

Axoamna

Makana TeXHUKaIbIK YHUBEPCUTETTErT KypaTOpJIbIK KbI3METTIH 3aMaHayH TOCUIJEpiH TanjayFra, COHAaH-aK OCbhl
cajlala MHTEPaKTHBTI TEXHOJIOTHsJIAp MEH THIMII ToxipuOenepii KonnaHynasl Herizgeyre apnanrad. «Kyparopy,
«KYpaTOPJIbIK KbI3MET» YFBIMAAPBIHBIH MaHBI3bl Ma3MYHbI alllbLIajbl, OHBIH MiHIETTEpi MEH YHUBEPCHUTETTIH TopoOue
KYMBICBIHIArbl peJli HaKTbUIAHAIbl. MaKaJaHBIH MAaKCaThl TEXHHWKAIBIK YHHUBEPCHTETTETi KypaTOPIBIK KhI3METKE
3aMaHayH TOCULIEP Il Tauaay *KoHE OHBIH THIMIUIITIH apTTHIPyFa BIKIAT €TETiH HHTEPAaKTUBTI TEXHOJIOTHSIAp MEH THIMII1
TOXipuOenepai Herizney OONbIT TaObLIAdbL.

3epTTeyniH dJiCHaMANBIK HETi31H KypaTOPJBIK KBI3MET NIEH WHTEPAKTHBTI OKBITY MJcelenepi OOHBIHIIA FRUTBIMU
oneduerrepai Tannay, COHJIAW-aK TEXHHWKAJbIK YHUBEPCHTETTIH aKaJeMUSUIBIK TONTAPBIHBIH CTYAEHTTEplI MeEH
KypaTopJiapbl apacblH/ia cayajlHama XYpri3y apKbUIbl )KY3€re achblpbUIFaH dMIUPUKAIIBIK 3epTTey Kypaiasl. HoTkenep
OuTiM Oepy YyIepiciHe KaThICYNIBUIAPIBIH HWHTEPAKTHBTI JKYMBIC TYPJICPIH KOJIJaHyFa OH Ke3KapaChlH, COHJaii-ak
OJIAP/IBIH CTYJACHTTEPAIH OCeHiMIeIyiHe JKOHE JKEeKE TYJIFaJbIK KaCHEeTTepPIiH MaMbITyFa bIKNAlbiH KepceTTi. COHbIMEH
Karap, aTajJfaH TEXHOJOTHSUIApABl XKYHell TYpAe eHTi3y[l IIeKTEHTIH YHBIMAACTBHIPYIIBUIBIK JKOHE OIiCTEMENiK
KUBIH/IBIKTAp aiKbIHAI/IBL.

3epTTeyniH FHUIBIMH JKaHAJIBIFBl SMIMPHUKAIBIK JIEPEKTEp HETi3iHIe WHTEPAKTHBTI TEXHOJOTHAJIApP NPU3MACHI
apKbIIbl TEXHHUKAJIBIK YHHBEPCHUTETTET1 KypaTOpJBIK KBI3METTI KeIIeHIl TajjayMeH alKplHAanaabl. JKYMBICTBIH
MIPAKTHKAJIBIK MaHBI3BIIBIFEl TOPOHE XKYMBICHIHBIH CAIachlH KQHE CTYISHTTEPHIH OCJICEHATIK AEHreiliH apTThIpyFa
OarpITTalFaH KypaTopilapAblH OUTIKTUIINIH KETUIAIpyre apHaJFaH oMICTEMENiK YCHIHBIMAAp MEH Oarjapliamaiapiibl
a3ipIiey/ie ajbIHFAH HOTIIKEIEP i KOJIaHy MYMKIHAITIMECH aHBIKTaJIAbI.

Kinm cesdep: xyparop, KypaTOpJIBIK KYMBIC, TOpOUe, TEXHUKAIBIK YHUBEPCHUTET, KOFaphbl OUIIM, 9JicTeMeriK
KOJI1ay, HHTEPaKTUBTI TEXHOJIOTHsIIap.
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AnHomayus

CraTesi TOCBSILIEHAa aHaJlM3y COBPEMEHHBIX IIOAXOAOB K KypaTOPCKOW JEATeNbHOCTH B TEXHHYECKOM
YHUBEPCHUTETE, a TaK)ke 000CHOBAHHIO NPUMEHEHUS] HHTEPAKTUBHBIX TEXHOJOTHH U 3((QEKTHBHBIX IIPAKTUK B JaHHOH
cdepe. PackpriBaeTcs CyIIHOCTHOE COEp)KaHUE ITOHATUI «KypaTop», «KypaTopcKas AESTEIbHOCTDY», YTOUHSIOTCS ero
3aJ1a4d U POJIb B CHCTEME BOCIUTATEIbHOI paboThl By3a. Llenplo cTaThy sIBISETCS aHAJIHM3 COBPEMEHHBIX MOAXOMOB K
KypaTOpCKOH HEATeNbHOCTH B TEXHHYECKOM YHHUBEPCHUTETE M OOOCHOBaHHE WHTEPAKTHBHBIX TEXHOJIOTHH U
3¢ (G EeKTHBHBIX IPAKTHK, CIIOCOOCTBYIOIINX MTOBHIMICHUIO €€ PEe3yIbTaATHBHOCTH.

MeTom0TI0THYECKY0 OCHOBY HCCIIEA0BAHHS COCTABIIIM aHAJIM3 HAYYHOH JINTepaTyphl 10 IpodieMe KypaTopcTBa 1
HMHTEPaKTUBHOTO 00YUYEHHs, a TAKKE SMIIMPHUYECKOE HCCIEOBaHUE, TPOBEAEHHOE METOIOM aHKETUPOBAHUS CTYICHTOB
U KypaTopoB aKaJeMHUYECKHUX IPYII TEXHUYECKOI0 YHUBEpCUTETA. Pe3yIbTaThl OKa3aayu MOJIOKHUTEIFHOE OTHOILCHHE
YYaCTHHKOB 00pa30BaTeIbHOT0 IpolLiecca K UCIOIb30BaHNI0 HHTEPAKTUBHBIX (hOPM pabOThI, UX BIMSHHUE HA 1Al TALlUIO
CTY/ICHTOB U pa3BUTHE JTMYHOCTHBIX KauecTB. BMecTe ¢ TeM BBISBIEHBI OpPraHU3alMOHHBIE U METOANYECKUE TPYIHOCTH,
OrpaHMYMBAIOIINE X CHCTEMHOE BHEIPEHHE.

Hayunass HOBM3Ha WCCIIEAOBaHUS 3aKIIOYaeTCsl B KOMIUIEKCHOM aHAM3e KypaTOPCKOW JIesITeNbHOCTH
TEeXHHYECKOTO YHUBEPCUTETA 4Yepe3 NPH3MY HHTCPAKTHUBHBIX TEXHOJIOTHI C OMOpOil Ha SMIMpPUYECKUE NaHHBIC.
[pakTHyeckas 3HAYUMOCTh PabOTHI COCTOUT B BO3MOXKHOCTH HCIIOJIb30BAHUS IOy Y€HHBIX PE3YJIbTATOB TP pa3paboTKe
METOJMYCCKHX PEKOMEHIAMA W MPOrpaMM ITOBBHINICHHS KBaMH(UKALMKA KypaTOpOB, HANPABICHHBIX Ha ITOBBIIICHHE
KauecTBa BOCIIUTATEIBbHOI pabOThl M YPOBHS CTYICHYECKOI BOBICUEHHOCTH.

Knrouesvie crosa: Kypatop, KypaTropckas ASSITENbHOCTb, BOCIHTAHHE, TEXHUYCCKUI YHHBEPCHTET, BBICLICE
o0pa3oBaHue, METOJHYECKAs IOICPIKKA, HHTCPAKTHBHBIC TEXHOJIOTHH.
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