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TEACHING GENERATION ALPHA IN THE CONTEXT OF DIGITAL
TRANSFORMATION OF EDUCATION

Annotation

The digital transformation of education necessitates a rethinking of pedagogical approaches, taking into account the
characteristics of Generation Alpha — children who have grown up in constant interaction with technology. Born after
2010, Generation Alpha is immersed in a digital environment from early childhood, resulting in high digital literacy, a
strong demand for interactive and personalized learning, and shorter attention spans. The aim of this study is to explore
how the cognitive, behavioral, and socio-emotional characteristics of this generation influence educational relationships
in primary school. The novelty of the article lies in the fact that, for the first time at the empirical level, the impact of
Generation Alpha’s digital nature on the interaction between teachers, students, and parents is analyzed, helping to fill a
gap in domestic research on this issue. A qualitative research design was employed. The sample included 48 teachers, 60
parents, and 72 primary school students aged 7 to 11. Data were collected using surveys, semi-structured interviews, and
classroom observations. The findings show that students expect interactivity and personalized learning, requiring a
rethinking of the teacher's role as a facilitator and mentor in the digital environment. The study also revealed increased
parental involvement through digital platforms, despite their limited digital literacy.

The practical significance of the study lies in substantiating directions for adapting the educational environment:
digital training for teachers, social-emotional development programs, and support for parents. Particular attention is given
to the need to balance online and offline learning to minimize the risks of digital fatigue. Future research should focus on
longitudinal and comparative studies to examine the long-term effects of digital learning on primary school students.

Keywords: Generation Alpha, digital transformation, primary school, digital literacy, personalized learning,
facilitation, gamification, parental involvement, pedagogical practices.

Introduction. Generation Alpha — children born after 2010 — represents a unique segment of
contemporary society, as they are immersed in a fully digital environment from birth. This is the first
generation that has never known life without smartphones, Wi-Fi, social networks, and digital
assistants. As noted by Pattrawiwat K. et al., early exposure to technology fosters a high level of
digital literacy in these children, as well as a preference for instant access to information, visual
content, and personalized learning formats [1].

Researchers Dimock and VVogels emphasize that unlike Generations Y and Z, who witnessed the
growth of technology, Generation Alpha was raised inside a digital ecosystem where artificial
intelligence, augmented reality, and instant access to knowledge are the norm [2, 3]. According to
Hofrova et al., such learners gravitate toward on-demand learning and prefer game-based, visually
rich, flexible, and interactive approaches as opposed to traditional methods [4].

However, scholars also warn of potential risks related to teaching Generation Alpha, particularly
a decline in concentration and cognitive overload. Budau C. argues that excessive exposure to a
rapidly changing digital environment may reduce the ability to concentrate deeply and think critically
[5]. Moreover, multitasking — often seen as a benefit — may hinder the depth of content assimilation
and long-term retention (May K.E. & Elder A.D.) [6]. In this context, educational institutions must
develop curricula that combine the advantages of digital engagement with strategies to promote focus,
resilience, and deep understanding. The key question is how technology can enhance rather than
undermine students' cognitive and social capabilities.

Personalized learning systems with Al-based adaptive tools align with Gardner’s theory of
multiple intelligences, enabling students to learn in accordance with their individual strengths
(Marenus M.) [7]. Similarly, Ryan R. and Deci’s E.L. self-determination theory emphasizes the
importance of autonomy, competence, and relatedness as key motivational factors, reflecting
Generation Alpha’s desire for control over their own learning [8]. Li et al. found that educational
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programs incorporating these theoretical approaches — through inquiry-based learning, gamification,
and experiential methods — contribute to higher engagement and motivation among Alpha learners
[9]. However, challenges remain, including digital equity, teacher preparedness, and screen-time
management.

Despite extensive international research on the characteristics of Generation Alpha, there is a
lack of empirical data in the Kazakhstani context that reflects how primary education is being
transformed under the influence of this generation. It is still unclear how teachers, parents, and
students themselves perceive the ongoing changes in the educational environment, and what
challenges and opportunities arise from the integration of technology, particularly in terms of
addressing students’ socio-emotional and cognitive needs.

In Kazakhstani pedagogical science, research also addresses the impact of digitalization on
school education and primary students. Semenikhin V.V., Semenikhina S.F., and Utebaev I. [10], as
well as Arenova A.Kh., Zhunusbekova A., and Asilbaeva R.B. [11], note that digital transformation
significantly changes teachers’ requirements, demanding mastery of modern technologies and key
professional competencies. Ashimova D.l. and Orlova E.A. [12] emphasize the importance of
considering the socio-emotional and cognitive traits of the younger generation in the context of rapid
digital development. However, most domestic studies remain theoretical, with insufficient empirical
data on how digitalization affects educational relationships in primary school. This study seeks to fill
that gap.

In Kazakhstan, the digitalization of education is embedded in state policy. For example, the
«Digital Kazakhstan» program (2018-2022) outlined key areas for digital transformation across
major sectors, including education. This document confirms the state's commitment to integrating
digital technologies into the learning process, developing digital competencies, and modernizing
infrastructure. The introduction of electronic tools, the cultivation of digital literacy, and the use of
online platforms have become essential elements of educational policy [13].

Moreover, the relevance of this research is reinforced by the Concept for the Development of
the Education System of the Republic of Kazakhstan for 2023—-2029, which emphasizes the need to
transform educational content and teaching methods in response to changing cognitive and behavioral
traits of learners. The Concept focuses on developing critical thinking, digital skills, and the
implementation of interactive and personalized learning approaches. It places particular importance
on the early development of digital competencies among children and the reconsideration of the
teacher’s professional role in the digital age [14]. Thus, the national educational strategy aims to
prepare students for life in a high-tech world, requiring a shift from traditional teaching methods
toward approaches that better meet the needs of Generation Alpha.

Nevertheless, despite a well-defined strategic framework, Kazakhstani schools still face
difficulties adapting pedagogical approaches to the characteristics of the digital generation. Primary
education often remains rooted in traditional models that do not sufficiently account for
personalization, interactivity, and the socio-emotional and cognitive needs of learners. A particularly
urgent issue is the readiness of teachers to take on new professional roles in a digital environment.

In practice, a contradiction emerges: on one hand, there is a growing digitalization; on the other,
a lack of systemic implementation. Schools rarely conduct assessments of Generation Alpha’s socio-
emotional and cognitive needs, and there are no clear guidelines for teachers on how to revise their
roles and methods accordingly.

Thus, there is a pressing need to explore the adaptation strategies of Kazakhstani schools to the
realities of the digital age and the specific traits of Generation Alpha. This study aims to address that
gap by examining empirical data from the Kazakhstani context and offering pedagogical
recommendations.

Research aim: To explore the characteristics of teaching Generation Alpha in the context of
digital transformation in education, taking into account their cognitive, behavioral, and socio-
emotional traits.

Research objectives:
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— To identify the cognitive, behavioral, and socio-emotional characteristics of Generation
Alpha that influence the learning process.

— To analyze the impact of the digital educational environment on the learning of primary
school students.

— To examine how parents and teachers perceive the specifics of educating Generation Alpha
children.

— To highlight effective pedagogical approaches that support successful learning for Generation
Alpha in a digitalized context.

Methods and materials. This study employed a mixed-method approach, combining quantitative
and qualitative tools to comprehensively investigate the specific features of teaching Generation
Alpha in the context of digital transformation in education. The primary method was a questionnaire-
based survey aimed at exploring the perceptions, experiences, and viewpoints of key educational
stakeholders — primary school teachers, parents, and students.

The survey included both closed-ended questions with pre-defined response options and open-
ended questions, allowing respondents to elaborate on their opinions. This ensured a more in-depth
understanding of the research problem. The survey was conducted in public general education
schools.

Purposive sampling was used and comprised:

« 48 primary school teachers (Grades 1-4), with an average teaching experience of 9.5 years;

« 60 parents of children belonging to Generation Alpha (born after 2010);

e 72 students aged 7 to 11, representing the primary school age group.

Participants represented diverse demographic and social groups, enabling a multifaceted view
of how the digital educational environment is perceived and experienced. The questionnaire
addressed digital behavior patterns among children, the degree of digital involvement in families,
shifts in teaching practices, and the identification of cognitive and socio-emotional challenges faced
by students.

Collected data were analyzed using both quantitative and qualitative techniques. The findings
are presented in tables and diagrams, illustrating the responses of all three groups and allowing
comparison of their perspectives on changes brought by digitalization in education.

Results and their discussion. Data collection was carried out over eight weeks using three main
methods: surveys, semi-structured interviews, and classroom observations. The aim was to
comprehensively explore the characteristics of Generation Alpha’s learning in a digital educational
environment.

Surveys. A structured questionnaire with closed Likert-scale items was administered to identify
teachers’ and parents’ opinions regarding the effectiveness of digital tools, changes in student
behavior, and specific features of interacting with Generation Alpha children in a digitalized context.
The survey involved 48 teachers and 60 parents, resulting in a total of 108 responses.

Semi-structured interviews. To gain deeper insights into the perception of digital learning and
communication, interviews were conducted with a subsample of the survey participants: 18 teachers,
15 parents, and 12 primary school students aged 7-11. The questions addressed personal experiences
with digital platforms, changes in teaching and learning, expectations regarding educational
technologies, and emerging challenges.

Classroom observation. Ten observations of primary school lessons were conducted, during
which interactions between teachers and students, the nature of digital device use, and students’
reactions to digital versus traditional instruction were recorded.

The qualitative data from the interviews were analyzed using thematic analysis. Recurring
themes were identified, including «teacher as facilitator», «Generation Alpha’s digital habits», and
«parental uncertainty in the digital environment». These themes reflect how different stakeholders
perceive the impact of digitalization on the educational process.

Moreover, the comparison of qualitative data with survey results revealed differences in the level
of acceptance of digital technologies by teachers and parents. Overall, teachers expressed greater
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readiness for digital transformation, while parents more often showed concern about the impact of
technology on children's psycho-emotional development. The findings are visualized in Figure 1.

Perception Statement

Parental involvement has increased due to online tools
Teachers are adequately trained to use digital tools
Technology enhances personalized leaming

Students are easily distracted by technology

Digital tools improve student engagement

0 W 0 30 40 50 &0 T0O B 9D 100
B % Parents Agree  ®% Teachers Agree

Figure 1. Comparative perception of the effectiveness of digital tools by teachers and parents in Generation Alpha's
learning
Source: compiled by the author

The bar chart illustrates the comparative perceptions of teachers and parents regarding the use
of digital tools in supporting Generation Alpha's learning. Firstly, it can be seen that a higher
proportion of teachers (81%) agreed that digital tools improve student engagement compared to
parents (65%). Moreover, both groups acknowledged that students are easily distracted by
technology, with parents (89%) expressing greater concern than teachers (74%).

In addition, when asked whether technology enhances personalized learning, 69% of teachers
agreed, which is slightly higher than the 60% of parents who shared this view. Furthermore, only
52% of teachers felt adequately trained to use digital tools, whereas an even lower percentage of
parents (38%) believed teachers had sufficient training.

Finally, parental involvement was perceived to have increased due to online tools by 77% of
parents, which is notably higher than the 46% of teachers who observed this trend.

During the interview analysis, teachers and parents repeatedly mentioned the use of various
digital educational resources. Among the most frequently cited platforms were Google Classroom,
Zoom, Quizlet, LearningApps, and Kahoot, which are used for interactive learning, feedback, and
online communication. These platforms support the individualization of learning, maintain student
engagement, and enable collaborative work in both synchronous and asynchronous formats. Teachers
noted that the integration of digital tools requires new pedagogical approaches, including facilitation,
digital literacy, and monitoring of student engagement in the online environment.

Teachers, parents, and students mentioned various themes related to Generation Alpha learning
during interviews, with teacher as facilitator, digitally native behaviors, and parental uncertainty
being the most frequently reported (Figure 2).

The pie chart presents the frequency of key themes mentioned across interviews with teachers,
parents, and students. Firstly, the theme «teacher as facilitator» was the most frequently mentioned,
accounting for 26% of all responses. Secondly, «digitally native behaviors» was highlighted in 22%
of interviews, reflecting the recognition of Generation Alpha's technological fluency.

Additionally, «parental uncertainty» comprised 18% of the responses, indicating concerns
regarding parents' confidence in supporting their children's digital learning. Moreover, «reduced
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attention span» was noted in 15% of interviews, suggesting it as a significant challenge associated
with digital learning environments.

Furthermore, «preference for interactive tools» was mentioned in 11% of responses, highlighting
students’ demand for engaging digital content. Lastly, the theme «concern about screen time»
accounted for 8%, indicating it as the least frequently mentioned issue among participants.

% Mentioned in Interviews

8%
11%

= Teacher as facilitator

Digitally native behaviors

15% .
° Parental uncertainty

22%
18%

Figure 2. Frequency of key themes mentioned in interviews with teachers, parents, and learners
Source: compiled by the author

The conducted empirical research made it possible to identify how the characteristics of
Generation Alpha — digital nativeness, high sensitivity to visual and interactive content, and
emotional receptivity — influence educational behavior, the perceptions of teachers and parents, as
well as the transformation of the teacher’s role in the context of digitalization of primary education.
The obtained data are detailed in Figures 1 and 2: Figure 1 illustrates the differences in the evaluation
of digital tools by parents and teachers, while Figure 2 reflects the frequency of key themes mentioned
by interview participants.

The findings indicate that successful teaching of Generation Alpha in the context of digital
transformation requires the implementation of specific pedagogical approaches. First, the teacher
should assume the role of a facilitator, organizing the learning process in such a way that students
independently search for and acquire information, while the teacher guides their actions and provides
feedback. Second, it is important to apply elements of gamification (points, rankings, challenge-based
tasks), which increase interest and engagement among primary school students. Third, blended
learning proves to be effective, as it combines digital platforms (such as Google Classroom, Quizlet,
and LearningApps) with traditional methods, thereby maintaining a balance between online and
offline activities and preventing digital fatigue. Fourth, particular attention should be given to socio-
emotional development: conducting joint mini-projects, pair and group discussions fosters empathy,
collaboration skills, and resilience to stress.

Thus, the study demonstrates that the practical adaptation of pedagogical methods to the
characteristics of Generation Alpha can be achieved through facilitation, gamification, blended
learning, and the integration of socio-emotional practices. These recommendations are tailored to the
Kazakhstani school context and can serve as practical guidelines for teachers working in a digital
educational environment.

The traditional paradigm of hierarchical teacher-student gives way to a facilitation model, where
teachers are facilitators and not sole dispensers of information. Generation Alpha, born with
ubiquitous access to digital data, no longer relies on teachers as the sole sources of learning material
(Hofrova A. et al.) [4, p.4]. Instead, Budau C. asserts that Generation Alpha expects interactive,
inquiry-based learning classrooms where students learn content independently with teachers'
facilitation [5, p. 1602]. It has been researched that teachers, who use technology in instruction, such
as Al tutors, gamification of learning, and project-based learning, enhance student motivation and
foster critical thinking (Li M. et al.) [9, p.2]. Additionally, the teacher's role has been expanded to that
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of a digital literacy instructor, helping students navigate misinformation and ethics online. Although
this is a welcome development, it calls for professional development modules that equip teachers
with the capacity to balance technology use with human-centered instruction.

Generation Alpha actively learns in digital and collaborative educational environments. Their
interactions go beyond the traditional classroom through platforms such as Google Classroom, Zoom,
and interactive applications, which foster teamwork skills and global interconnectedness. At the same
time, researchers highlight risks related to digital etiquette, cyberbullying, and reduced face-to-face
communication. According to Mulenga R. and Shilongo H. [15], hybrid learning models that combine
online communication with in-person interaction help develop both technological and interpersonal
competencies. Effective methods include digital debates, peer review, and online games that promote
social engagement and cognitive development.

Parental involvement in learning has significantly transformed due to digital learning technology
that enables instant access to student performance. Generation Alpha parents, usually Millennials or
older members of Generation Z, are more involved in children's school life through online platforms,
apps, and social media communication with teachers, as Pattrawiwat K. et al. describe [1, p.8].
Studies by Li Z. and Qiu Z. and Lau E. et al. have shown that children are more engaged and perform
better when parents are constructively involved with online learning [16, 17]. However, excessive
monitoring can ruin students' autonomy, and a middle path has to be adopted. Parent digital literacy
is also crucial, and parents are not trained to use online learning tools optimally (Sarker M. et al.) [18,
p.454]. Parent training courses and online content should be provided to schools to bridge the gap,
allowing parents to offer education support to children without technology or schools.

Learning among Generation Alpha is primarily affected by their social-emotional needs,
influenced by a more technologically advanced world. Research by Tootell H. et al. shows that they
require learning environments that are personalized, emotionally supportive, and interactive [19]. In
addition, as Pattrawiwat K. et al. explain, instructors must be trained to identify evidence of digital
fatigue, anxiety, and disengagement to give the students proper course instruction and emotional
support [1, p.9]. Schools can strive to create an equilibrium, integrative learning environment that
supports academic success and individual development by emphasizing social-emotional well-being.

Digital technology has become an integral part of modern education, especially for Generation
Alpha, who have been immersed in virtual environments since birth. According to Budau C., schools
are shifting from structured and auditory methods to multimodal strategies that rely on visual,
interactive, and digitally enriched approaches. The use of infographics, video presentations, and
digital interaction enhances student engagement and reflects the need to adapt learning environments
to their specific needs [5, p.1603]. Al-powered assessment tools and learning analytics enable
teachers to track progress more effectively, providing timely and tailored instructional content.

Gamification and augmented reality (AR) transformed Generation Alpha's interaction with
learning material. Research conducted by Li M. et al. suggests that gamified learning, using points,
badges, leaderboards, and challenges, boosts motivation and engagement [9, p.3]. Augmented reality
facilitates a more profound understanding of concepts through the ability to visualize abstract ideas
with interactive 3D models (Koumpouros Y.) [20]. Interactive learning tools like learning apps, VR
simulations, and Al-based chatbots allow learners to engage with content interactively and be
immersed. These technologies facilitate experiential learning and make abstract subject matter
concrete and achievable.

The major problem of instructing Generation Alpha is managing screen time and what impact it
might have on the attention span. According to Lodge J.M. and Harrison W.J., digital device overuse
could result in reduced attention span, reduced deep focus, and difficulty with continued learning
[21]. Unlike previous generations, Generation Alpha has been exposed to constant digital stimulation
since childhood, with immediate feedback and highly interactive media. While technology enables
learning through interactivity, over-screen exposure may compromise cognitive growth, social
acumen, and critical thinking (Lodge J.M. & Harrison W.J.). Parents and teachers must strike a
balance by incorporating systematic screen time regulations, enabling offline learning opportunities,
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and engaging in mindfulness practices to drive focus and interest in online and offline learning
environments.

Online learning provides blanket disparities in technology access, particularly among socio-
economically disadvantaged students. Although Generation Alpha is typically described as a digitally
native generation, not all students have equal access to high-speed internet, personal devices, or
advanced learning software. The digital divide disproportionately targets rural and poor communities,
preventing access to technology-enabled learning. Limited access to essential tools enhances
education disparities, bringing achievement differences between wealthy and poor students.
Governments and institutions ought to remedy such issues by concentrating on digital equity
initiatives, such as subsidizing internet access, providing institution-provided devices, and
implementing low-tech learning methods to enable all students to benefit from digital gains in
education.

The expedited integration of digital technology within education requires the teacher to adjust
frequently to technological changes, while many instructors recognize that they remain unready to
execute those innovations correctly. The outdated education methods usually lack rich digital literacy
strands, causing the teachers to navigate how to fit Al-powered learning platforms, gaming, and
collaboration tools into a teaching model. As noted by Shanmugasundaram M. and Tamilarasu A.,
without professional growth, there is potential for the inefficient use of technology, with apathy rather
than enhanced learning outcomes [22]. Ongoing training in technology teaching must be a top priority
for schools and policymakers as they strive to prepare teachers for a continually changing education
environment. In addition, developing a culture of lifelong learning among teachers will ensure that
pedagogy keeps pace with Generation Alpha learners' needs.

While technology enables personalized and scalable learning, it also risks eroding the human
touch at the center of learning. The shift towards virtual and mixed approaches to learning might
restrict interaction between teachers and students on the face-to-face plane, compromising social-
emotional learning and intersocial knowledge or group-learning capacity. Dille K.B. and Rgkenes
F.M. identify that online teaching must be deliberately designed to create rich relational interactions,
enabling access to emotional well-being and expert guidance even where screen ubiquity dominates
[23]. Further, teachers can sustain human relationships by integrating live conversations,
collaborative assignments, and feedback channels that put the well-being of students first.
Additionally, blending SEL programs with digital resources will equip students with interpersonal
skills for academic success and the future work environment.

A case in point among such education innovation geared towards Generation Alpha is that of the
United States AltSchool network. The schools use a project-based and interdisciplinary learning
model fueled by artificial intelligence technology to track students' live performance and modify
teaching for successful deployment. Interdisciplinary and project-oriented lessons promote critical
thinking, collaboration, and innovation, values that align with Gen Alpha's learning style. Teachers
act as facilitators, leading students through inquiry-based exercises on tablets, augmented reality
terminals, and virtual laboratories. Similarly, Finland's primary education system remains the
benchmark for using phenomenon-based learning, where students immerse themselves in issues of
the real world outside school subjects, utilizing technology to collaborate and ask questions. Both
models show how to modify content and presentation for Generation Alpha to boost participation and
long-term learning outcomes.

Various international policy frameworks demonstrate rising recognition of how Generation
Alpha students must be taught. The Digital Education Revolution of Australia focuses on preparing
students for modern skills through wireless network expansions combined with teacher certification
and individual learning technologies. Through its Digital Education Action Plan (2021-2027), the
European Commission works to develop inclusive, high-quality digital education by supporting Al
applications with gamification and adaptive educational technologies in schools (European
Commission) [24]. The need for comprehensive digital literacy and well-being programs becomes
crucial because they will help protect users from risks stemming from extended screen duration. In
Singapore, the Ministry of Education has introduced the Student Learning Space, an online portal
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designed to enable autonomous and collaborative learning using multimedia content, in line with Gen
Alpha's web-centric preferences. Such forward-thinking policies illustrate how governments align
the education system to become more attuned to generational change.

Conclusion. This study contributes to a deeper understanding of how the cognitive, behavioral,
and socio-emotional characteristics of Generation Alpha are transforming pedagogical practices in
primary schools within the context of digital transformation. The novelty of this research lies in the
fact that, for the first time at the empirical level, the impact of Generation Alpha’s digital nature on
the interaction between teachers, students, and parents has been analyzed, helping to fill a gap in
domestic research on this issue.

The findings revealed that the high level of digital literacy, the desire for interactivity, and the
demand for personalized learning among Generation Alpha students are radically changing
traditional approaches to education. The role of the teacher is also evolving—from a knowledge
transmitter to a facilitator, a mentor in the digital environment, and a mediator in students’ social-
emotional development. Moreover, the study identified a growing involvement of parents in the
learning process through digital platforms, alongside their concerns and insufficient digital
competence.

The practical significance of this study lies in substantiating directions for adapting the
educational environment to new demands: the need for targeted digital training for teachers, the
implementation of programs aimed at developing students’ socio-emotional skills, and support for
parents in mastering online learning tools. In addition, the findings make it possible to outline
practical recommendations for parents: to regulate children’s screen time and establish a sustainable
routine that combines digital and traditional activities; to create an emotionally supportive home
environment where children can openly discuss challenges and achievements related to learning; and
to cooperate with teachers on the use of digital tools. These guidelines enhance the practical value of
the study and contribute to more harmonious family—school interaction in the context of digital
transformation.

Thus, the research objectives have been achieved.

The first objective — to identify the cognitive, behavioral, and socio-emotional characteristics of
Generation Alpha — was accomplished by determining their high level of digital literacy, their
preference for interactivity, and their need for personalized learning.

The second objective — to analyze the impact of the digital educational environment — was
realized by identifying both positive effects (motivation, engagement) and risks (digital fatigue,
reduced concentration).

The third objective —to examine the perceptions of parents and teachers —was addressed through
evidence of parents’ insufficient digital competence and the transformation of the teacher’s
professional role toward that of a facilitator.

The fourth objective — to highlight effective pedagogical approaches — was achieved by
substantiating the use of facilitation, gamification, blended learning, and socio-emotional practices.

Future research directions include conducting longitudinal and comparative studies to explore
the long-term cognitive, behavioral, and emotional effects of digital learning, as well as developing
effective models of inclusive and safe digital education for primary school students.
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BLJIIM BEPYIIH LIADPIBIK TPAHC®OPMALMSICHI JKAFTAVBIHIATBI AJTb®A

YPITAT'BIH OKBITY

Anoamna

Binim Gepynid mudpibIK TpaHCHOPMANMACH MEAATOTHKANBIK TocUAepai Anb(a YpIarblHBIH EpeKIIeNiKTepiH
eCKepe OTHIPHIN KaiiTa Kapayasl Tanan ereai. 2010 xpuinaH kelin TyFaH Anbda yprarsl xxacTaiibiHaH MU PIBIK OpTaFra
OeHiMaeNin, TEeXHOJOTHIAPMEH YHEMI e3apa 9peKeTTe ocemdi, Oy ONapIblH KOFaphl IUQPIBIK cayaTTHUIBIFBIHA,
MHTEPAKTHBTI JKOHE J>KEKEJICHIIPUIreH OKBITyFa JEreH >KOFapbl CYpaHbBIChIHA, COHJA-aK Ha3apblH IIOFBIPIAHABIPY
YaKbITBIHBIH KbICKapybIHa aJIbli Keliei. Ochl 3epTTey/1iH MakcaTbl — OYJI YPIaKThlH KOTHUTHBTIK, MiHE3-KYJIBIKTBIK JKOHE
QJIEYMETTIK-OMOLMSJIBIK CHUIIATTAMAIaPbIHBIH 0acTaybllll MeKTenTeri OigiM Oepy KaThlHAcTapblHA SCEpPiH aHBIKTAY.
MakasaHblH FhUIBIMH JKaHAJBIFBl — aJFall PeT SMIHUPHUKAJIBIK AeHreiine Anb(a yprnarblHbIH HAQPIBIK TAOHUFATHIHBIH
MyFaJliMJiep, OKYIIbUIAp JKOHE aTa-aHajap apachiHJaFbl e3apa dPEKETTECTIKTepre bIKIaNbl TajllaH/bl, OyJl OCbl Macele
OOMBIHINA OTAH/IBIK 3ePTTEYJICP/IET] OJKBLIBIKTEIH OPHBIH TOJITHIPYFa MYMKIHIIK Oepe .

3epTTey/ie camalblK 3epTTey Ou3ailHbl KOJMAAHBUIIBL. Ipikremere 7—11 »xactarbl OacTaybllll MEKTENTiH 72
OKyHIBICHI, 48 Myfanim xoHe 60 ara-aHa kipui. Jlepekrep aHkeranay, skapTbhulail KypbUIBIMJIAJFaH cyxOarTap »oHE
cabakTap/pl OaKpuIay apKbUIBI XXKHHAIABL. HoTmkenep OKymIbuIapbIH MHTEPAKTUBTUIIK MEH JKEKEJICHAIPIIreH OKbITyFa
JIETEH KOFaphl CYPaHbICHIH KOPCETTI, Oy MyFaiiM peiliH IHQPIBLIK OpTajgarsl (PacHIMTATOp XKSHE TATIMIEp peTiHzae
KaiiTa Kapayabl Tanan ereai. COHbIMEH KaTap, aTa-aHajapJblH LUQPIBIK TuiaTgopmanap apKbUIbl OKy HpOLECiHe
KATBICYBIHBIH apTKaHbI aHBIKTAJI/IbI, ISTCHMEH OJIap/AbIH IU(PIIBIK TaibIHIBIK ICHIeHi )KETKUTIKCI3.

3epTTey/iH NPaKTUKAJIBIK MaHBI3JIBUIBIFBI — OiniM Oepy opTachiH OelimueyaiH OarbITTapblH Herizaeyne:
nenarortapsl UQPIbIK Aaspiay, OKYIIbLUIAPbIH dJI€yMETTIK-OMOIMSUIIBIK JaFAblIapblH JAMBITY OafmapiamMaiapbiH
€HTi3y JKOHE aTa-aHajapjbl OHJIAWH-pecypcTapabl MeHrepyae Koumay. OHalH xoHe o(IaifH OKBITYABIH TEHIePIMiH
caktay, MUQPIBIK MIapIIayblH aNIbIH aly KOHE dKpaH ajIbIHAA Y3aK OTBIPYIBIH TepiC OCEpiH a3alTy KaKeTTiiri
epeKiie ararn eTiyi. bosalnak 3epTreynep/ i nepcrekTuBanapbl — 0acTayblIill CHIHBIIN OKYIIbUIAPbIHA apHAIFAH HUPPIBIK
OKBITY/IBIH Y3aK Mep3iMi acepiiepiH 3epaeseyre OarbITTalIFaH JIOHTHTIOATIK JKOHE CaIBICTBRIPMAITBI 3epPTTEYIIep XKYPTi3y.

Tyuinoi cesdep: Anbbha ypuarbl, UAQPABIK TpaHchopmaius, OacTayblll MEKTEIl, LU(PIBIK CayaTTBUIBIK,
KEKEeJIeHAIPUIreH OKBITY, (haciinuTanus, reiMupuKanys, aTa-aHaJapIblH KaThICYBI, IIEaroruKalblK TOKipuoenep.
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OBYYEHUE INOKOJIEHUSA AJIb®A B YCJIOBUAX IU®POBOM
TPAHC®OPMAILIMU OBPA3OBAHUA

AnHomayus

Hudposas tpanchopmarmst obpa3zoBaHus TpeOyeT MEPEOCMBICICHUS IEAarOTHYECKUX MOOXOIOB C YUETOM
ocoOeHHOCTEW MOKONeHNT Anb(a — NeTeH, BEIPOCIINX B yCIOBHAX IIOCTOSHHOTO B3aHMMOJCHCTBHSA C TEXHOJIOTHSIMHU.
[oxonenne Aneda, poxxaérnoe mocie 2010 roma, ¢ paHHero neTcTBa NOTPYKEHO B IA(POBYIO CPeAy, YTO MPUBOIUT K
BBICOKOH IM(POBOI TPaMOTHOCTH, CHIBHOM NMOTPEOHOCTH B MHTEPAKTUBHOM M IIEPCOHATM3UPOBAHHOM OOYYEHHH, a
TaKke 0ojee KOPOTKOW KOHIIEHTpaluK BHUMaHHUs. LleNbro HACTOSILEro MCCIIe0BaHuUs SBISETCS BBIIBICHUE TOTO, KaK
KOTHUTUBHBIE, IIOBEJICHYECKHE M COLMAIbHO-DMOLIMOHAIBHBIE XapaKTEPUCTHKH STOrO IIOKOJICHHS BIHAIOT Ha
oOpazoBaTesibHbIE OTHOUICHUSI B Ha4yalbHOMW IKoJjie. Hay4yHas HOBM3HA CTAaThH 3aKJIOYACTCS B TOM, YTO BIIEPBHIC Ha
SMIIMPUYECKOM YPOBHE MPOAHAIM3MPOBAHO BIMsAHME LHU(GPOBOM MPUPOIBI MOKONeHHs Aubpa Ha B3aUMOJCHCTBHE
MCXKIY YYUTCIAMU, YUHCHUKAMU U POAUTEIIIMUA, YTO MO3BOJIACT BOCIIOJTHUTH Hp06e.]'[ B OTCUCCTBCHHBIX HMCCJICJOBAHUAX
10 TaHHOW IpoOJIeMaTHKe.

B ucciiemoBaHuM MCTONB30BaH KadeCTBEHHBIM aAm3aiiH. B BeIOOpKY Bommmm 48 yumrenedt, 60 pomureneit u 72
y4YaIuxcsl Ha4aabHOW MIKOMIBI B Bo3pacTe oT 7 10 11 mer. CO0p HaHHBIX OCYIIECTBILUICS C IIOMOIIBIO aHKETHPOBAHM,
MOJTYyCTPYKTYPUPOBAHHBIX MHTEPBBIO M HAOMIONCHWI 3a ypokamu. Pe3ynbTaThl MoKas3aid, YTO yYallHecs OXXKHAAIOT
WHTEPaKTHBHOCTH M MEPCOHAIM3ALUK OOydeHHUs, YTO TPeOyeT MEePEOCMBICICHHU POJIM YUHUTENs Kak (acuinuTaTropa u
HacTaBHHMKa B mu¢poBoil cpene. Kpome Toro, ObUIO BBIIBICHO YCHJICHHE BOBIICUEHHOCTH POAMTENCH Onaromaps
udpoBeIM MmIaThopMam, HECMOTPS Ha MX HEOCTATOUHYIO IN(POBYIO TOATOTOBKY.

IIpakTudeckas 3HaYMMOCTh PabOTHI 3aKIIOYaeTCs B OOOCHOBAaHMU HalpaBJICHUM afanrtaruu oOpa30BaTeNbHON
CpCabI: III/I(prBaH IMOATO0TOBKA NEAAroroB, NporpaMMbl COOUAIbHO-3MOIMOHAJIBHOI'O Pa3BUTHUA U IOAACPIKKA ponHTeneﬁ.
Ocofoe BHUMaHHE YJEJICHO HEOOXOJUMMOCTH COaJaHCHpOBATh OHJAWH- M OdiaiiH-00yueHHe, MUHUMH3HUPYS PUCKH
uudpoBoro nepeyromienus. IlepcnekTuBbl OyIyIIMX HMCCIIEIOBAHUI CBSI3aHbl C MPOBEJICHUEM JIOHTUTIOIHBIX U
CPaBHHUTENILHBIX PabOT Uil M3Y4YEHHs JOJITOBPEMEHHBIX A(P(PEKTOB HU(PPOBOro oOy4YeHUs] HA YYEHUKOB HAdaJIbHOM
IIKOJIBI.

Kniouesvie cnosa: noxonenne Anbga, mupposas TpaHchopMmanusi, HayaidbHas IIKOJIa, U(poBas rpaMOTHOCTD,
NIepCOHAIM3UPOBaHHOE 00y4eHue, (acunmuranus, reiMuQuKanms, poaUTENbCKas BOBICYEHHOCTB, IEIarornieckue
TIPaKTHKH.
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