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Annotation

This article discusses the problem of reflection with a critical eye on oneself, the ability to direct one's capabilities
in accordance with the requirements of life, clarify the purpose, formulate thoughts. The topic of pedagogical reflection
is touched upon. The topic of pedagogical reflection, i.e., a means of professional development of a teacher is touched
upon.

The main purpose of the article is to explain the need for scientific justification and practical reflection as a factor
of professional self-improvement of a teacher.

This study examines the development of pedagogical reflection as viewed by several scholars, including Abai
(Ibrahim Qunanbayev), T. Borton, J. Smith, J. Bain, R. Bolotin, S. Mille, S. Brownhill, D. Schén, A.N. Leontyev,
O.A.Abdulina, N.V. Kuzmina, Y.N. Kulyutkin, V.V. Serikov, V.A. Slastenin, and L.F. Spirin. Their perspectives and
opinions on pedagogical reflection were taken as a basis for the article. The article explores Borton’s reflective approach,
reflection methods based on Smith's program, and Gibbs' cycle, all of which serve as tools for teachers' professional
development. The theoretical analyses conducted in the article focus on ensuring the direction and content of teachers'
growth processes.

The authors of the article determined through theoretical and practical analyses that a teacher's reflection is essential
for ensuring the direction and content of the teacher's growth process. In this regard, pedagogical reflection is not only
about evaluating oneself and one’s actions but also involves observing how other educators understand themselves in
pedagogical interactions, facilitating self-awareness and the ability to identify one’s strengths and weaknesses.

Key words: pedagogical reflection, self-knowledge, self-development, professional development, self-
improvement, teacher, metacognition.

Introduction. Improving reflective skills is crucial in enhancing the qualifications of
pedagogical staff. However, the formation of a teacher as a qualified professional is a continuous and
complex process. It is not limited to the theoretical knowledge acquired in higher education; rather,
it is directly related to the accumulation of knowledge through the integration of theoretical
understanding and practical experience.

A participant in the pedagogical community has the opportunity to elevate their level of
professional competence throughout their entire career by exchanging experiences, new information
and ideas, as well as acquiring new knowledge in their field. A teacher must continually strive for
self-improvement, engage in self-directed learning, and refine their pedagogical values. The
reflective quality of a teacher is a fundamental condition for their professional development.

Therefore, a teacher capable of reflection is constantly in search of knowledge and, as scholars
have noted, is someone who can relate their capabilities to external conditions, reaching a level of
professional and pedagogical constructive reflection [1].

This highlights the relevance of preparing future teachers to develop their reflection skills in line
with the modern educational goals based on the appropriate use of new technologies. Reflective work
conducted in the educational process allows teachers to analyze the content of knowledge
comprehensively, articulate specific opinions about the content, evaluate their own performance, and
draw conclusions. Therefore, teachers must approach this complex task with great responsibility to
be thoroughly prepared.

When developing reflection, it is essential to cultivate skills such as self-organization, self-
awareness and self-assessment, as well as to establish productive communication with others.

To conduct effective professional education and comprehensive upbringing with students, it is
necessary to understand the essence of the concept of "reflection,” which encompasses both
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philosophical and psychological dimensions.

In the philosophical dictionary, reflection (from the Latin "reflexio”) is described as a term that
refers to the visualization and study of the knowledge process. The concept of "reflection™ is defined
as the self-expression of consciousness and thinking about one's psychological state [2]. In the
pedagogical dictionary, reflection is described as a process of self-awareness based on the subject's
life experiences related to internal psychological states and conditions [3]. In our view, this quality
of an individual arises and establishes itself under the influence of innovative processes in the field
of educational activities.

The purpose of the study is to scientifically substantiate reflection as a factor in the professional
self-improvement of educators and to explain the necessity of reflection in practice.

Objectives of our research:

e Theoretical analysis of the basis of the concept of "reflection™” from the point of view of
the psychological and pedagogical category;

e Identify methods of development and activation of the teacher's reflection, ensuring the
effectiveness of the process of professional self-improvement and give recommendations
based on the development of reflection.

The conceptual framework regarding the essence of humanity and its manifestations in various
areas of life has been developed by scholars such as K.A. Abulkhanova-Slavskaya, A.V. Brushlinsky,
S.L. Rubinstein, V.I. Slobodchikov, and others. The platform for the professional self-improvement
and development of educators has been explored by researchers including N.V. Kuzmina,
A.K.Markov, K.K. Levitan, and others. Conceptual notions about the essence and characteristics of
a teacher's professional work have been proposed by O.A. Abdulina, N.V. Kuzmina, Y.N. Kulyutkin,
V.V. Serikov, V.A. Slastenin, L.F. Spirina, and others.

The practical significance of this research lies in the fact that its results can be applied in various
functions, such as organizing educational processes during teaching, pedagogical, methodological,
research and administrative activities. The findings and practical outcomes of the study can be
recommended to educational institutions that prioritize development issues, aiming to enhance
educational processes with teachers and the entire pedagogical staff. Furthermore, the materials from
this research can be utilized for improving teachers' qualifications and increasing their professional
competencies, in psychological service work and in developing programs for teacher development
(self-development).

The idea of education in the natural and scientific direction will help to increase the functional
literacy of students and will be a tool that can solve the problems arising in cognition, interpersonal
relations, professional life, and personal self-determination, rather than informing the student.

Therefore, the development of the professional competence of the teacher, which ensures the
introduction of changes in the course of the pedagogical process, which initiates and forms the
functional literacy of the student, is one of the main tasks in education at the present time.
Formation of basic competence is the main direct result of educational activities from the point of
view of competence. Competence formation is carried out within each academic subject. And in the
modern educational system, the formation of functional literacy of students can be solved in the
context of each educational field, as well as each academic subject.

The power of intellect is the force that assists individuals in thinking, reasoning, understanding
science and art, as well as distinguishing between good and bad behavior. Each person must be able
to feel and manage their emotions, and they should not deviate from evaluating their feelings and
actions from a moral standpoint. Without self-assessment, one cannot learn to regulate their behavior.
Self-assessment, which involves evaluating one's actions and the psychological traits displayed in
those actions, is essential for the self-regulation of behavior. Self-assessment, self-monitoring, and
behavioral correction are interconnected processes [4, 5, 6].

Recognizing your strengths and weaknesses serves as a motivation and stimulus for self-
development and self-perfection. Therefore, accurate self-assessment is the foundation of self-
confidence that brings an individual closer to their moral ideals.

In this process, comparing oneself with others can be quite beneficial, allowing for a more
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accurate understanding of one’s identity. In this regard, the great V. Goethe stated, “Self-knowledge
is achieved not through external observation but through your actions. Strive to fulfill your duty, and
then you will know who you are.” Similarly, the philosopher Abai noted, “If you wish to be among
the wise, take stock of yourself at least once a day, or at least once a week, or at minimum once a
month. Reflect on how you have lived since the last time you took stock... Have you lived in a way
that you will not regret? Or have you lost track of how you have spent your time?” [7].

Methods and Materials. The development of a teacher's reflective skills can be facilitated
through various methods and techniques that reveal the reflective abilities of pedagogical
professionals. In this regard, we will examine reflective methods and techniques that trainers have
successfully employed in training courses and seminars. One effective practice is maintaining a
reflective journal, which can be very beneficial for practitioners. However, a common challenge that
arises is determining what types of entries should be made, as not all thoughts and opinions qualify
as reflective. Therefore, we will propose reflective methods and techniques that provide guidance for
subject teachers on how to maintain a reflective journal effectively.

The first proposed reflective approach by Borton is structurally very simple. This project is
effective for professionals to use as reflective practitioners. The three questions—What? What are
the consequences? What will happen next? — encourage professionals to think about the "real world
of experience". Through this project they can conduct an analytical analysis of their experiences and
professional development. The questions presented here are very useful for making reflective
initiatives about the dual system school experience even while at a higher or special educational
institution.

Exercises aimed at developing reflection. T. Borton (1970) [8].

What? What are its consequences? What will happen next?

Description and comprehension level, all questions start with the word "what".

The level of analysis and evaluation, what is behind our experience? (How we achieved this).

Synthesis level. Here we rely on the first degree, and these questions help us consider alternative
reasons for actions and what we might do in the future.

Examples:

- What was the issue? What did I do to solve the problem?

- What did others do? What did | aim to achieve? What was good or bad about my actions?

- What approach did I take, and how important were these actions? What else do | need to know?
So, what did | learn?

- What can | do now? What should I do now? What would be the consequences of these actions?

In the second project aimed at enhancing reflective skills, professionals are provided with
important questions focused on four key areas to encourage them to think about their experiences.
This project primarily allows for deep reflection on the processes, impacts, and outcomes of their
practice. It helps practitioners recognize themselves as professionals, make changes to their practice,
improve it, test their ideas, and initiate research. At the same time, it helps to strengthen the value
and theoretical knowledge of one's profession.

A way to reflect on one's own experience according to the J. Smith program (1989) [9].

Task: Important questions. Description. What did | do? Information (analysis).

What does this mean? Confrontation - Dispute (self-awareness).

How did I become like this?

Reconstruction. What does my experience tell me about my assumptions, values, and beliefs?
Where did these ideas come from? What social practices are reflected in these ideas?

What makes me stick to my concepts? What is the interest or purpose of my experience?

What thoughts are holding back the possibilities of my practice?

In the third reflective approach, there are five questions aimed at facilitating reflection on
personal and professional experiences. While there are several ways to develop reflection, each
practitioner should choose the method that is most suitable and effective for them. These questions
are structurally more complex than the two previously proposed reflective models. They require each
professional to engage with their professional insights, skills, and competencies. By answering these
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questions, individuals are encouraged to make personal decisions about their "hidden™ practical
knowledge and how to further develop it.

5 R's are helpers of reflection (Bain et al., 2002) [10].

Questions for coaches and teachers to think about.

Reporting. How did the problem or situation arise? Where and how did it happen? What are the
main aspects of the problem? What is the importance?

Responding. How did | behave in this situation or what was my reaction to the situation? What
did I do well and what did | not do well? How do I know it? Why do I think so? How did | feel? What
made me feel this way?

Relating. How does my theoretical knowledge personal and professional experience,
understanding and skills relate to this situation? How do they relate to each other?

Reasoning. How can experience be related to theory in this situation? What are the theories?

What is the effect of different views on the situation? Personal point of view, colleague's point
of view, student's point of view, etc. What will be the effect?

Reconstruction. Rebuilding.

To sum up, what did I learn from this problem or situation? What concept and conclusion did |
draw? What would I do differently? Why?

How would I apply the knowledge and experience gained from this situation to improve my
future practice? In this regard, it is worth discussing the impact of "reflective models on analytical
review of one’s own experience" and exploring additional models. Dr. S. Brownhill from the
University of Cambridge, in the article "Supporting Teachers' Reflective Practices through Forms of
Self-Reflection”, states that "self-analysis is related to metacognition, as the process of reflection
involves recognizing cognitive processes" [11]. He provides descriptions of analytical models aimed
at developing self-reflection. A true master of their craft, or a professional, utilizes analytical
approaches to structure their thoughts effectively.

The foundation of the structured cycle consists of steps that form the core of many models:
experience — evaluation — analysis — next action. A graphically represented model is effective for
teachers to analyze their practice. Mains and colleagues, referencing C. Brownbhill, argue that graphic
organizers enable practitioners to structure their thoughts, identify connections, and engage in a
higher level of cognitive activity through critical thinking [12].

Effective Ways to Maintain a Reflective Journal

What is a teacher's reflective journal? The second and third models for maintaining a journal are
the "Logbook." This format includes the progression of events and thoughts for improvement—this
is the fourth model.

All the proposed reflective approaches are based on a graphical format that allows for the
synthesis of ideas and planning of subsequent steps.

Self-reflection is a highly individualized process, and various models are proposed solely for the
purpose of structuring thoughts. Professionals need to create their own personal models that align
with their specific situations, levels, and stylistic characteristics in their analytical practice. Therefore,
we can say that each reflective practitioner has their own choice.

Reflective Journal

What is a teacher's reflective journal? "Only the reflective integration of consistently updated
theoretical knowledge and practical experience allows a professional to truly develop into an expert”
[13]. What is the significance of a teacher's reflective journal in linking theory and practice and
facilitating reflection? In seeking answers to this question, studying global best practices has shown
that only reflective analysis of one’s own experience enables educators to enhance their professional
competence.

A teacher's reflective journal functions like a personal diary where individual thoughts, feelings
and impressions about specific events are recorded. Its uniqueness lies in the fact that it addresses
professional issues relevant to educators. Reflecting on events that occur in the classroom is highly
effective for identifying their underlying causes. The journal can be seen as a repository of ideas
aimed at solving emerging challenges. By analyzing past incidents, educators can take concrete steps
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for the future and also provide guidance to colleagues facing similar issues.

In this journal, the teacher does not merely record a flow of information but also distills insights
from that information. This process allows them to synthesize knowledge gained from previous
experiences and recent information. The journal helps to predict future actions based on prior work.
Additionally, it can address not only the teaching process but also issues related to student behavior
and discipline in the classroom.

Delving deeply into the problems identified in the reflective journal and analyzing ways to
overcome obstacles can enhance the student-teacher relationship. Examples of "best" student work
can also be included, which can serve as models for future lessons.

Results and Discussion. The practical-experimental work was conducted with the following
objectives in line with the overall aim of our research:

- To identify the reflective component in pedagogical activities and to demonstrate its impact on
the professional self-improvement of educators.

- To monitor teachers' reflective capabilities and their competencies and skills in applying these
in their pedagogical practice.

- To select a psychological and pedagogical tool for developing the structural reflection of
teachers.

The practical-experimental work aimed at activating the structural reflection of educators was
conducted in educational institutions in Karaganda, specifically at the M. Jumabaev Gymnasium,
Secondary School No. 15 and the Y. Altynsarin School-Lyceum. A total of 15 teachers with varying
lengths of pedagogical experience participated in the experiment.

The diagnostic experiment revealed the level of teachers' reflectiveness in understanding the "I
am successful” principle within their pedagogical activities. It assessed the teacher's ability to engage
in self-relevance and continuous professional and personal development through reflection. To
achieve this, we utilized the following methodologies:

1. “My Professional Activity and My Professional Role (Model, Ideal)” Questionnaire;

2. Self-Relevance Test proposed by L.Ya. Gomzan, M.V. Kroz, and M.V. Latinskaya;

3. Test Map based on A.N. Leontyev’s Questionnaire for Communicative Activities;

4. Self-descriptions of teachers titled “Stages of Professional Activity and the Future of Self-
Improvement” and their content analysis.

We examined the above-mentioned tests to illustrate the phenomenon of reflection, focusing on
the structural reflection of educators and, in general, to support, activate, and develop themselves.

To determine the teachers' reflective competencies and skills in addressing the set tasks,
educators were asked to write a self-assessment essay on the topic “Stages of Professional Journey
and the Future of Self-Improvement.” To ensure that this essay did not have an autobiographical
focus, a preliminary discussion was held with the educators regarding the appropriateness of the
questions included.

The project included such questions:

1. How would you rate your current professional level?

2. How would you divide your professional career into conditional stages?

3. In your opinion, what are the conditions for moving from one stage of development to another
in order to enhance professional mastery in pedagogical activity?

4. What are your professional problems and ways to solve them?

5. What are the prospects of professional development, the conditions for professional self-
improvement?

Based on the responses from teachers surveyed, 98% highlighted the adaptation phase in their
initial employment, including its challenges and the peculiarities of interactions with students and
other educators. Respondents noted stages such as "formation," "maturity,” and "creativity," while
also pointing out difficulties in reflective analysis. Only 45% of the teachers identified significant
aspects of professional growth stages, such as "accumulation of pedagogical experience,”
"enhancement of mastery,” and "increasing self-demands."

Additionally, 80% of teachers emphasized the continuity of their professional development,
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pointing out that their improvement is closely tied to understanding and engaging with students.
Overall, the analysis of their pedagogical activities is focused on the substantive and methodological
aspects of their work, addressing gaps in students' knowledge, and considering ethical dimensions of
their interactions with students.

The difficulty of self-analysis in professional activities is compounded by teachers' lack of
reflective skills, which hinders their ability to evaluate and adjust their work. Teachers often limit
their reflection to identifying mistakes based on their experiences, without focusing on specific
obstacles and challenges they encounter or considering what improvements are necessary for the
future.

To understand the concepts of modern teachers' professional models and ideals, a survey was
conducted among the participating teachers. The following questions were asked:

1. Who (or what) serves as your professional model or ideal?

2. In your opinion, what are the conditions for approaching or achieving your ideal?

3. What is the relationship between your professional ideal and your practical pedagogical work?

Here, we aimed to explore the role and content of the professional ideal in teachers' self-
perception. The results obtained allowed us to draw the following conclusions.

In response to the first question, "Who (or what) serves as your professional model or ideal?",
the answers from the respondents varied significantly. This allowed us to categorize the teachers who
answered into three groups based on the scope and content of their professional ideals.

The first group, comprising 46% of the teachers, associated their professional ideal with a
specific individual. Among them, 26% mentioned well-known educators such as L.S. Vygotsky,
Y.Altynsarin, M. Zhumabayev, A.S. Makarenko, V.F. Shatalov, and Sh.A. Amonashvili. Within this
first group, 20% linked their professional ideal to the work of their colleagues, teachers from their
previous schools, and the image of their "first teacher".

The second group consists of 31% of the educators who do not feel the significance or role of a
professional ideal. In their self-perception, phrases like "I am authentic”, "'l am potential™ and "I am
wonderful™ correspond to one another, indicating that their personal and professional self-
improvement has stagnated.

A majority of this group (23%) responded that they have "no professional ideal" or that they
"have not thought about it", stating that "the ideal is not related to the teaching profession” and that
"having a professional ideal is not essential”. We also included in this group those teachers (8%) who

consider themselves their own ideal, with responses such as "I am my own ideal”, "I have reached
the pinnacle of my professional career” and "my ideal in my profession aligns with my self-
perception”.

We consider this situation indicative of educators who lack clear directions in their professional
development and have low self-awareness. These teachers do not set specific professional goals for
themselves and cannot envision their future growth and development. For them, their personal
experiences and the levels of mastery they have achieved are sufficient and they see no need for self-
improvement because their ideals are themselves. The habitual and routine nature of such teachers'
pedagogical work can lead to professional stagnation, emotional burnout and regression, as they are
not provided with a "zone of proximal development” (L.S. Vygotsky) to encourage their growth.

The third group (23%) includes those whose professional ideals are associated with qualities that
are significant for their profession, value orientations and specific pedagogical skills and
competencies. Responses from this category of educators reflect a professional image characterized
by personal and professional qualities that align with the requirements of the teaching profession and
the pedagogical profession's profile. This group emphasizes the importance of embodying essential
qualities and competencies that are vital for effective teaching and professional growth.

For example, responses from this group included statements such as: "The harmony between a
high level of education and teaching qualifications"; "For me, it is essential to connect theoretical
knowledge with students’ real lives"; "The combination of qualities such as communication skills,
understanding and kindness"; and "A commitment to fostering children's creativity". These responses
reflect a clear understanding of the qualities and competencies that define their professional ideals in
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teaching.

1. Among the personal qualities of a teacher love and affection for children, the ability to
establish relationships, patience, endurance, and dedication are particularly noteworthy. The
professional ideals of a specific teacher can be evaluated based on pedagogical beliefs and the
individual's stance in their work.

Respondents expressed values such as "Aspiration for morality in education™, "Cultivating a
creative personality" and "Developing students" which reflect the spiritual and ethical dimensions of
pedagogical labor. The "educational™ didactic-methodological aspects of their work were highlighted
with responses like "High level of knowledge and methodological mastery™ and "Ability to provide
students with solid knowledge". The responses to the question "Who (or what) serves as your
professional model or ideal?" can be represented in a diagram divided into sections, as shown in the
image below (Figure 1).

Notable, distinguished teachers

A particular individual

8%

Lack of professional ideas

Person who asked considers of
himself as ideal

B A composite image of a professional
ideal

\ 23%

Figure 1. Content of the Professional Ideal (According to D. Schon).
Source: Developed by the authors.

In this figure, the results of the study are represented with segments of the circle proportionally
reflecting the percentages.

Overall, 70% of teachers have a professional ideal, and the content of these ideals is influenced
by the general and professional orientations of the educator's personality, their methodological
approach, pedagogical culture and the need for development and self-actualization reflecting
individual characteristics.

2. The second question of the survey was, "In your opinion, what are the conditions for
approaching or achieving your ideal?" The responses from the teachers were as follows: 72%
indicated that reaching or aligning with their professional ideal is possible if certain internal
conditions are met, such as motivation for self-development, self-improvement, and self-
actualization.

Meanwhile, 16% of teachers highlighted the importance of external conditions and
circumstances in achieving their professional ideals. They believe that recognition as a prestigious
profession, adequate methodological support and the fulfillment of moral and material needs are
crucial.

Lastly 12% of teachers expressed the view that achieving a professional ideal is impossible.

The response data for this question is illustrated in the diagram shown in Figure 2.

3. The responses to the third question, "What is the relationship between your professional ideal
and your practical pedagogical work?" provided insights into how a teacher's professional ideal
influences their specific activities.

The teachers' responses can also be categorized into three groups. The first group includes 63%
of respondents, who indicated that their professional ideals serve as a guiding purpose and direction
in their pedagogical work. They described their ideals as qualities that regulate professional behavior
and indicate the developmental paths for their professional and personal qualities. This group
emphasizes that having a clear professional ideal significantly influences their approach to teaching

46



Opney. Yagikcis 6inim »xapuwbicbl — Opney. Bectn HenpepbiBHOro obpasoBaHus. Ne3(46)/2024

and their overall effectiveness as educators.

M Internal conditions enable one to
achieve a professional ideal

External conditions can lead to
achievement

Achieving the ideal is impossible

Figure 2. Concepts of Approaching or Achieving a Professional Ideal (According to D. Schon).
Source: Developed by the authors.

25% of the respondents formed the second group. They indicated that their professional ideals,
if they exist, have no connection to their current professional activities. Members of this group believe
that the pedagogical reality is detached from the "high aspirations” represented by their ideals. The
pedagogical practices of this group, their relationships with students and interactions with other
educational stakeholders are often characterized as random, spontaneous and unorganized. The lack
of clear goals, along with the idealization of their professional ideals, prevents professional growth
and self-development. In the first case, teachers fail to set strategic and tactical objectives; in the
second, their professional ideals become stagnant and autonomous, having little impact on their daily
practical activities.

In such situations, teachers struggle to apply their advanced ideas to specific professional actions
and are unable to analyze various problems from the perspective of their ideals. Consequently, their
structural functions and interactions do not manifest as professional, leading to a lack of coherence
in their pedagogical endeavors.

The third group consists of 12% of teachers, whose self-perceptions are characterized by
statements like "1 am authentic”, "'l am potential™ and "I am wonderful.” These teachers are satisfied
with their level of professional self-improvement and exhibit an inflated self-assessment leading to a
sense of confidence that may lack critical reflection. The professional characteristics of these
educators include authoritarianism, conservatism and stereotypical thinking. This group's responses
and the resulting dynamics are illustrated in Figure 3.

B Professional ideal is a guideline for
practical work

M Teacher's reality is unrelated to
the professional ideal

Satisfied with their achieved
professional levels

Figure 3. Relationship between Professional Ideal and Practical Pedagogical Work (According to D. Schon).
Source: Developed by the authors.

In summary, the professional ideal is the result of social demands, professional requirements and
the recognized achievements and successes of both past and present great educators. The
professional-pedagogical ideal aligns with the goals set by the teacher and their professional
creativity.
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In resolving the contradictions between the pedagogical ideal and practical work, the self-
development and self-improvement of the educator serve as both the source and driving force. A
teacher capable of addressing these contradictions can transform their thoughts about the ideal into
concrete actions through their creative potential.

Additionally, the professional-pedagogical ideal encompasses the spiritual and value heritage of
pedagogical thought and practice fostering the need for self-development and defining the teacher's
professional objectives. The ideal is reflected and specified in the individual teacher's work, their
unique professional stance and the daily tasks they continuously address.

Summary of Research Findings:

1. In the current understanding of educators the professional-pedagogical ideal is viewed as
contradictory, often resembling either a form of individual idolization or an adaptation to it.

2. The professional-pedagogical ideal appears as a goal for them, serving as a guiding framework
in the practical activities of creative educators. For many respondents it represents their
developmental vector.

3. According to teachers the process of moving toward and approaching the professional ideal
is primarily determined by internal conditions for growth and development, rather than external
factors.

The professional-pedagogical ideal should be the subject of reflection and in-depth analysis for
each teacher grounded in the humanistic priorities of pedagogical sciences and in the practical
achievements of the educator. The ideal embodies the value-laden and meaningful content of
pedagogical work, along with the motivations and perspectives for the teacher's self-improvement.

The perception of a professional ideal, as well as the associated feeling of "I am successful” is
realized through reflection. In this experimental-practical study, we drew upon the research
conducted by B.P. Kovalev regarding the connection between a teacher's professional self-awareness
and the correctness of their relationships with others. The level of reflective competence is closely
tied to the degree of accuracy in self-assessment.

The relationship between teachers' self-assessments and students' evaluations can also provide
insights into the teacher's reflective abilities. B.P. Kovalev categorizes all teachers into five types
based on this approach [14]:

Group 1 - Teachers whose self-assessments align with students' evaluations, fostering a
democratic communication style.

Group 2 - Teachers who correctly interpret their evaluations but have inconsistent self-
assessments, often exhibiting authoritarian traits in their interactions.

Group 3 - Teachers whose self-assessments are aligned but whose predictions do not match,
displaying a liberal communication style.

Group 4 - Teachers with low alignment between self-assessments and perceptions. These
educators seek feedback from students about their own performance but struggle with effective
communication, often leading to conflictual situations. Their style tends to be authoritarian or
situational.

Group 5 - Teachers whose understanding contradicts students' opinions, resulting in significant
difficulties in communication and relationships.

This classification helps in evaluating the reflective capabilities of educators and understanding
the dynamics of their interactions with students.

In the course of the research, we utilized the communicative activity test developed by
A.N.Leontyev [15]. This tool allows for the assessment of the teacher's interactions with students and
helps identify the style of pedagogical relationships. The questionnaire enabled us to evaluate the
professional-communicative qualities of teachers through their self-assessments.

The same questionnaire was also administered to students, who evaluated a specific teacher
based on the visibility (or lack thereof) of the qualities outlined in the survey. By analyzing the data
obtained from both the teachers' self-assessments and the students' evaluations, we identified the
relationship between these indicators. This analysis provides valuable insights into the alignment (or
misalignment) between teachers' self-perceptions and their effectiveness in communicating with
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students.

Teachers who receive high evaluations are characterized by metacognitive goal-setting,
openness, proactivity, flexibility and consideration of individual differences. They support student
motivation, easily engage with the classroom and can effectively manage interactions by coordinating
various communication tools. Challenges related to learning, organization and ethics are addressed
creatively.

On the other hand, teachers with average evaluations are active in communication but struggle
to fully engage the entire class. Due to their inability to connect with all students, some may be left
without adequate attention. These teachers rely primarily on the more active segment of their
students. While their interactions with students are aimed at engagement, they often come across as
formal and lack depth.

Teachers who receive low evaluations from students exhibit communication styles characterized
by rigidity, strictness and a lack of consideration for individual differences. There is little to no
feedback from students. These teachers impose strict control over their own expectations, often
exercising their authority without regard for the situational context. This identified communication
type falls into a one-sided interaction scenario, aligning with an authoritarian style of pedagogical
relationships, where students are viewed as objects rather than equal partners in the educational
process.

Such communication practices foster aggression, reduce motivation and lead to passivity among
students. They diminish cognitive engagement, restrict the motivational sphere of the individual and
eliminate the creative aspects of the learning process. The authoritarianism of the teacher reflects a
non-reflective approach to pedagogical work. The reliance on pedagogical authority and a top-down
management stance are inconsistent with the principles of humanitarian pedagogy and contradict the
views of reflective pedagogy and psychology. The results are visually represented in the diagram
(Figure 4).

B Number of teachers with a
democratic style

B Number of teachers with a liberal
style

Number of teachers with an
authoritarian style

Figure 4. Percentage of Teachers by Pedagogical Style (According to D. Shon).
Source: Developed by the authors.

The conducted relational analysis demonstrates the connection between teachers employing a
democratic style and the evaluations they receive from students. These teachers focus on fostering
relationships with students and reflect on their interactions, allowing them to assess their capabilities,
recognize challenges and understand their actions and efforts. Through this mutual interaction,
teachers can strive to comprehend the actions and essence of their students, leading to a capacity for
self-reflective assessment as they evaluate themselves through the lens of others.

The results indicate that teachers with a democratic style are characterized by active reflection.
Humanitarian values, willingness to engage in dialogue, problem-solving approaches and flexibility
in relationships significantly enhance both students’ and teachers' creative expressions. This fosters a
positive subjective regulation of their collaborative actions, promoting progress in their joint efforts.

The results indicate that teachers employing a liberal style often act with a "closed" stance, wary
of external evaluations. There is a noticeable discrepancy between these teachers' self-assessments
and the evaluations given by their students. This situation suggests that these educators are largely
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isolated, lacking a focus on building connections with their students. Such an approach negatively
impacts both their self-evaluation and the evaluation of others.

This indicates a lack of development in the teacher's professional reflection, highlighting the
need for enhanced engagement and awareness of their impact on student learning and relationships.
Without this reflection, teachers may struggle to adapt their practices and connect meaningfully with
their students, ultimately hindering their own growth and the educational experience of those they
teach.

Authoritarian teachers exhibit a disconnect between their self-assessments and the evaluations
provided by their students. This reflects a narrow focus on their own goals and a lack of
acknowledgment of the students’ subjectivity, stemming from a deficiency in reflective practice as a
professional quality. The inflated self-assessments of these educators lead to dominance in their
interactions, suppressing the opinions and interests of students, ultimately hindering both their
personal development and professional growth.

The gathered data reveal that the level of reflective competence is closely linked to self-
assessment and communication style. This disconnect highlights the need for teachers to cultivate a
more reflective approach, which would enable them to recognize and value their students’
perspectives, fostering a more inclusive and effective educational environment.

We present the diagram of the relationship between teachers' self-assessments and the
evaluations given by students regarding various communication styles according to A.A. Bizyaeva
in Figure 5.

Communication Style

1 2 3
Teacher's self-assessment Students' assessment

Figure 5. Histogram of Communication Styles.
Source: Developed by the authors.

The self-assessments of teachers according to different styles of pedagogical education and their
evaluations by students are presented in the histogram. Thus, the obtained data indicate that when the
evaluations given by students and colleagues align with the teacher's professional self-assessment,
the teacher's orientation towards a subject-subject relationship highlights their active reflexive stance.
Conversely, a mismatch between the given evaluations and self-assessment levels signifies a
stagnation in professional growth and indicates the presence of unseen difficulties and obstacles in
the social-psychological atmosphere of the relationship between the teacher and the student.

Conclusion. Thus, pedagogical reflection is the process of analyzing the teacher's own
experience, actions and their results. It contributes to the professional development of the teacher and
leads to increase the effectiveness of his work. It may include the following aspects:

- Through professional development, the teacher identifies his/her strengths and weaknesses, as
well as what skills or methods can be developed in the future.

- In the process of increasing the quality of education, he can determine how to improve the
educational process by analyzing his own experience, and can use methods.

- Understands students more deeply through communication during contact with students,
develops a teaching methodology adapted to their needs
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- Learn how to use artificial intelligence in the process of introducing innovation, and are
motivated to introduce innovations and creative solutions to their experience.

In conclusion, pedagogical reflection is an important process that contributes to the constant
improvement of the teacher's professional activity and improvement of his qualifications.
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*Kaupbaena XK. X.', Tney0ait C.T.?
1,2 «Opney»BA¥O» AK unuans: Kapazanowl obnvicel 60tibiHua KaCibU 0aMy UHCIUMYMbL
1.2 Kapasanow, Kaszaxcman

HHEJAT'OI'HKAJIBIK PEDJIEKCHUSA — MYT'AJIIMHIH KOCIBH JAMY KYPAJIbI

Anoamna

Byn makananma pedekcus agaMHBIH ©3iHE CHIHH KO3IMEH Kapay, 63 MYMKIHIIKTepiH eMip TalxanTapblHA COMKec
OarbITTay, MAKCATBIH HAKThUIAY, OMIApABI TYKBIPEIMAH OlTy Maceneci KapacThlpbutraH. [leqarorukaibik peduiekcus —
MYFaTiMHIH KOCi0M TaMYBIHBIH KYPajlbl TYpalbl TAKBIPHIT KO3FaIFaH.

MaxananslH 0acThl MaKcaThl — MEAArOTTHIH KOciOM ©3iH-e31 JKeTUIHipyiHiH (aKkTOpsl peTiHAeri pedIeKCHUSHBI
FBUIBIME HET13Iey ’KoHE TOXKipnOe Ky3iHIe KaKeTTiriH TYCIHAIPY.

3epTTey omicTepi — MeIaroruKanblK pedIIeKCUTHBIH JaMyBl TYpi peTiHae OipHelne FaapIMAapIbIH aTan alTKaH/aa
AbGaii (Mopaxum Kynau6aes), T. bopton, JIx. Cmurt, k. beiin, P. boigotun, C. Mumte, C. bpaynaxumn, 1. IlloH,
A.H.Jleontnes, O.A. A6nynuna, H.B. Ky3pmuna, 10.H. Kymorkun, B.B. Cepukos, B.A. Cnacrenun, JI.®. Crnupun
3epTTey eHOeKTepiHIerl MenarorukajiblK peduiekcusl Typaibl Ke3KapacTapbl, OW-MiKipiepi Heridre ajbHIbl. ATanraH
Makana bopronusH pedraexcusubik Tociiai, CMuT Oarnapiaamackl OOHBIHIIA €3 TIXiprOeciHe peduieKcHs kacay dJic-
Tacinepi xoHe ['mO0c 1Mkl OONBIHINIA ITEeAaroruKalblK pediIeKcusl MyFalliMHIH KoCiOM JaMyBIHBIH Kypallbl €KeHJIT1
KapacTBIPBUIBIN 3epTTeiai. Makanana >Kypri3iUireH TEOpHsUIBIK Tajjayliap MyFaTiMHIH JKETUTYiHIH ecy YIepiciHiH
OarbITHl MEH Ma3MYHBIH KAMTaMachl3 €TeTyiHe OaillIaHbICTBI TANIAY JKacallbIHFaH.

Maxkana aBTOpIApHl TEOPHSUIBIK-TIKIPUOCTIK Talgaynap apKpUIbl MENarorTiH peIeKCHsACh MYFATiMHIH ocy
yaepici OarsITeI MEH Ma3MYHBIH KAMTaMacChI3 €TETiHIH aHBIKTabl. OChIFaH OalIaHBICTHI TIEar OTUKAJIBIK pe(IIeKCHs TeK
e3iHe KoHE ©3iHiH ic-opekeTiHe Oara Oepy FaHa eMec, COHBIMEH KaTap IMeIaroruKalblK, KapbIM-KaThIHACKA TYCKEeH Oacka
MeAarorTepaid e ©3iH-631 Kajlail TYCiHeTIHOIKTepiH Oakpuiay, ©3iH-631 TaHy, ©3iHIH QJCi3 JKaKTapbl MEH MBIKTHI
JKaKTapbIH alia OiTy YIIiH KaXeT JiereH KOPBITHIH/IbIFa KeJe/Ii.

Tyuinoi co30ep: MemarorukanblK pedekcus, ©31H-031 TaHy, ©31H-031 IaMBITy, KOCiOM daMy, ©3iH-631 KeTUIIipy,
MYFaJliM, METaTaHbIM.

*Kaupbaesa XK. X.!, Tney6ait C.T.?
1.2 @unuan AO «HL[TIK»Opney» Hncmumym npogeccuonanvrozo passumus no Kapazanounckoii obracmu
1,2 Kapaeanoa,Kazaxcman

HNEJATOTTYECKAS PED®JEKCHUSA — TPOPECCUOHAJIBHBII MHCTPYMEHT PA3BUTHSA

Annomayus

B nanHO# cTaThe paccMaTpHBaeTCs BONPOC pedUIEKCHH KaK KPUTHYECKOTO B3IUIs/a YeloBeKa Ha caMmoro ceds,
COOTHECEHHsI CBOMX BO3MOXKHOCTEH C TpeOOBAaHWSMHU KM3HH, yTOUHEHUS Ieled U yMeHHs (GopMynnpoBaTh MBICIH.
OO0cyxmaercs TeMa Ie1arornaeckoii pediekcu Kak HHCTPyMEHTa MPOo(eCCHOHATBFHOTO PAa3BUTHUS YIUTEIIS.

OcHOBHas 1eNb CTaThM — HAaydHOEe OO0OCHOBaHHWE peduiekcnd Kak ¢akTopa NpodecCHOHAIBHOTO
CaMOCOBEPILIEHCTBOBaHUS Tiearora U 00bsCHeHUe e€ He0OXOMMOCTH Ha MPAKTHKE.

Merto/1p1 MCCIIeIOBaHMS BKIIIOYAIOT aHAJIM3 B3TJISI0B 1 MHEHHI Pa3IMUHbIX YUEHBIX O MeIaroruueckoil pediiekcuy,
takux kak Abaii (Moparum Kynan6aes), T. Bopron, x. Cmur, k. beitn, P. bonotun, C. Muine, C. Bpaynxuin,
H.Illon, A.H. JleontseB, O.A. A0aynuna, H.B. Kyspmuna, FO.H. Kymotkun, B.B. CepukoB, B.A. Cnacrenus,
JI.®.Crimpun. B craTbe paccMaTpUBalOTCsI METO/IBI M MTOJXO/IbI peIEKCHH COOCTBEHHOT'O OIBITA 10 pedIeKCHBHOMY
Merony boprona, mporpamme Cmut m mukiy ['mb0ca, KOTOpble MOATBEPXKAAIOT, YTO MeAaroruueckas pediexcus
SIBJISIETCSI MHCTPYMEHTOM NPO(EeCCHOHAIBHOTO PAa3BUTHS yUHTEINs. TeopeTHyecKuil aHann3, MPOBEICHHBIH B CTaThe,
paccMaTpuBaeT HaIlpaBJICHHS U COJIep KaHHe MPoIiecca pocTa YUUTEIsL.

[logBoast WTOr, MOXHO CKa3aTh, 4YTO pE(UIEKCHs B IICHXOJOTMYECKOM IUIaHE CIIOCOOCTBYET HM3MEHEHHUIO
NICUXWYECKON JIESTENBHOCTH 4YENOBEKa, B IIEJArOTMKE OHA CIYXHWT OCHOBOW JUI OCYIIECTBICHHS YYUTEIEM
POQeCCHOHANBHON IESTETbHOCTH Ha BBICOKOM TBOPYECKOM yPOBHE.

Kniouegvie cnosa: nenarorndeckast peaeKkcusi, CaMOOIIO3HAHUE, CAMOPA3BUTHE, MPO(PECCHOHATBHOE Pa3BUTHE,
CaMOCOBEPILIECHCTBOBAHNE, YUUTENb, METAIIO3HAHHUE.
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