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THE USE OF THE DENVER || DEVELOPMENTAL SCREENING TEST IN
EDUCATIONAL SETTINGS AND ITS ADMINISTRATION BY TEACHERS

Annotation

The Denver II Developmental Screening Test is widely used to assess children’s motor, language, social and
cognitive development. This study explores the application of the Denver II test in educational settings from teachers’
perspectives, focusing on its cultural adaptability, usability, and the challenges faced in classroom administration. Using
a qualitative approach with semi-structured interviews, the research gathered insights from 20 teachers working in
Turkish preschool settings. Content analysis of the interviewers revealed several key themes. Teachers identified Denver
II as a beneficial tool for tracking individual developmental progress and recognizing children’s strenghts and areas
needing improvement. They also emphasized the importance of cultural adaptation, noting that modifications made the
test more reliable and accessible for Turkish students. However, time management and maintaining classroom attention
emerged as significant obstacles to its effective use in larger classroom environments. Teachers expressed a need for
further training and technical support to enhance their competency in administering the test accurately and efficiently.
These findings suggest that the Denver 11 test can be a valuable resource in education if coupled with teacher training,
support in classroom management, and continuous adaptation to align with cultural and linguistic contexts. The study
concludes that prioritizing such support can make developmental screening more effective within diverse educational
environments and contribute to early childhood intervention practices.

Keywords: Developmental Screening, Denver Il Developmental Screening Test, Child Development, Cultural
Adaptation, Classroom Environment, Test Administration, Classroom Setting.

Introduction. Designed to evaluate children's motor, verbal, social, and cognitive development,
the Denver Il Developmental Screening Test is a widely used screening instrument [1]. Applied to
identify early developmental impairments, this test has a broad spectrum of uses globally and is
crucial essential in the field of child development [2]. In the sphere of education, particularly at the
preschool and primary school levels, it provides the chance to keep a close eye on children's
developmental situation. Denver 1l supports professionals in observing individual developmental
variations and planning supportive strategies [3].

Studies on the application of developmental screening tests in educational environments in the
literature show different results on the difficulties instructors could have while running these tests
and the classroom relevance of the tests [4]. More study on the competencies needed to apply Denver
Il effectively in educational contexts is still required [5]. It is believed that the Denver Il helps
teachers to recognize their students' developmental status more accurately, particularly in alignment
with structured observational criteria [6].

Assessing children's age-appropriate performance in the domains of motor, language, social, and
cognitive development is mostly dependent on the Denver Il Developmental Screening Test. Various
research on the use of this test, especially in preschool education, and its applicability by teachers [7]
abound in the literature. The integration of Denver Il in the classroom supports structured
developmental follow-up and helps identify specific learning needs in real-time settings [8].

Some studies underline that teachers' use of developmental screening tests guarantees early
identification of children and their referral to early intervention programs [9]. Still, teachers must
possess enough knowledge and ability to give such developmental tests. According to a study by
Wittmer and Petersen [5, p.452] giving instructors fundamental knowledge on developmental
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assessment instruments helps them to use such assessments effectively. Teachers may face challenges
in managing time and engaging children effectively during developmental assessments [4, p. 335].

Furthermore, research on the relevance of developmental screening tests such as Denver 11 in
many cultural settings underline the need of customizing the test [6, p. 124]. Teachers administering
Denver Il are advised to consider cultural nuances in communication and social behavior for
improved applicability [10].

Consistent with this body of research, it is decided that instructors should have training on this
issue and create answers to the problems they run across in the field of education if Denver Il is to be
used more wisely there. Furthermore, tests carried out abroad reveal that Denver Il's cultural
flexibility greatly influences the usability of the test in the field of education [6, p. 127].

Denver Il helps professionals identify developmental needs and tailor their support accordingly
[3, p. 1262]. Nonetheless, teachers must have specific knowledge and abilities if they are to deliver
this test with effectiveness. According to the literature, the effective application of developmental
assessment tools depends on the user's knowledge and experience [4, p. 328].

Teachers may face difficulties such as time constraints and limited student focus when using
tools like the Denver |1 [5, p. 352]. Particularly in packed classrooms, it may be challenging to give
every child enough time. Consequently, some educators would rather help the Denver Il test with
group activities than give it personally. Still, such cooperative projects could compromise the test's
accuracy and dependability [8, p. 115].

Teachers also have to be informed on the test's language and cultural adaptation. Denver Il and
other developmental screening tests could have to be altered to fit the cultural setting the children
live in if they are meant to be adapted to another. Consequently, the evaluation procedure will be
more effective if teachers can understand this test in a way fit for the language and cultural framework
of their own pupils [10, p. 487].

To properly apply the Denver Il test in the classroom, teachers also have to get particular training
and create plans to improve its applicability. Developmental screening training programs for teachers
have been found in certain research on this topic to improve their test administration and result
interpretation skills [9, p. 1931].

Therefore, this study aims to explore how preschool teachers perceive the applicability, benefits,
and challenges of the Denver Il Developmental Screening Test in the classroom. Specifically, it seeks
to address the following research questions:

1. What are teachers’ views on the applicability of the Denver II test in classroom settings?

2. What challenges do teachers encounter when administering the test in classroom
environments?

3. What are teachers’ evaluations regarding the cultural and linguistic adaptation of the test?

4. How do teachers perceive the contribution of the Denver 1l test to supporting children’s
development?

5. What kind of training and technical support do teachers need to effectively administer the
Denver 11 test?

Methods and materials. This study intends to be a qualitative one meant to assess, from the
teachers' point of view, the relevance of the Denver 1l Developmental Screening Test in the field of
education. In this regard, the qualitative research approach is suitable for assessing the usage of
Denver Il in the classroom environment since it enables a thorough awareness of participants'
experiences and viewpoints [11].

Design of Research. The approach of this investigation was phenomenological. The
phenomenological approach emphasizes close study of people's experiences, impressions, and
interpretations of a given occurrence [12]. The phenomenon under investigation is the experiences of
teachers who use the Denver Il test in the classroom environments.

Attendees. Ten preschool curriculum Turkish instructors' opinions form the foundation of the
study. Selected using the maximum diversity sample technique, the participants comprise teachers
with varying ages, experience spans, and degrees of education. This diversity seeks to offer several
angles on the relevance of Denver 11 [13].
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Tools for Gathering Data. The data collecting process used a semi-structured interviewing
approach. Based on subjects covered in the literature, the interview form was created and comprises
of questions on instructors' knowledge levels about the Denver 11 test, their experiences with the test's
applicability, and the difficulties they faced. The following are the questions put to the teachers:

* What is your assessment of the Denver II test's application in the classroom?

* As you are giving the test, what difficulties arise?

* Regarding the test's language and cultural features, what impressions do you have?

* How can the Denver II test help to boost children's growth?

* Does administering the Denver II test call for training?

Analysing. Every interview lasted roughly thirty to forty-five minutes and took place face-to-
face in an area judged suitable by the participants. Later transcribed from taped interviews.

Content analysis was applied to the data obtained from the interviews. The recorded interviews were

first transcribed and then carefully examined. The transcriptions were analyzed to identify recurring
themes that reflected teachers' experiences and perspectives. These data were categorized and coded
according to the identified themes [14]. To ensure reliability, a second researcher participated in the
coding process. Additionally, an independent reviewer examined the responses to confirm the
consistency of the findings. To further strengthen the validity of the results, some participants were
invited to review the findings and provide feedback, a process known as member checking.

Results and their discussion. This section presents the findings of the study based on the data
collected from teachers regarding their experiences with the Denver Il Developmental Screening
Tests. The results have been categorized into key themes, which reflect teachers’ views on the
applicability of the test in the classroom, the challenges encountered during its administration, and
the cultural and educational factors affecting its use. Each theme is supported by participants
quotations and illustrated with relevant tables. Teachers’ evaluations of the Denver II test’s
appropriateness in classroom settings are presented in Table 1.

Table 1. Views Regarding the Denver Il Test's Appropriateness in the Classroom Setting

How do you evaluate the applicability of the Denver Il test in a classroom setting?

Theme Expressions Frequency (f) | Percentage (%)

Applicability Denver Il helps me to more clearly see the children's strong 14 70
and developing features. (Teacher 3, 7, 12)

The test should be done one-on-one; a classroom environment
takes too much time. (Teacher 1, 5, 14)

Time Management | Administering tests in crowded classrooms is challenging. 6 30
(Teacher 2, 8)
I have difficulty using time efficiently. (Teacher 6, 15)

Source: created by authors

Examining Table 1 reveals that fourteen teachers expressed favorable opinions on the relevance
of the Denver Il test in the classroom setting. Thanks to the test, teachers have said they could see
kids' areas of strength and areas needing improvement. Six teachers have noted, meanwhile, that time
management is a major obstacle to test administration. They have said that the test's efficacy is limited
notably in packed classrooms since it is challenging to provide personalized time to every student.
This scenario suggests that teachers could want instruction to enhance their test-related classroom
management techniques.

Teachers’ views on the challenges they faced while administering the Denver II test are
presented in Table 2.

Table 2. Views on the Challenges Found in Administering the Test

What challenges do you encounter while administering the test?

Theme Expressed Frequency Percentage

(f) (%)
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Time Management and In crowded classrooms, it is difficult to give each student | 15 75
Challenges Faced in enough time. (Teacher 2, 8, 11)
Implementation To complete the test thoroughly, sometimes individual
work outside of class is necessary. (Teacher 4, 10)
Classroom Management It's hard to get the class's attention during the test. | 5 25
(Teacher 3, 9)
Students sometimes lose interest. (Teacher 5, 12)

Source: created by authors

Examining Table 2, 15 teachers have indicated trouble with time management. Furthermore
regarded as major difficulties during the exam administration process by five teachers were time
management and classroom control. Teachers have said that since the test calls for stillness in the
classroom, it is difficult to keep kids' attention during it and to grab their interest. This result suggests
that suitable materials and methods should support the Denver |1 test thereby improving its usefulness
in the classroom environment.

Teachers’ views on the cultural adaptation and language aspects of the Denver II test are
presented in Table 3.

Table 3. Views on Test Cultural Adaptation and Language Aspects

What do you think about the cultural adaptation and language aspects of the test?

Theme Expressed Frequency | Percentage
® (%)
Aspects of the Test Related to | Adapting the test to Turkish culture makes it easier for | 12 60

Cultural Adaptation and
Language

students to understand the questions (Teacher, 1,3,7).
Including expressions specific to Turkish culture in the
test helps students respond more comfortably (Teacher
9,17). Standard questions have been adapted to fit
Turkish culture, which makes adaptation easier
(Teacher 8, 11). Thanks to cultural adaptation, students
participate comfortably (Teacher 13,19).

Role Supporting Linguistic 40
Comprehensibility and

Communication

The language of the test has been simplified in a way | 8
that is suitable for students, which makes the process
easier (Teacher 20). The questions are presented in
understandable Turkish (Teacher 14,18).

Source: created by authors

Examining Table 3, most of the teachers - 12 - said that children adjusted more readily to the
Denver 11 test process and that the standardizing of the test in Turkey took cultural and linguistic
consideration. According to the statements provided by the teachers who fit Turkish culture, the
questions were easier for the pupils to grasp and their involvement in the process rose. It is realized
that more efficient communication with pupils results from linguistic clarity and cultural alignment.
Teachers’ vies on the Denver II test’s contribution to supporting children’s development are
presented in Table 4.

Table 4.Views on Denver Il Test Contribution to Support Children's Development

What are the contributions of the Denver |1 test in supporting children's development?

Supporting Children's
Development

lacking, allowing me to do additional work for their
development. (Teacher 7, 15, 18)

It is a very useful tool for tracking in-class development.
(Teacher 5, 19)

Theme Expressed Frequency | Percentage
() (%)
The Role of Testing in With this test, I can see in which areas the students are | 11 55
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Individual Development | It makes it easier for me to track the individual | 9 45
Tracking development of the children. (Teacher 2, 4)

It allows me to see the area where the student is lacking.

(Teacher 8, 11)

Source: created by authors

When Table 4 is examined, a large portion of the teachers (11 teachers) indicated that the Denver
Il test is a very useful tool for recognizing children's developmental status and for individual
education planning. The test provides guidance to teachers in observing children's developmental
processes and offers support in identifying children's individual developmental needs (9 teachers).
This finding indicates that the Denver 11 test can be effectively used as a developmental tracking tool
in the classroom.

Teachers’ views regarding the need for training to administer the Denver 11 test are presented
Table 5.

Table 5. Views Regarding the Need of Training to Administer the Denver Il Test

Do you need training to administer the Denver 11 test? |

Theme Expressed Frequency | Percentage
(f) (%)
Need for Educational | received training to administer the test, but more practice | 13 65
Support is needed. (Teacher 10, 14)

Training is needed to understand some technical aspects.
(Teacher 8, 20)

Technical Support I need guidance in some test stages. (Teacher 3, 12) 7 35
Requirement There is a need for support in the implementation steps of
the test. (Teacher 7, 18)

Source: created by authors

Teachers said, looking at Table 5, that rehearsing more and getting technological support when
giving the Denver Il examination would help (13 teachers). According to specific test phases,
direction is required; moreover, supportive instruction is crucial to reduce mistakes during application
(7 teachers). This finding indicates that improving training and guidance services for teachers will
contribute to the more effective use of the test.

In this study, teachers' opinions on the use of the Denver 1l Developmental Screening Test in the
educational environment were evaluated. Denver 11 is an important tool for identifying developmental
delays in children and determining their individual educational needs. This test provides an
opportunity to observe children's developmental strenghts and needs [1, p. 10]. The findings obtained
in the study indicate that teachers have diverse opinions regarding the applicability of the test and the
challenges faced in the classroom environment. Especially challenges such as time management and
providing a quiet environment in the classroom highlight teachers' needs to enhance the test's
applicability. As stated by Petersen and Swartz [5, p. 425], providing teachers with basic training in
developmental assessment tools can enhance the effective use of such tests.

Most teachers have provided positive feedback regarding the cultural adaptation of the Denver
Il test. The adaptation of the test in Turkey, taking into account the cultural context, has contributed
to students better understanding the questions. This approach is also supported by Zubler et al. [9, p.
1932], who emphasize that developmental surveillance tools should be aligned with cultural and
contextual factors to ensure their applicability. This perspective is supported by Guralnick [4, p. 338].
emphasized the importance of adapting developmental assessments in different cultures to meet
children's needs.

One of the most significant challenges teachers face during the administration of the Denver 11
test is time management. It has been noted that in crowded classrooms, it is difficult to allocate
sufficient time to each child, and therefore, the individual administration of the test may be limited
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in a classroom setting. As emphasized in the literature [8, p. 124], teachers' inability to allocate
sufficient time during the developmental assessment process can affect the accuracy of the test.
Therefore, improving time management skills for teachers can contribute to the more effective use of
the test.

At last, it is seen that the successful application of the test depends on teachers having technical
direction and educational support. According to studies by Bagnato and Neisworth [7, p. 218],
developmental screening test applicability rises with educating instructors for them. In this regard, it
is advised to create initiatives meant to satisfy teachers' educational demands.

Conclusion. This study aimed to examine preschool teachers’ perspectives on the use of the
Denver Il Developmental Screening Test, focusing on its classroom applicability, cultural adaptation,
developmental benefits, implementation challenges, and teachers’ training needs. Based on the
research findings, the following conclusions were drawn:

1. Applicability of the Denver Il Test in Classroom Settings

Teachers generally acknowledged the usefulness of the Denver II test for identifying children’s
developmental strengths and areas requiring support. However, they emphasized that the test is time-
consuming and difficult to apply effectively in large classroom settings without one-on-one
administration.

2. Challenges Encountered During Test Administration

Time constraints and difficulties in maintaining classroom discipline were the most frequently
reported challenges. Teachers stated that managing students’ attention and completing the test
without disruption was especially difficult in crowded classrooms.

3. Evaluation of the Test’s Cultural and Linguistic Adaptation

Most participants found that the test’s adaptation to the Turkish cultural and linguistic context
facilitated student comprehension and participation. The inclusion of culturally relevant expressions
was seen as an important factor in increasing the test’s reliability and usability.

4. Contribution of the Denver Il Test to Child Development

Teachers reported that the Denver Il test supported the identification of individual developmental
needs and facilitated planning for additional learning support. The test was considered a valuable tool
for monitoring children’s progress and designing targeted developmental activities.

5. Training and Technical Support Needs of Teachers

The findings revealed a clear need for teacher training and technical support to ensure proper
administration of the Denver Il test. Participants emphasized the importance of practice-based
training to improve accuracy and confidence in applying the test.

In conclusion, it is recommended that professional development programs on developmental
screening be integrated into teacher education and in-service training. Moreover, efforts to improve
classroom implementation strategies and adapt the test to local cultural and linguistic conditions
should be prioritized to enhance the Denver II test’s effectiveness in educational settings.
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1234 Koowca Axmem Scayu amvinoazvl Xanwikapanvik Kazak-mypix yHueepcumenti
1234 Kaszaxcman, Typxicman

JEHBEP 11 JAMY CKPUHHUHI'TIK TECTIHIH BIUIIM BEPY MEKEMEJIEPIH/IE
KOJJAHBIJTYBI 7)KOHE OHbI MYTAJIIMAEPAIH KYPT'I3VYI

Anoamna

HenBep Il mamy CKpHMHHHITIK TecTi OamajmapAblH MOTOPINBIK, TUITIK, QJIEYMETTIK YXOHE KOTHHTHBTIK JaMyBIH
Oaranayna KeHiHeH KosmaHbliaabl. byn seprrey JlenBep II tectinin Oimim Oepy MekemenepiHAe KOJNIaHBLTYBIH
MyFaniMIep Ke3KapacklHaH KapacThIPasl, OHBIH MOJEHH OeifiMIienyine, KONalIbUIbIFBIHA JKOHE CHIHBIITAFB 0acKapy
Ke3iHAeri KWBIHABIKTapFa Haszap ayjapajasl. 3epTTey canajblK oJiCHaMaHbl MaiijajiaHa oOThIpa, KapThUIal
KYpBUIBIMIaFaH cyx0arrap apKpuibl TYpKHUSIarsl MEKTenKe Aeiinri OutiM 6epy yibIMaapblHIa KbI3MET aTKapatsiH 20
MyFaJliMHIH TikipyepiH skuHajasl. CyxOarrapibl KOHTEHTTIK Tayiaay OipHeIle Herisri TakKbIphIITapAbl KOpPCETTi.
Myranimaep Jensep II sxexe namyzpiH nporpecin 0akpliay skoHe OajianapAblH KYIITI )KaKTapbl MEH JaMBITYIIbl KaKET
eTeTIH cajajap/ibl aHbIKTAay YIOIH Naiganel Kypan peringe Oaranmansl. Omap coHpaii-ak MoleHH OeiiMaemymiH
MaHBI3/IUIBIFBIH aTall OTTi, TECTTIH TYPJIEHAIPUIreH HYCKaJIapbIHBIH TYPIK OKYIUBLIAPHI YIIIH CEHIMI 9pi KOJDKETIMII
€KeHIH alTThl. AJalia, YakbITThl OacKapy >KOHE CHIHBINITHIH Ha3apblH CaKTall Kally YJIKEH CBHIHBINITApAa TECTTI THIMII
KOJIIaHyFa KeAepri KeNTIpeTiH MaHbI3IbI Macelesep OOJBIN MIBIKTEL. MyFalliMIep TECTTI IO opi THIMIII XXYPTi3y YIIiH
KOochIMIIIa OiT1iM Oepy MEeH TeXHUKAIBIK KOJIIAy Ibl KaXeT eTeTiHaepin ounaipai. byn 3eprrey Hotmkenepi Jensep 11 Tecti
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6iiiM Oepynie KyHIBI pecypc 0oia anaTbIHBIH KOPCETTI, erep oJI MyFalliMiepre apHajFaH OKbITY, CHIHBINTHI OackapyFa
KOJIIay KOpCeTy >KoHe, MOACHH JKOHE TUIMIK epeKIIeTiKTepiMeH Y3IiKci3 Oedimzey apKbLIbl KOJAaHbuIaca. 3epTrey
MYH/ai KoJayAbl OaChIMIBIKIICH YChIHY JlaMy CKPUHMHIIH opTYpdi OiniM Oepy opTajapblHAa THIMII €TyTe JKoHE epTe
OaJabIK IAKTAFBl apaacy TOKipHOeepine yiec KoCyFa MYMKIHIIK Oepei 1en KOPBHITHIHABUIANIBL.

Tyuinoi ce30ep: namy CKpuHUHTI, neHBep 1l mamy cCKpWHUHTTIK TecTi, Oama maMybl, MOIeHH OeHiMAEIy, CHIHBII
OpTAachl, TECTi KYPTi3y, CBIHBIIITAFHI KaFIal.

*Kypan6aesa A.A.%, ITunren I'.2, TacoBa A.B.%, Kynaii6epren JK.*
1234 Meacoynapoonwiii kasaxcko-mypeyxuii yuueepcumem umen Xooxcu Axmeda Scasu
1234 Kazaxcman, Typxecman

NCIIOJIbB3OBAHUE CKPUHUHI-TECTA PA3BUTHA DENVER 11 B
OBPA3OBATEJIbHBIX YUPEXJIEHUAX N EI'O [IPOBEJEHUE YUUTEJIAAMU

Annomayus

CxpunuHI-TecT passutus Denver Il mmpoko ucnonb3yeTcs A OLIEHKH MOTOPHOTO, SI3BIKOBOTO, COIIMAIBHOTO U
KOTHUTUBHOTO Pa3BUTHs JieTeil. DTO UCCiIeOBaHNE paccMaTpuBaeT nmpuMeHeHue tecta Denver II B oOpazoBarenbHbIX
YUPEXKICHUSAX C TOYKH 3PEHUS YUMTeJeH, aKIEHTHPYsS BHUMaHHE Ha €ro KyJbTypHOH aJanTUpyeMOCTH, YI0OCTBe
HCTONB30BaHUsI M TNpoOiieMax, C KOTOPBIMU CTAJKHBAIOTCA Y4YUTENs IPU ero NpoBEJeHHWH B Kiacce. Mcmomb3ys
KaueCTBEHHBIM MOAXOJ C TOIYCTPYKTYPHUPOBAaHHBIMU HWHTEPBBIO, HCCIeloBaHHWE coOpano MHeHus 20 yuuresei,
paboTaronux B JOMIKOJBHBIX yupexkIeHusx Typrwn. KoHTeHT-aHaln3 MHTEPBHIO BBISIBIUT HECKOJBKO KITFOYEBBIX TEM.
VYuurens ormetwid, yto Tect Denver Il sBnaseTcss mone3HbIM MHCTPYMEHTOM JUIsl OTCIIEKUBAHUS WHIUBUIYaJIbHOTO
Pa3BUTHS U BBIIBIICHHUS CIUTBHBIX CTOPOH JIETEH, a Takxke obiacTeil, Tpedyromux yirydmeHnus. OHU TakKe MO TICPKHYITH
BaXHOCTP KyJIBTYPHOI aanTayuy, OTMETHB, 9TO MOJU(HUKAIINN TECTa CIIEJIaIH ero 0oiee Haae)KHBIM U TOCTYITHBIM JIJIS
Typeukux ydamuxca. OOHAKO YNOpaBiIeHHMEM BPEMEHEM M MOAJEp)KaHWEM BHHUMaHUS JETe B Kjacce cTajlu
3HAYUTEIBHBIMA TPEIATCTBUAMH I 3(PPEKTHBHOTO HCIOIB30BAHUS TeCTa B OOJBIINX TPYIIaX. YUUTEIS BBHIPA3HIH
MOTPEOHOCTH B JIOTIOJHUTEIHHOM OOYyYEHHUM M TEXHHYECKOH MOJIAEPIKKE, YTOOBI MOBBICUTH CBOIO KOMIIETEHTHOCTDH B
TOYHOM U (G (HEKTHBHOM MPOBEICHUH TecTa. DTH BBIBOJbI CBUAETEILCTBYIOT O TOM, uTO TecT Denver II Moxer ObITh
LEHHBIM pecypcoM B 00pa3oBaTeIbHOM IIPOIECCE, €CNIM €ro coverarh ¢ OOy4YeHHWEeM Y4YuTeseH, IOAIEPKKOHW B
YIPaBJIEHUH KJIACCOM M TIOCTOSIHHOM aJanTanuell K KyJbTYPHBIM U S3bIKOBBIM 0COOEHHOCTSIM. McciienoBanue NpuxoauT
K BBIBOJy, YTO NPHUOPUTETHOEC BHUMAaHMWE TAaKUM acleKTaM MOXET CJAelaTh IpoIlecC OIEHKH pa3BUTHA Oojee
3¢ (GEKTHBHBIM B Pa3IMYHBIX 00Pa30BaTEIbHBIX CPEAaX U CIIOCOOCTBOBATH MPAKTHKAM PaHHETO BMEIIATEIECTRA.

Kniouesvie cnosa: CKpUHTHHT pa3BUTHs, CKpUHHHT-TeCT pa3Butua Denver II, pa3zsButne peOeHKa, KyJIbTypHas
aJanTanms, KIacCHas cpelia, MpoBeICHUE TecTa, 00CTAaHOBKA B Kiacce.
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