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MENTORING PROGRAMS AND THEIR IMPACT ON THE EMOTIONAL STATE AND
PROFESSIONAL CONFIDENCE OF STUDENTS AND TEACHERS

Annotation

This research is dedicated to a comprehensive analysis of the effects of mentoring programs on the emotional well-
being and professional confidence of students and teachers in the universities of the Abai region. The research framework
was formed through systematic review of domestic and international scholarly literature on mentorship, psychological
well-being, and professional development. Empirical research involved large-scale surveys of 1208 students and 224
teachers, as well as qualitative in-depth interviewing of program participants. The results prove that mentoring programs
reduce the level of anxiety, raise motivation, reinforce professional self-efficacy, and form a stable emotional climate in
students and teachers. The majority of the respondents registered increased awareness of career opportunities, higher
participation in the educational process, and greater satisfaction with their professional activities. Based on the empirical
material, the following practical recommendations were offered to enhance the content and structure of mentoring
programs, increase the level of feedback, guarantee regular support, and facilitate conducive conditions for successful
mentorship—mentee communication. The research contributes to the improvement of human capital development policy
in education and can serve as a basis to scale mentoring programs to other regions of Kazakhstan and other countries.

Keywords: mentoring programs, emotional state, professional confidence, Abai region, psychological well-being,
professional growth, quality of education.

Introduction. Mentoring is a very important element in the learning environment and the process
of developing new professionals. It helps both mentors to become better themselves and those who
learn from them. Mentoring programs in education enhance participants' well-being by improving
their mood and motivation and raising educational standards.

According to figures provided by the Kazakh National Bureau of Education, 36,083 professional
workers serve in technical and vocational, post-secondary educational centers, with females
accounting for the majority at 72% or 25,985 workers. Young professionals are deployed in the rural
areas to the sum of 2,932 as opposed to 2,419 in urban regions. Region-wise, the North Kazakhstan
and Pavlodar regions lead with the highest levels of young professionals at 3.6% each, while the
lowest percentages are recorded in the region of Shymkent at 0.9% and the region of Turkestan at
1.0% [1].

The majority of young professionals (84%) have higher education, while only 16% of them have
secondary vocational education. Mentoring is a process where an experienced person helps a less
experienced person develop and achieve success in their professional field by sharing their
knowledge and experience [2].

Mentoring refers to the guidance offered by experienced educators to trainees, aimed at fostering
the development of their professional competencies. This process enables the transfer of pedagogical
methods and traditions from seasoned practitioners to emerging educators, thereby contributing to
the preservation and propagation of effective teaching practices. Additionally, it plays a crucial role
in improving the overall standards of education [3].

Mentoring plays a pivotal role in preserving the traditions of Kazakhstan's educational system
while simultaneously supporting the implementation of new curricula. Through collaborative
dialogues between educators and students in the Abai district, challenges within the educational
sphere are addressed, enabling the effective transfer of knowledge and experience. This process
enhances the support and effectiveness of educational programs.

Many skills contribute to academic success, such as self-efficacy, social competence, and
emotional well-being. Intervention methods aimed at developing these protective factors in students
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include the use of mentoring programs. Despite the marked proliferation of such programs during the
first decade, there is still a lack of systematic assessments and meta-analyses of mentoring
effectiveness. In particular, there is a limited amount of research analyzing the potential benefits of
mentoring for emotional well-being [4].

The Law of the Republic of Kazakhstan "On the Status of a Teacher" addresses the concept of
mentoring in Article 13 and provides provisions regarding teacher training in Article 18 [5].

Within these Rules, mentoring is defined as "a teacher's activity aimed at providing practical
support to facilitate the professional adaptation of individuals entering the secondary education
system for the first time.” Building on this definition, the Ministry of Education and Science of the
Republic of Kazakhstan has developed specific guidelines for the organization of mentoring. These
guidelines, presented in their original language, appear to prioritize the formulation of directives,
plans, and reports [6].

Mentoring in the modern world helps participants to improve the quality of education,
motivation and professional skills through professional development [7].

The study conducted by G. Shaikenov and J. Seitkalieva highlights that mentoring serves as a
vital mechanism for advancing teachers' professional competencies and plays a crucial role in
elevating the overall quality of the educational process [8].

In the process of transition from traditional to digital education, the task of providing a basic
level of digital literacy for teachers of all age groups becomes especially urgent [9].

T. A. Boronenko and V. S. Fedotova explore the concept of digital mentoring and introduce
models designed to evaluate teachers' readiness to assume mentoring roles within the context of
digital technologies, with the objective of fostering students' digital literacy. The authors underline
that digital mentoring is a mutually beneficial process, providing advantages to both educators and
learners [10].

The findings of this study align with a growing body of international research affirming the
positive effects of mentoring programs on participants' psychological and professional development.
For instance, a meta-analysis conducted by Claro and Perelmiter (2021) on youth mentoring programs
in the United States and Europe demonstrated significant improvements in emotional well-being and
motivation, particularly among early-career professionals and students from underserved
communities. These outcomes are comparable to the current study’s observation of elevated
emotional well-being (M = 4.25, SD = 0.59) and motivation (M = 4.30, SD = 0.61) among
Kazakhstani participants involved in mentoring programs [11].

Similarly, the work of Hobson et al. (2009) in the United Kingdom underscores that structured
mentorship in education leads to enhanced professional confidence and retention among novice
teachers, echoing our findings where professional confidence levels were substantially higher in the
experimental group (M = 4.12, SD = 0.68) than in the control group (M = 3.47, SD = 0.74), with a
large effect size (Cohen’s d = 0.94) [12].

In Germany, Scharff et al. (2020) highlighted the role of mentorship in mitigating professional
burnout and stress through emotional and institutional support, particularly in vocational education
settings. This supports our subgroup analysis, which revealed that younger participants and those
with less than five years of teaching experience benefited most in terms of emotional resilience [13].

These comparisons reinforce the scientific validity of the study’s conclusions and suggest that
mentoring programs exert a universal positive impact across diverse educational systems when
tailored to the contextual needs of participants.

The purpose of this study is to identify the impact of mentoring programs implemented for
students and teachers of Abai colleges on their emotional state and level of professional confidence.
The study assesses the impact of these programs on psychological well-being, professional
development and the level of educational standards.

Research objectives:

1 To study existing academic publications and research on mentoring programs in order to form
a theoretical basis for research and identify key aspects of mentoring.
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2 To study the impact of mentoring programs on the emotional state and professional confidence
of participants using survey data.

3 Based on the data obtained, recommendations will be proposed for the improvement and
further development of mentoring programs in educational institutions.

This research aims to offer significant insights for colleges within the Abai district and beyond,
contributing to a comprehensive understanding of the influence of mentoring programs on the
professional growth of teachers and students, their emotional well-being, and to identify opportunities
for programimprovement.

The significance of this research is its combined examination of professional confidence and
emotional well-being within the setting of Kazakhstani college mentoring programs, which is not
well covered in the empirical literature so far. In contrast to other research, which usually considers
either students or teachers, this research considers both simultaneously and includes comparison with
a control group, giving greater comprehensive understanding of the effectiveness of mentoring.

Methods and materials. This study used a variety of methods and materials for a comprehensive
analysis of the impact of mentoring programs on the emotional state and professional confidence of
students and teachers in the field of Abai.

The analysis examined academic publications and other sources devoted to mentoring programs,
their impact on professional development and the emotional state of participants, as well as the
peculiarities of mentoring in educational fields. A critical review showed that the sources studied
were evaluated in terms of scientific validity, scientific validity and relevance to the research topic.
Special attention was paid to works related to mentoring programs in educational institutions and
their impact on students and teachers.

The questionnaire procedure included the creation of structured questionnaires with closed and
open questions covering the topics of the quality of mentoring relationships, their impact on
professional skills, emotional state and the level of motivation of participants. Questionnaires were
administered to 1208 students and 224 teachers actively involved in mentoring programs, and the
responses were subsequently subjected to statistical analysis. In order to enhance the validity of the
investigation and to facilitate better identification of causal relationships, a control group was
integrated within the study design. The control group was formed by 612 students and 110 teachers
from comparable colleges in the Abai region who weren't involved in mentoring programs.
Participants in the control group had been selected according to matching important demographic
and institutional features with the main group, such as age, professional experience, and course of
study or teaching. The control group responses had also been gathered using the same format of
questionnaire and subjected to comparative statistical analysis. This provided the opportunity to
ascertain differences due specifically to the impact of mentoring programs.

In order to reduce the limitations related to self-assessment bias, the research design used both
subjective (self-reported questionnaires) and objective measures like academic performance records,
attendance registers, and feedback from the mentor. The participants had been also divided according
to the time spent in mentoring programs as short-term subjects (up to 3 months), medium-term
subjects (3—6 months), and long-term subjects (more than 6 months). The follow-up questionnaires
had been carried out three months following the initial data collection to evaluate the sustainability
of the changes observed, giving preliminary evidence of the long-term effects of mentoring on
emotional well-being and professional confidence.

Data collection was conducted over a two-month period, from October to November 2024,
across six technical and vocational colleges in the Abai region of Kazakhstan. Prior to fieldwork,
formal permission was obtained from the participating institutions and informed consent was secured
from all participants.

Questionnaires were administered in both digital and paper formats. Approximately 72% of
student responses and 85% of teacher responses were collected via a secure online platform
developed using Google Forms, while the remaining responses were gathered through printed
questionnaires distributed during scheduled academic hours. The dual-mode approach was adopted
to ensure accessibility and increase response rates across varied age and digital literacy groups.
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Completed questionnaires were stored in password-protected digital repositories and manually
coded prior to export into the statistical software. Quantitative data were analyzed using SPSS
Statistics v.26, which supported the calculation of descriptive statistics (means, standard deviations),
group comparisons (independent samples t-tests, ANOVA), and effect sizes (Cohen’s d).

The questionnaire included open-ended items designed to capture participants’ subjective
reflections on their experiences in mentoring programs. Responses to these items were analyzed using
qualitative content analysis with a thematic coding approach.

All textual responses were compiled into a single dataset and imported into NVivo 12 Pro for
coding and interpretation. Two researchers independently conducted open coding, identifying
meaningful segments related to changes in emotional well-being, professional confidence,
motivation, and the perceived effectiveness of mentor-mentee interactions.

Themes were developed based on recurrence, conceptual richness, internal coherence, and
illustrative relevance. Following the initial coding phase, categories and subcategories were refined
collaboratively. Selected representative quotations were included in the presentation of findings and
were anonymized (e.g., Participant 12, teacher).

To ensure the representativeness of the sample, a stratified purposive sampling strategy was
employed, targeting both students and teachers from technical and vocational colleges across the
Abai region. Institutions were selected to reflect variation in size, geographic location (urban and
rural), and institutional type (public and private). Within each college, participants were recruited
from a diverse range of academic programs and teaching disciplines to ensure broad coverage. Efforts
were made to balance the sample in terms of gender, age, and professional experience. The final
sample comprised 1208 students and 224 teachers, proportions that were consistent with regional
statistical distributions as reported by the National Bureau of Education.

Participation in the study was entirely voluntary. All respondents received a standardized
information sheet outlining the study’s objectives, their rights as participants, and data handling
procedures. Informed consent was obtained prior to participation in both the survey and follow-up
components. For online questionnaires, digital consent was collected via a checkbox mechanism; for
paper-based surveys, written consent forms were signed on-site.

Confidentiality was strictly maintained throughout the research process. No personally
identifiable information was collected. All data were anonymized at the point of collection and stored
securely in encrypted digital environments accessible only to the research team. In reporting the
results, care was taken to avoid any language or examples that could potentially reveal participant
identity.

The study adhered to the ethical principles outlined in the Declaration of Helsinki and was
reviewed and approved by the institutional ethics committee of the L.N. Gumilyov Eurasian National
University.

The questionnaire employed in this study was developed on the basis of two internationally
recognized scales: the Mentor Evaluation Survey (MES) and the Warwick-Edinburgh Mental Well-
being Scale ( WEMWABS). The adaptation of these instruments to the Kazakhstani educational context
involved two stages. First, a content validity check was conducted by a panel of three subject-matter
experts in pedagogy and psychology. Based on the results of the pilot, several item wordings were
refined to improve clarity and contextual relevance.

The final version of the instrument demonstrated strong internal consistency, with a Cronbach’s
alpha of 0.86, confirming the reliability of the scale for use in this population.

The data were analyzed using SPSS Statistics v.26. For each key variable, descriptive statistics
were calculated, including means (M), standard deviations (SD), and effect sizes (Cohen’s d), in order
to assess the practical significance of differences between the experimental and control groups (Table
1).
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Table 1. Means and Standard Deviations by Group

Variable

Experimental Group (M £ SD)

Control Group (M  SD)

Cohen’s d (Effect Size)

Emotional Well-being 4.25+0.59 3.51+0.67 1.16 (large)
Professional Confidence | 4.12 £ 0.68 3.47+0.74 0.94 (large)
Motivation 4.30+0.61 3.58 + 0.69 1.07 (large)

Source: compiled by the author

These results indicate statistically and practically significant differences in favor of participants
involved in mentoring programs across all measured domains.

To further investigate differential effects, subgroup analysis was conducted by gender, age, and,
for teachers, years of professional experience. The demographic composition of the sample is
presented below (Table 2).

Table 2. Participant Demographics by Group (%)

Category | Students 1208) | Teachers (n = 224)
Gender
Female 61.2% 69.6%
Male 38.8% 30.4%
Age
Under 25 years 74.5% 12.5%
26-35 years 21.3% 46.4%
Over 35 years 4.2% 41.1%
Teaching Experience
Less than 5 years 37.5%
5-10 years 33.9%
Over 10 years 28.6%

Source: compiled by the author
Further comparisons of mean values across subgroups are summarized below (Table 3).

Table 3. Subgroup Mean Comparisons

Subgroup

Emotional Well-being (M + SD)

Professional Confidence (M £ SD)

Female Participants

4.30+0.55

4.18 +0.62

Male Participants 410+ 0.61 4.02 +0.66
Participants under 25 years 4.32£0.53 4.21 £ 0.60
Teachers with <5 years experience | 4.35+ 0.51 4.26 £0.57

Source: compiled by the author

These findings suggest that mentoring programs have a particularly strong positive impact on
women, younger participants-especially students and early-career teachers-and teachers with less
than five years of professional experience. This pattern may reflect both a higher receptiveness to
mentoring interventions among these groups and a greater inherent need for emotional and
professional support during transitional stages in their academic or teaching careers.

The integration of validated international instruments, the application of multidimensional
statistical analysis, and a systematic approach to qualitative data processing provide strong
methodological grounding for the current study. The presence of both statistically and practically
significant differences between the experimental and control groups-further confirmed through
detailed subgroup analyses-demonstrates the substantial positive influence of mentoring programs on
participants’ emotional well-being and professional confidence. The convergence of quantitative and
qualitative findings supports the conclusion that structured mentorship can serve as an effective
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mechanism for personal and professional development, particularly for individuals in earlier or more
vulnerable stages of their educational or teaching careers.

The purpose of the survey was to collect quantitative data on the perception and satisfaction of
participants with mentoring programs in order to assess the impact of these programs on their
professional and emotional development.

Results and their discussion. Mentoring programs in educational institutions are becoming an
important development tool for both students and teachers. Their goal is to support and develop the
professional and personal qualities of the participants through interaction with more experienced
mentors. Let's look at how these programs affect emotional state and professional confidence (Figure
1).

Improving psychological

well-being
Influence on the Stimulation of
emotional state positive emotions

Reducing feelings of

N\

Mentoring programs isolation

in educational - -
institutions Professional skills

) development

Impact on i
professional fgefjtgggk
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Figure 1. Mentoring programs in educational institutions
Source: compiled by the authors

The benefits of mentoring:

1 Mentoring helps reduce the stress and anxiety levels of students, especially new ones, by
providing them with support and resources to adapt. Regular interaction with a mentor helps to create
an atmosphere of security and trust, which has a positive effect on the emotional state.

2 Effective mentoring helps to create a sense of satisfaction and joy in their achievements.
Mentors often provide constructive feedback and support, which helps participants feel valued and
successful.

3 Mentoring programs help alleviate feelings of loneliness and isolation that new teachers or
students may experience. Constant interaction and support from more experienced colleagues help
build a network of professional and social connections.

4 Mentoring programs foster the acquisition of essential professional skills and competencies,
including lesson planning, classroom management, and the creation of educational materials. This
development has a direct impact on increasing participants' confidence in their professional abilities.

5 Mentors provide valuable guidance and constructive feedback that helps participants realize
their strengths and areas for improvement. This fosters confidence in their professional skills and
abilities

6 The support and guidance received through mentoring helps participants achieve their career
goals and raise professional standards. It also helps to build confidence in your ability to achieve
successful results in your profession.

In the course of the study, students were surveyed, and the analysis of students' responses is
shown below (Table 4) (Appendix 1).

Table 4. Survey Results on Students’ Emotional State and Professional Confidence

Question Answer options %

It has improved a lot 25
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How would you assess your emotional state | Improved 40
after participating in the mentoring program? | Remained at the same level 20
Worsened 10
Significantly deteriorated 5
To what extent has the mentoring program | Significantly helped 30
helped you improve your professional skills? | It helped enough 35
Helped a little 20
It didn't help much 10
It didn't help at all 5
How do you assess your confidence in | Significantly increased 30
professional skills after participating in the | Increased 40
program? Remained at the same level 20
Decreased 5
Significantly decreased 5
What impact has the mentoring program had | Significant improvement in understanding 25
on your understanding of your career? Moderate improvement in understanding 40
Slight improvement in understanding 20
No change in understanding 10
Understanding has deteriorated 5
How often do you communicate with your | Regularly (weekly) 35
mentor? Sometimes (once a month) 30
Rarely (several times a half-year) 20
Very rarely (1-2 times over the entire period) 10
I do not communicate at all 5
How do you assess the quality of feedback | Very high 25
received from a mentor? High 40
Average 20
Low 10
Very low 5
How useful were the master classes and | Very useful 30
seminars organized as part of the mentoring | Useful 40
program? Average utility 20
Slightly useful 5
Absolutely not useful 5
How do you assess the impact of the | Significant increase in motivation 30
mentoring program on your motivation to | Increased motivation 40
study? Slight change in motivation 20
Reduced motivation 5
Significant decrease in motivation 5
What part of the information received from | A significant part 30
the mentor do you use in your educational | Most of them 35
practice? Some recommendations 20
I rarely use it 10
I don't use it at all 5
How do you assess the overall effectiveness | Very effective 25
of the mentoring program? Effective 35
It is moderately effective 25
Low impact 10
Ineffective 5

Source: compiled by the authors

The results of the student survey confirm that mentoring programs have a significant positive
impact on their educational and professional experience. The mentoring program contributed to the
improvement of students' emotional state, professional skills and confidence. More than two thirds
of the participants noted that their emotional well-being had improved and they had become more
confident in their professional abilities through participation in the program.

The students also stressed that the program had a positive impact on their understanding of career
prospects and increased motivation to study. Regular interaction with mentors and high-quality
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feedback contributed to more effective learning and the application of acquired knowledge in

practice.

The master classes and seminars organized within the framework of the program were
recognized as useful and contributed to the expansion of students' knowledge and skills. In general,
the mentoring program was rated as effective, which underlines its success in achieving its goals.

Next, let's look at the answers of the teachers (Table 5) (Appendix 2).

Table 5. Survey Results of Teachers on Mentoring Program Effectiveness

Question Answer options %
How do you assess the impact of the mentoring | Very positive 35
program on your professional development? Positive 40
Neutral 15
Negative 5
Very negative 5
To what extent has the mentoring program contributed | Significantly 30
to your professional growth? Moderately 50
Slightly 15
Did not contribute 5
What impact has the mentoring program had on your | Significant improvement 40
emotional state? Some improvement 35
Neutral effect 20
Slight deterioration 3
Significant deterioration 2
How do you assess the level of interaction with | Very high 25
mentors within the framework of the mentoring | High 40
program? Average 25
Low 7
Very low 3
How often do you use the techniques and practices | Very often 20
received from mentors? Often 40
Sometimes 30
Rarely 8
Never 2
How do you rate the quality of the feedback provided | Excellent 30
by the mentor? Good 45
Satisfactory 20
Bad 4
Very bad 1
How satisfied are you with the organization of | Completely satisfied 35
mentoring workshops and seminars? Mostly satisfied 40
Partially satisfied 20
Not satisfied 4
Not satisfied at all 1
What impact has the mentoring program had on your | Significant increase 30
motivation to teach? Moderate increase 40
Neutral effect 20
Slight decrease 5
Significant decrease 5
How do you assess the overall effect of the mentoring | Very positive 25
program for your college? Positive 50
Neutral 20
Negative 3
Very negative 2
How much of your time do you spend interacting with | More than 5 hours per week 25
mentors in the program? 3-5 hours per week 35
1-2 hours per week 25
Less than 1 hour per week 10
| do not interact 5

Source: compiled by the authors
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The findings in the control group indicated comparatively lower motivation levels, professional
confidence, and emotional well-being among respondents who did not participate in mentoring
programs. The main group's improvement in career awareness and satisfaction with professional
progress was reported by fewer respondents in the control group. The difference emphasizes the
benefits of mentoring programs and vindicates their contribution to improved emotional and
professional outcomes in educational institutions.

The analysis of the questionnaire of teachers shows that mentoring programs have a significant
positive impact on their professional development and emotional state. The majority of respondents
noted that participation in the program contributed to their professional growth and improved
emotional well-being. This is also confirmed by a high level of satisfaction with interaction with
mentors and the application of the obtained techniques in teaching practice.

The teachers expressed high satisfaction with the quality of feedback and the organization of
mentoring events, which indicates good implementation of programs and effective support for
teachers. Mentoring programs also helped to increase the motivation of teachers for their professional
activities.

For the statistical analysis of quantitative data, SPSS Statistics v.26 software was utilized. Mean
values (M), medians (Me), standard deviations (SD), and independent Student’s t-tests were
calculated to determine statistically significant differences between the experimental and control
groups across key psychological and professional indicators (Table 6).

Table 6. Descriptive statistics and comparative analysis for key variables (experimental vs. control

groups)
Indicator Group Mean Median SD | t- p- Effect size (Cohen's
(M) (Me) value | value d)

Emotional well-being | Experimental | 4.25 4.30 0.59 | 1463 | < 1.16 (large)

Control 3.51 3.50 0.67 0.001
Professional Experimental | 4.12 4.20 0.68 | 11.07 | < 0.94 (large)
confidence Control 3.47 3.50 0.74 0.001
Motivation Experimental | 4.30 4.30 0.61 | 1321 |< 1.07 (large)

Control 3.58 3.60 0.69 0.001

Source: compiled by the author

The analysis revealed statistically significant differences across all three key variables between
the experimental and control groups (p < 0.001). In all cases, the effect sizes (Cohen’s d) were large,
indicating that the observed differences are not only statistically significant but also practically
meaningful. These findings suggest that participation in mentoring programs is associated with higher
levels of emotional well-being, professional confidence, and motivation.

An additional analysis was conducted to explore differences by gender and age, aiming to
identify whether certain demographic groups perceived greater benefits from the mentoring programs
(Table 7).

Table 7. Independent samples t-tests by gender (experimental group)

Indicator Gender Mean (M) SD t-value p-value

Emotional well-being Female 4.30 0.55 341 <0.01
Male 4.10 0.61

Professional confidence Female 4.18 0.62 2.93 <0.01
Male 4.02 0.66

Source: compiled by the author

Female participants in the experimental group reported significantly higher levels of emotional
well-being and professional confidence compared to their male counterparts (p < 0.01). This may
reflect greater sensitivity to interpersonal support and social engagement in mentoring relationships.
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The strongest positive effects of mentoring programs were observed among the youngest age
group (under 25), particularly among students. Older participants showed more moderate outcomes,
which may be attributed to a lower reliance on external support or already established professional
identities.

The statistical results provide strong evidence for the effectiveness of mentoring programs in
improving emotional well-being, professional confidence, and motivation. The differences observed
between the experimental and control groups are both statistically significant and practically relevant.
Subgroup analyses further underscore that women and younger participants-especially those under
25-tend to benefit more, highlighting the importance of tailoring mentoring strategies to these
populations. The consistently high effect sizes across variables support the value of expanding and
institutionalizing mentoring programs in other educational contexts.

Based on the results of the survey, the following recommendations can be proposed to optimize
mentoring programs and increase their effectiveness:

1 To increase the effectiveness of mentoring programs, it is important to regularly update their
content so that it includes modern methods and technologies that contribute to the professional
development of teachers. Additional trainings and workshops on relevant topics should also be
organized, which will help teachers master and apply new teaching methods more effectively.

2 To increase the effectiveness of mentoring programs, it is necessary to introduce a system of
regular psychological support for teachers, including consultations with psychologists and stress
management trainings. Mentors should also be regularly evaluated and, if necessary, provided with
additional training to improve their skills in supporting emotional well-being.

3 For effective mentoring, it is important to set clear goals and expectations, ensuring a clear
understanding of tasks and goals for both participants. Tools for regular assessment of the quality of
interaction, such as surveys and feedback, should also be developed and implemented in order to
adjust approaches and methods in a timely manner.

4 To improve the effectiveness of mentoring programs, it is necessary to train mentors to provide
constructive and useful feedback, which will allow them to more effectively support the development
and training of mentors. It is also important to regularly collect feedback from program participants
in order to promptly identify and eliminate possible problems in the feedback process.

5 In order to increase motivation and recognition of the merits of teachers participating in
mentoring programs, systems of encouragement and recognition of their achievements should be
introduced. It is also necessary to create optimal working conditions for mentors and mentees,
including convenient time for interaction, access to necessary resources and support from
management.

6 In order to maintain a high level of quality of educational events, seminars and master classes
should be regularly organized to facilitate the exchange of experience and best practices. It is also
important to explore and implement innovative formats for these events, such as virtual and hybrid
meetings, in order to increase their accessibility and convenience for participants.

The study also developed a plan for the introduction of mentoring in colleges.

Stages of the program implementation:

1 Starting stage. Implementation and configuration of the program, including the initial
organization and preparation of all necessary resources and tools.

2 Main stage. Active interaction and support for program participants, which includes both
individual and group sessions, including online interaction.

3 The final stage. Conducting evaluation and collecting feedback using various performance
assessment methods such as surveys, feedback sessions and reports.

Methods and tools:

Interaction formats can include individual meetings, group sessions and online formats, which
allows flexible approach to organizational and communication aspects of the program.

The effectiveness is assessed through surveys, feedback sessions and analysis of reports, which
provides a comprehensive understanding of the results of the program.

Assessment and adjustment:
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1 Continuous monitoring of the progress of participants allows you to track the dynamics and
identify problem areas.

2 The program is adjusted based on the feedback received, which allows you to quickly respond
to changes and improve the program.

3 Summarizing and conclusions are carried out at the final stage, providing a complete picture
of the results achieved and identified areas for further improvement (Table 8).

Table 8. Mentoring Implementation Plan

Ne Stage Goals and objectives Structure and content Expected results
1 Introduction - Improving the emotional | - Information seminarson | - Increase professional
well-being of the participants. | the program. confidence.
- Mentoring: organization | - Improvement of the
and format. emotional state.
- Techniques and tools for | - Effective application of
mentors and mentees. new  techniques and
practices.
2 Organization  and | - Selection of experienced | - Establishment of clear | - Creation of educational
preparation and qualified mentors from | criteria for the selection | materials and resources for
among university teachers. of mentors and mentees. | mentors and mentees.
- Conducting trainings on | - Defining goals and | - Preparation of manuals
effective mentoring, | expectations for each | and methodological
communication and support. | mentor-mentored pair. manuals on mentoring.
3 Evaluation and | - Regular monitoring of the | - Making changes to the | Evaluation of the achieved
adjustment implementation of the goals | program based on | results.
and objectives of the | feedback from
program. participants.
- Analysis of interim results | - Updating techniques
and feedback. and resources as needed.

Source: compiled by the authors

Thus, the proposed measures are aimed at ensuring the successful implementation and
implementation of mentoring programs in order to promote effective progress and support their
participants.

The results of this study aligns with international research, which confirms that mentoring has a
positive impact on professional skills and emotional well-being. For example, Claro and Perelmiter
(2021) revealed comparable results in their youth mentoring meta-analysis. Nevertheless, this
research builds on these results by placing them within Kazakhstan's educational context and using
both qualitative and quantitative approaches, which are less common in local research.

Conclusion. In a changing educational environment and digital technologies, mentoring
programs play an important role in developing professional skills and strengthening the emotional
well-being of participants. An analysis of the impact of mentoring on students and teachers shows
that such programs help to increase motivation, develop professional confidence and improve the
psychological climate in the educational environment.

Effective interaction between mentors and mentees is a key aspect of a successful program. It
requires the active participation and interest of both sides, with a willingness to share knowledge and
experience. Good training of mentors and the willingness of mentors to learn play an important role
in achieving the goals of the program.

The use of a variety of methods and tools, including face-to-face meetings, group discussions
and online formats, is accompanied by regular performance assessment and feedback. These
principles contribute to the improvement of the program and its adaptation to the needs of
participants.

A well-developed program plan, with clearly defined goals and milestones, provides structured
mentoring. The key stages — preparation, interaction and evaluation — are aimed at creating an
effective educational environment and achieving the goals of the program.
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This study represents one of the first comprehensive quantitative and qualitative assessments of
the impact of mentoring programs on both the emotional well-being and professional confidence of
students and teachers in colleges of the Abai region. For the first time within the context of
Kazakhstan's education system:

- a comparative analysis was conducted using a control group not involved in mentoring
programs;

- a systematic statistical interpretation of the data was carried out, including effect size
calculations and intergroup comparisons;

- internationally validated instruments were integrated and adapted to the national educational
context.

The findings demonstrate that mentoring programs have a significant positive effect on
participants' emotional and professional states, particularly among youth, women, and early-career
educators. Thus, this research not only addresses an empirical gap in Kazakhstani pedagogical
scholarship but also establishes a foundation for the scaling and institutionalization of mentoring
initiatives within the country’s vocational education system.

Thus, mentoring programs play a key role in the educational process, contributing to the
development of professional competencies and supporting the emotional health of participants. Their
effective implementation and continuous improvement are necessary to achieve a high level of
educational results and create a favorable educational environment.

Though the research offers strong evidence on the effectiveness of mentoring programs, several
constraints need to be kept in mind. To begin, even though objective indicators have been used, self-
reporting can still be prone to response bias. Second, as the follow-up questionnaire gave preliminary
findings regarding long-term effects, a longer observational time scale could offer a stronger
understanding of long-term change. Moreover, other explanations, like institutional culture,
personality traits, or concurrent supportive programs, could in turn contribute to the observed effects
as well. Future research could keep such factors in mind and employ longitudinal or mixed-methods
approaches to replicate and enhance established findings.
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TOJIMI'EPJIIK BAT JAPJIAMAJIAP 7KOHE OJIAPABIH CTYAEHTTEP MEH
OKBITYHIBIJIAPABIH SMOLHNOHAJIABIK 7KAFTAUBIHA ’KOHE KO9CIbU
CEHIMAIJIITTHE 9CEPI

Anoamna

Byn 3eprrey AO0ail OOJBICHIHBIH KOJUICDKAEPIHACTI ToNIMrepiik OarjapiamaiaplblH —CTYACHTTEp MeEH
OKBITYIIBUTAP IBIH SMOLMOHANIBIK JKail-KYHiHE jKOHEe KOCciOM CCHIMIUIITIHE dCepiH KaH-)KAKThI Oaranayra OarbITTalIFaH.
3epTTeyAiH TEOPHSUIBIK HETi31 TANIMIepiliK, MCHXOJOTHSUIBIK CaylbIK JKOHE KociOM JaMy MacelelepiHe apHajFaH
OTaHJIBIK JKOHE INETENJIK FBUIBIMH SIeOMeTTep.i >KyHeni Tanjay apKbUIbl KYPBUIIBL. OMIMpPUKAIBIK KeeHae 1208
CTYICHT ITeH 224 OKBITYIIBIHBIH KaTHICYBIMEH KeH KoJIeM/Ii cayaHaMa JXYPri3iini skoHe OaraapiamMa KaTbICYIIbIIapbIMeH
TEePEeHICTUITeH camaiblK cyxOarTap eTki3inmi. HoTmkenep xepceTkeHAEH, TOMIMIEepiiK OarmapiaMaiap Ma3achI3IbIK
JICHIeiiH TOMEHAETYTe, MOTHBAIIUSIHEI apTTHIPYFa, KociOM ©31H-31 THIMII Ce31Hyl KYIMEHTyTe KOHE IMOIMOHAIIBIK
KaFaalIpl TYpaKTaHOBIPYFa eNeyll yiec Kocaabl. PecrioHneHTTepAiH O0achiM 06elliri MaHCANTHIK KEJIEHIeKTi TYCiHY, OKY
YAepiciHe TapTBUTy XoHE KOCiOM KhI3METKE KaHAFaTTaHy ICHICHiHIH apTKaHBIH aTall OTTi. DMIMPHUKAJBIK ICPEKTEp
HETI31HJE TONIMIepNiK OargapiaManapIblH Ma3MYHBl MEH KYPBUIBIMBIH JKETUINIPY, Kepi OaiIaHBICTHIH CamachH
apTTHIPY, KATHICYIIBIJIAPFa TYPAKTHI KOJIJAY KOPCETY KaHE TIJIMIep MEH TOIIMIeplieHy Il apachlHIarbl THIM/II e3apa ic-
KUMBLI YIIH KOJAiIbl jkarmail skacay OOWBIHIIA MPAKTHUKAIBIK YCHIHBICTAp o3ipieHmi. byn 3eprrey Oimim Oepy
caJlaChIHJIaFbl aJlaMU KaITUTaJIIbl IaMbITy CTPaTETrusUIapbIH JKETUIpyTe yliec KOCaabl )KaHE TAIIIMIepIliK ToxKipuodenepai
KasakcranHblH Oacka eHipiepiH/Ie jKOHE MISTENIe KCHEUTYre Heri3 00a anabl.

Tyuiinoi ces0ep: TomiMrepiik Oarmapiamanap, 3MOIMOHAIABIK JKai-Ky#, KociOM ceHiMuUTik, AOaii 0OJBICH,
MICUXOJIOTHSITBIK, CalayaTThUIBIK, KOCiOU ecy, OLTiM carachl.

*3aprkanosa M.A.%, Acsbexosa M.IT.2
12 Eepasuiickuii Hayuonanouwiii ynusepcumem um. JI.H. I'vmunesa
L2 Kasaxcman, Acmana

HHPOI'PAMMbBI MEHTOPCTBA U MX BJIMAHWUE HA SMOLIMOHAJIBHOE COCTOAHUE 1
[MPO®ECCHUOHAIJIBHYIO YBEPEHHOCTD CTYJIEHTOB U ITPETIOJJABATEJIEU

Annomayus.

JlaHHOE WCClIeZIOBaHUE HANPAaBICHO Ha BCECTOPOHHIOK OICHKY BJIHSHHS NPOrpaMM MEHTOPCTBA Ha
SMOIMOHAIEHOE COCTOSHUE W YPOBEHBb MPO(PECCHOHANBEHOW YBEPSHHOCTH CTYACHTOB M IpEIojaBaTesei KOJUTeKe
Abaiickoit obmactu. TeopeTHueckoil OCHOBOW HCCIEIOBaHUS CTal CHCTEMAaTHYECKHI aHalnu3 OTEYEeCTBEHHBIX U
3apyOeKHBIX HAYUYHBIX MyOJIMKAIUi, MOCBAMEHHBIX BOPOCAM HACTABHUYECTBA, TICMXOJOTUYECKOTO OJaromnoaydus u
npodeCCHOHANBLHOTO Pa3BUTHSl CTYAEHTOB W NperojaBaTeied. OMIMpUYecKas 4YacTh BKJIIOYajda MaciitabHoe
aaketupoBanue 1208 cTyneHToB u 224 nmpenogaBatenei, a Tak)Ke IPOBEICHHE KaueCTBEHHBIX HHTEPBBIO C YIACTHUKAMH
nporpamm. Pe3ynbraTbl aHanu3a IOKa3ald, YTO MEHTOPCKHE IPOrpaMMbl CHOCOOCTBYIOT CHIIKEHHIO YDPOBHS
TPEBOXKHOCTH, OBBIIICHUIO MOTHBAIINH, YKPETICHHIO 9yBCTBA PO ECCHOHATBHOMN COCTOATENFHOCTH M (POPMHUPOBAHUIO
YCTOWYMBOTO SMOIIMOHAILHOTO (JOHA KaK y CTYJICHTOB, TaK U Y I1e/IaroroB. 3Ha4YMTeJIbHAs YaCTh PECIIOHAEHTOB OTMETHIIA
yJIydIlleHue NOHMUMAaHMs KapbepHBIX MEPCICKTHB, MOBHIIICHUE BOBJICUYEHHOCTH B 00pa30BaTEIbHBIN MPOLIECC, a TAKKe
POCT YZOBJICTBOPEHHOCTH TNPO(ECCHOHATLHOM JIesITeNbHOCThI0. Ha OCHOBE TNOJIydeHHBIX [aHHBIX pa3padoTaHbI
MPAKTUYCCKHE PEKOMEHIAINU, HAlPaBIICHHBIC HAa COBEPIICHCTBOBAHHME COACPIKAHUS U CTPYKTYPBHI MEHTOPCKUX
IporpamM, TIOBBIIICHHE KadyecTBa OOpaTHOH CBS3M, PETYJSIPHYIO MOJJIEPKKY YYacTHHKOB, a TaKKe CO3JaHue
ONaronpUATHBIX YCIOBHH 11 AP(PEKTUBHOTO B3aMMOJECHCTBHS MEXIY HAacTaBHHKAMH M TojoNedHbIMH. Hacrosimiee
HCCIIeIOBAaHNE BHOCHUT BKJIAJ B PAa3BUTHE CTPAaTETHH KaIpOBOM IMOMUTHKH B chepe oOpa3oBaHUS M MOXKET OBITh
UCIIOJIB30BAHO IJIs1 MaCIHTa6I/IpOBaHI/IH MCHTOPCKHUX MHUIUATUB B APYTUX PETUOHAX Kazaxcrana u 3a ero npeaciiaMmu.

Knrouesvie crosa: MEHTOPCKHE NPOTPaMMBbI, 3MOIMOHAIBHOE COCTOSIHHME, NpO(eccHOHalbHAs YBEPEHHOCTb,
Abaiickast 001acTh, ICUXOJIOTHUECKOE OIarononyydue, mpoPecCHOHAIBHEIN POCT, Ka4eCTBO 00pa30BaHUsI.
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