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NON-FORMAL EDUCATION AS A TOOL FOR TEACHER PROFESSIONAL DEVELOPMENT

Annotation

Modern changes in education require flexible approaches to learning that can meet the needs of teachers'
professional development. This article examines non-formal learning as an important and flexible tool for teachers'
professional development in the context of modern educational transformations. Against the backdrop of increasing
demands for continuous learning, adaptation and innovation, traditional models of teacher professional development are
often insufficient. The purpose of this study is to examine non-formal learning as a tool for teachers' professional
development in the context of modern educational transformation. The authors examine the role of non-formal learning
methods such as workshops, self-study, mentoring, and participation in professional communities as effective strategies
that meet teachers' individual needs and enhance their pedagogical competence.

Based on theoretical analysis and empirical research, including semi-structured interviews with 27 teachers in
general education schools in Karaganda, Kazakhstan, the study highlights the benefits of non-formal learning. The main
findings show that this learning environment promotes active knowledge acquisition, innovative teaching methods and
teacher motivation. The interview results show a strong correlation between participation in non-formal learning activities
and increased professional confidence, learning effectiveness and collaboration in teaching teams.

In addition, the authors propose a model of non-formal learning that synthesizes various educational theories
(experiential learning, andragogy, connectivism, etc.) and integrates personal, social, and organizational factors. This
model serves as a practical framework for implementing non-formal teacher education programs and evaluating their
impact.

The study concludes that non-formal learning not only complements formal professional development but also
strengthens a teacher’s capacity to adapt to the evolving demands of the 21st-century classroom. Recommendations
include institutional support for teacher-led initiatives, increased access to flexible training formats, and the integration
of non-formal learning into formal education systems.

Keywords: mentoring, professional development, lifelong learning, innovative teaching methods, concept of non-
formal learning, semi-structured interview, professional communities

Introduction. The modern stage of society development, characterized by the processes of
digitalization, globalization and rapid changes in the labor market, puts forward increased
requirements for professional flexibility and continuous learning of specialists. Traditional formats
of formal education are often not dynamic enough for timely response to current challenges, which
increases the importance of non-formal education as a tool for updating knowledge, developing
professional competencies and adapting to new conditions [1], [2].

Non-formal learning plays a special role in the process of professional development, as it
provides an opportunity to take into account individual needs, interests and professional tasks of the
learner. Such forms as self-education, mentoring, participation in professional communities and the
use of digital educational platforms contribute to the deepening of professional skills and
strengthening the professional identity of a specialist [3], [4].

The transition to the concept of lifelong learning, reflected in the strategic initiatives of
international organizations, including UNESCO [5] and the Organization for Economic Co-operation
and Development [6], highlights the importance of integrating non-formal learning into the systems
of training and retraining of specialists. In the conditions of accelerated technological development
and changes in the economy, non-formal learning becomes an integral element of professional
activity.

Learning is divided into formal and non-formal, which allows taking into account different
approaches to the organization of the educational process, its context and ways of knowledge
assimilation.
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Formal learning takes place in institutional settings such as schools, universities and vocational
training institutions. It is characterized by well-structured organization, predetermined objectives,
programs and assessment mechanisms that provide formal recognition of results [7]. The purpose of
this study is to examine non-formal learning as a tool for teachers' professional development in the
context of modern educational transformation.

Non-formal learning, on the contrary, takes place outside the framework of formal educational
institutions, but can be structured and purposeful. It is realized in professional communities, through
self-education, as well as in the framework of trainings and seminars aimed at solving specific tasks.
According to M. Eraut's definition, non-formal learning is a process in which knowledge and skills
are acquired through practical experience, interaction with colleagues and independent activity. The
main advantage of this approach is its flexibility and ability to adapt to changing conditions, which
makes it an effective tool for professional development [2, p. 250].

Non-formal education is implemented outside the system of formal educational organizations
and does not imply the mandatory receipt of certificates or diplomas. At the same time, it can be
structured in the form of courses, trainings, master classes and other educational activities.

Thus, we can formulate four characteristics of non-formal learning.

Firstly, non-formal learning is realized in different formats, such as seminars, training courses,
which allows to achieve flexibility of learning.

Secondly, non-formal learning programs are oriented to the educational needs of learners, which
requires the specification of learning objectives and thus achieves practical orientation of learning.

Thirdly, non-formal learning contributes to the continuous development of professional skills.

Finally, fourthly, in most cases non-formal learning is not supposed to issue official documents
confirming the completion of the course, which emphasizes its focus on the development of
knowledge and competences, rather than on formal certification.

In general, we talk about non-formal learning as a process that allows to adapt the learning
process to individual needs and, thus, provides practical value of this form of education for
professional and personal growth of teachers [8].

Methods and materials. This study is based on an interdisciplinary approach that combines
theoretical and empirical methods of analysis, allowing us to study non-formal learning as a tool for
professional development. In the course of theoretical analysis, we analyzed the scientific works of
domestic and foreign researchers devoted to non-formal learning; summarized the key provisions of
the theories of learning through experience, andragogy, situational learning and others; compared
theoretical approaches to identify their common features and differences. The method of content
analysis allowed us to study the content of professional educational programs, courses, trainings and
digital platforms related to the implementation of non-formal learning principles, as well as to
analyses the documents of international organizations (UNESCO, OECD) on lifelong learning. The
comparative method helped in comparing non-formal and formal learning according to the criteria of
flexibility, goal-orientation, practice-orientation and motivation. Data collection was carried out
through semi-structured interviews with participants of non-formal educational activities (courses,
trainings, seminars).

To achieve the research objectives, mixed methodology methods were used: along with
quantitative surveys, qualitative methods were used - semi-structured interviews, focus groups,
observation and content analysis. The socio-demographic composition of participants covered a wide
range of characteristics, which ensured the representativeness of the sample. Both men and women
participated in the sample, with women accounting for the majority of respondents, reflecting the
gender specificity of the teaching profession in the Republic of Kazakhstan. The age range of
participants varied from 30 to 50 years, indicating the involvement of mature teachers with solid
professional experience in the study. The respondents' teaching experience ranged from 5 to 25 years,
which allowed both young professionals and experienced teachers to be included in the analysis. This
approach provided a comprehensive understanding of the perception of non-formal education as a
tool for professional growth and identified the real impact of participation in non-formal educational
initiatives on teaching practice.
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Based on a summary of these thematic blocks, a model was constructed that reflects three key
components: individual development (through self-study and reflection), social interaction (through
participation in professional online communities), and institutional support (through the availability
of conditions and resources). Thus, the model is the result of interpreting empirical data and
represents a visualised summary of the real-life experiences of teachers, as recorded during
interviews.

The obtained data were processed using SPSS software (version 26) for statistical analysis and
MAXQDA for systematization and interpretation of textual information. Methodological integrity
was ensured by triangulating the data - comparing results from different sources to increase the
validity of the findings.

The ethical part of the study was strictly adhered to. Prior to data collection, all participants were
informed about the purpose of the study, its content and the intended use of the information.
Participation in the study was completely voluntary and each respondent signed an informed consent
form. All data were anonymized: identifying information was not recorded or used for publication.
Confidentiality was ensured by storing the data in encrypted form and restricting access to the data
to members of the research team only.

The study complied with the ethical standards set out in the Law of the Republic of Kazakhstan
“On Scientific and Scientific-Technical Activity” and the principles of the researcher's code of ethics.
The ethical protocol for the research was agreed at the level of the institution and did not involve
risks to participants.

Results and discussion. The concept of non-formal learning has deep historical roots, dating
back to the first studies of processes that take place outside formal educational institutions. It has
developed at the intersection of pedagogy, andragogy and sociology, responding to the challenges of
society's changing needs for knowledge and skills.

Non-formal learning is a flexible, individualized and practice-oriented form of education that
meets the current challenges of the labor market and professional development.

Non-formal learning occupies a special place in the education system due to its flexibility,
practical orientation and individual approach. It becomes a powerful tool for professional and
personal development, contributing to human adaptation to the changing conditions of the modern
world.

Our analysis of scientific works of domestic and foreign researchers devoted to non-formal
learning allowed us to organize Table 1 of the main clauses and their possible application.

Table 1. Key clauses of non-formal learning theories

Title Author/ Main points Application
Researcher

Learning is built on experience; . .
Theory of John Dewey experience is the link between past and Used in adl}lt pedagogy, training
experience and mentoring.

new knowledge.
Theory of Adults learn better when learning is | A core approach in adult and

Malcolm Knowles . . .

andragogy related to their life or professional goals. | corporate learning.
Theory of Non-formal learning is shaped through | Used in professional
practical Michael Eraut experience, interaction with peers and | development, especially in
knowledge practical problem solving. medicine and business.

Social learning Albert Bandura

Learning  takes  place  through
observation, modelling and interaction
with others.

Used in mentoring, coaching and
learning by example.

George Siemens,

Connectivism
Stephen Downs

Learning is the process of making
connections  between  knowledge
sources in a digital environment.

Used in online courses, digital
platforms and online learning.

Activity-based
approach

L.S. Vygotsky,
A.N. Leontiev

Learning takes place through active
activity in a real or artificially created
context.

Applied in project and practice-
oriented pedagogy.
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Learning becomes successful when it is

Self-education Carl Rogers learner-initiated and related to the

Used in self-study, when using

th . n ational r rces.
eory learner's interests. open educatio esources

The foundation of learning is a cycle of | Widely used in business training,
Learning by doing | David Kolb experience, observation, generalisation | coaching and  professional

and experimentation. training.

Source: compiled by the author

It can be concluded from the above table that non-formal learning is a dynamic and flexible form
of education that is built around the individual needs and professional experiences of learners. It is
underpinned by a number of theories and approaches, each of which contributes to understanding its
nature and practical application.

Theories of non-formal learning cover a wide range of approaches, from traditional learning
through experience (Dewey) to modern digital technologies (Siemens and Downs). This emphasizes
the universality of non-formal education.

Almost all theories emphasize the use of knowledge in real-life situations, which makes non-
formal learning particularly effective for professional development.

Many approaches, such as andragogy and self-learning theory, emphasize the importance of
tailoring the learning process to the individual learner's needs.

Theories such as situational and social learning emphasize the importance of interaction with
others and participation in professional communities.

Connectivism shows that modern technologies provide new opportunities for learning, making
it more accessible and flexible.

Thus, non-formal learning combines elements of traditional and modern approaches, which
makes it a powerful tool for professional and personal development.

In the framework of the study, a survey in the format of semi-structured interview was conducted
among teachers of general education schools in Karaganda city. The main purpose of the interview
was to study the experience of teachers participating in non-formal educational activities, as well as
their motivation, perception and assessment of the impact of such activities on professional
development.

Interviews were conducted with 27 teachers with experience of participation in seminars,
trainings and courses organized within the framework of Competence Centers, which include schools
of Karaganda city. All respondents were teachers of different subjects with different lengths of
service, but common to them was the desire for professional growth and readiness to introduce new
approaches in the educational process. The interviews lasted from 10 to 20 minutes, which allowed
collecting detailed and versatile data.

The results of the interviews showed that teachers' motivation to participate in non-formal
educational events is related to the desire to improve their qualifications, introduce innovative
methods in teaching and find new solutions to professional challenges. Many teachers noted that the
flexibility of such formats, their practical orientation and focus on the real needs of the educational
process make them particularly attractive.

During the interviews, the respondents described in detail which training formats were the most
useful for them. Practical classes, group discussions and masterclasses were the most popular, as they
allowed not only to acquire new knowledge, but also to see its practical application immediately.
Teachers noted that during the workshops they were able to learn relevant pedagogical approaches,
which they then successfully applied in school practice.

In parallel to the positive aspects, teachers pointed out certain difficulties they had encountered.
Among them were highlighted the lack of time to participate in the activities, difficulties in
integrating new knowledge within the existing school system, as well as the need for deeper
adaptation of educational programs to the specific needs of teachers.

The interviews revealed that participation in non-formal educational activities has a significant
impact on teachers' professional activities. Many respondents noted an increase in self-confidence,
professional competence, and improved relationships with students due to the introduction of new
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approaches. In addition, teachers emphasized that such activities help to create a community of
professionals where they can share experiences and receive support.

The study also identified recommendations that would improve the work of the Competence
Centers. Teachers expressed a desire to see more practice-oriented programs and a more flexible
schedule. Particular attention was paid to the need to further expand the topics of the workshops,
which would allow all aspects of professional development to be covered.

Thus, the semi-structured interviews demonstrated that non-formal learning plays a key role in
the professional development of teachers. It not only helps to solve current problems, but also creates
motivation in teachers for continuing education, which makes such activities an important tool for
the development of the school education system.

Based on the analysis of various scientific sources and data obtained during the semi-structured
interview with teachers of general education schools of Karaganda city, we have developed a model
of non-formal learning, which is a complex system reflecting the influence of many factors on the
process of learning outside the traditional educational framework (Figure 1). It is based on the idea
that non-formal learning is a dynamic process that depends on individual characteristics of students,
educational environment, applied methods and strategies, as well as social and organizational
conditions.

Intrinsic motivation
Motivation <
Extrinsic motivation
Self-directed learning
Initiative <
Goal sefting

Social interactions

Experiences
Key Components of Informal Learning
Reflection
Accessibility
Acquisition
Stages of learning Retention
Application
The Process of Learning
Visual
Learning styles Auditory

Inputs K Kinesthetic

Professional competencies

Career advancement
Learning Outcomes
Networking oppertunities

Lifelong learning
Prioritization strategies
Time constraints
Time management tips
Utilizing free online tools
Barriers and Ways to Overcome Them Lack of resources
Leveraging community knowledge
Cultivating a growth mindset
Resistance to change
Encouraging experimentation
Setting clear learning goals
Creating a supportive learning environment
Recommendations for Optimization
Encouraging collaboration

Utilizing technology and tools

Figure 1. A model of non-formal learning
Source: compiled by the author
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The starting point of the model is the input data, which includes the learner's initial level of
competence, motivation, professional experience and access to educational resources. From this
starting point there are several key directions that determine the process of non-formal learning. The
learning environment plays an important role, which includes available information resources,
professional communities and opportunities to interact with colleagues. Learning methods and
strategies represent various forms of self-development, mentoring, participation in trainings and
masterclasses, use of digital technologies and sharing experiences in professional networks.

In addition, social and organizational factors, including peer support, a culture of lifelong
learning and the willingness of educational institutions to integrate elements of non-formal learning
into the professional development of educators, have a significant impact. The interaction of all these
elements leads to the formation of a new level of knowledge, improvement of professional skills and
adaptation to the modern requirements of the educational environment.

Thus, the proposed model emphasizes that non-formal learning is an inseparable process that
depends on many interrelated factors. Its successful implementation requires a comprehensive
approach that provides a balance between the individual needs of learners, the conditions of the
educational environment and methodological strategies aimed at the development of professional
competencies.

The developed model of non-formal education can be used to develop non-formal teacher
education programs, organize activities and evaluate their effectiveness. This model takes into
account the key factors identified during the interviews and is oriented to meet the needs of teachers
in professional development.

The scientific novelty of the proposed model of professional development for teachers lies in its
individualized nature, based on a synthesis of non-formal education approaches and the concept of
non-positional leadership. Unlike traditional models focused on vertical forms of interaction and
formal mechanisms for professional development, the developed model is based on the principles of
personalization of professional growth and takes into account the unique needs, motivation, and
resources of each participant. The model integrates the ideas of experiential learning, andragogy, and
connectivism, thereby ensuring a high level of engagement and meaningful participation of teachers
in educational communities. One of the key features of the model is its emphasis on horizontal
connections and network collaboration, where teachers realize their leadership potential through
voluntary participation, initiative, exchange of experience, and support from colleagues. Thus, the
model contributes to the formation of sustainable professional communities and develops a culture
of teacher interaction in which teachers become not only objects but also active subjects of their own
professional development. This makes the proposed model particularly relevant in the context of
education system reform and the pursuit of more flexible and effective professional development
strategies.

Despite the significant results obtained, this study has a number of limitations that must be taken
into account when interpreting the findings. First, the sample of respondents was limited
geographically and included only teachers from educational institutions in the city of Karaganda.
This narrows the possibility of generalizing the results to other regions of Kazakhstan or the
international context.

Second, the quantitative part of the study was based on participants' self-reports, which may
include elements of subjective assessment and social desirability bias. Despite measures to ensure
anonymity and honesty, this factor cannot be ruled out.

Third, the sample size, especially at the in-depth interview stage, was relatively small (27
people), which, although it allowed for rich qualitative data to be obtained, does not ensure full
representativeness.

In this regard, further research is needed with an expanded geography, an increased number of
participants, and, if possible, the inclusion of objective indicators of teachers' professional
development.
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The results of semi-structured interviews with teachers confirmed the key points identified
during the analysis of scientific literature on the topic of non-formal learning and professional
development of teachers.

First, the majority of interviewed teachers indicated that participation in professional
communities and non-formal initiatives (webinars, methodological circles, sharing experience
online) contributes to the development of confidence, professional reflection and increased
motivation. These findings are consistent with the approach of D. Kolb (1984) that experiential
learning is an effective mechanism for professional growth. Teachers emphasized the importance of
practical application of knowledge and sharing real teaching experiences, which also reflects the ideas
of M. Knowles (1980) on andragogy and adult self-learning.

Secondly, as Billett (2001) notes, non-formal learning becomes particularly significant in
contexts where traditional forms of professional development are insufficient. Respondents
confirmed that it is non-formal formats that help to prompt innovation in practice, including through
work in inter-school communities and project groups. This is consistent with Hargreaves & Fullan's
(2012) concept of professional capital, which emphasizes the importance of collective activity and
trust [9, 10].

Third, the interviews reveal that educators particularly value peer support, the availability of
mentoring and the opportunity to freely exchange ideas, which supports Wenger's (1998) theorization
of ‘communities of practice’ and theories of connectivism as the basis for digital collaboration and
self-organizing learning [11].

Thus, the empirical data confirm that non-formal learning not only corresponds to the current
pedagogical theories, but also is effectively implemented in the conditions of modern Kazakhstani
education. This emphasizes both the scientific significance of the topic and its applied value for the
development of models of teachers' professional development.

Conclusion. The analysis of modern trends in education shows that non-formal learning plays a
significant role in the process of teachers' professional development. Unlike formal education, non-
formal learning provides an opportunity for independent choice of content, methods and pace of
learning material, which makes it especially in demand in a rapidly changing educational
environment. The conducted research based on the study of theoretical sources and semi-structured
interviews with teachers of general education schools in Karaganda city allowed to identify the main
advantages and challenges associated with this form of education.

The characteristics of non-formal learning identified in the course of the study indicate its
significant adaptability and focus on the practical application of knowledge. Teachers note that
participation in trainings, master classes, seminars and professional communities contributes to the
rapid learning of new teaching methods, exchange of experience and expansion of professional
competences. One of the key factors in the effectiveness of non-formal learning is its voluntariness
and high degree of motivation of participants, which contributes to better learning and its integration
into professional activities.

The model of non-formal learning developed in the course of the study reflects the basic
mechanisms of its functioning, including the relationship between motivation, learning format,
practical orientation and final educational results. This model allows to present non-formal learning
as a holistic process that includes both individual and collective educational activities.

At the same time, the analysis has shown that there are certain challenges associated with non-
formal learning. Among them are the lack of uniform standards for assessing effectiveness,
difficulties in verifying the knowledge gained and the need to organize the learning process
independently. However, the advantages, such as flexibility, orientation to actual professional tasks
and the possibility of integration into the work process, make non-formal learning an integral part of
the system of continuous professional development.

Thus, the results of the study confirm that non-formal learning is an important tool for teachers'
professional development, contributing to their professional development, adaptation to modern
educational challenges and introduction of innovative teaching methods. To further improve the
effectiveness of this form of learning, it is recommended to develop mechanisms for assessing its
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results, to create educational communities for sharing experience and to integrate elements of non-
formal learning into formal educational programs.
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1.2 Axademux E.A. Boxemos amvindazwl Kapasanowv ynusepcumemi
1.2 Kasaxcman, Kapazanow

HEJATOI'TI KOCIBHA JAMBITY KYPAJIBI PETIHAET'T BEUPECMHU OKBITY

Anoamna

binim 6epyneri 3amanayn e3repicTep MyFaTiMAEP/IiH KOCIOM TaMyBIHBIH KaXETTUTIKTEpiH KaHaFaTTaHIbIpa aJlaThlH
HKeMJIi OKBITY TOCiIAepiH Tanam erexi. byn makamama Geripecmu 6imiM Gepy Kaszipri 6imim Gepy TpaHCOpMaIusIIapsl
JKaFJalbIHIA MYFAITIMIEPIiH KociOW TaMybIHBIH MaHBI3bI KoHE WKEMIi Kypasibl PETiHAe KapacThIPbUIAIbL. Y 3iKCi3
OKyFa, OellimMmenyre S>koHE WHHOBAIMSUIapFa KOMBUIATBIH TalanTapAblH apTybl asiChIHAA MYFaIIMACPAiH KociOu
JAMYBIHBIH ISCTYPIIl YITIepi KUl JKeTKimiKci3 O0IbI skaTanbl. byt 3eprTeyain Makcatsl Kasipri 6imim 6epy esrepicTepi
JKaFIaibIH/Ia IeJarorTep/IiH KociOn 1aMyBIHBIH KypaJibl peTiHe OeHpecMu OKBITYIIbI 3epTTey OO0JIbIN TaObLIaIbl.

ABTOpIsIap ceMHHapIap, ©31H-631 OKBITY, TATIMIEpPIIiK )KOHE KoCiOM KaybIMAACThIKTAapFa KaThICy CHSKTHI OefipecMu
OKBITY 9JIICTEpiHIH POIIiH KapacThlpaasl. byt aficrep MyFamiMaep/iH KeKke KKETTUTIKTEpiH KaHAFaTTaHIbIPHIIL, OJapblH
TeJaroruKabIK, Ky3bIPETTIIIrIH apTThIpaThlH THIMJI cTpaTerusiap peTiiue oaranaHazpl.

TeopusiIbIK Tanay MEH SMIIMPHKANBIK 3epTTey Herizinae (oHbIH iminae Kaparanabl KalachIHOAFb! Kajlbl O11iM
OepeTiH MekTenTepaiH 27 MyFaliMiMeH KapThlIal  KypbUIBIMIAJFaH cyxOarrap) OelpecMH  OKBITYIbIH
apTHIKIIBUTBIKTAPEI AWKBIH KOpceTireH. Herisri KOpBITHIHABIIAPD MYHIAH OKBITY OPTAChIHBIH OUTIMII OeliceHIi Typne
MEHI'epyTre, WHHOBAIMSUIBIK OKBITY OICTEpiHE >KOHE MYFaIiMJIEpAiH MOTHBAIMACHIHA BIKIAT €TETiHIH JONeNaeimi.
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Cyx0Oar HoTmxenepi OefipecMM OKBITYFa KaTbiICy MEH KoCiOM CEHIMJIUIK, OKBITY THIMIUIIN JKOHE IeNaroruKajblK
KOMaHJaJapJiarbl bIHTBIMAKTaCTHIK apachIHAAFbl THIFbI3 OalJIaHBICTHI KOPCETE.

CoHBIMEH Karap, aBTopyiap Typii OuriM Oepy TeopusuiapblH (T9XKIpHOETIK OKBITY, aHAPOTOTHKA, KOHHEKTUBH3M
xoHE T.0.) OIpIKTIpeTiH JKOHE TYJIFANIBIK, 9JICYMETTIK opi YHBIMABIK (haKTopiapAbl KAMTHUTHIH OeHpecMU OKBITYIBIH
MOJIeIiH YChHAIB. by Moxens OefipecMu nearorukaislk O0i1iM 6epy OarmapiamMaapbiH XKY3€Tre achblpy MEH OJapAbIH
HOTIDKEIIUTITIH OaFanay YIIiH TOKipHOeliK HeTi3 peTiHae KBI3MET eTeI.

3eprrey OeipecMu OKBITY TEK PEeCMH KociOM HaMyabl TOJBIKTHIPHII KaHa KoiMaif, coHpIMEeH Karap XXI raceip
CHIHBIOBIHBIH ©3T€pPMEIi TalanTapbiHa OeiiMeny KaOieTiH HBIFaHTAaTHIHBIH KepceTedi. ¥ CHIHBIMIAp MyFaliMAepIiH
OactamanapblH MHCTUTYIIHOHAIIB KOJIAyIbl, OKBITYIBIH HKeMIi (hopMarTapblHa KOJDKETIMIUTIKTI KEHEWTYHi >KOHeE
OeiipecMu OKBITY/IBI pecMH OiliM Oepy JKyHeciHe HHTerpaysiIayibl KaMTH/IBL.

Tyuiinoi ce30ep: TOMIMIEPIiK, KOCIOM aMy, Y3IIKCi3 OKY, OKBITYBIH WHHOBAIMSJIBIK dJiCTEpi, OCHPECMH OKBITY
TYKBIPBIMIAMACHI, )KapThUIail KYPBUIBIMIBIK CyX0aT, KaciOM KaybIMIACTHIKTAp

*Axudnena O.A.', Mykanosa C.J1.2

12 Kapaeanounckuii ynusepcumem umenu axademura E.A. Bykemoea
12 Kaszaxcman, Kapazanoa

HE®OPMAJIBHOE OBYYEHUE KAK UHCTPYMEHT INTPO®ECCUOHAJIBHOT'O
PA3ZBUTUSA YYUTEJIA

AnHOmayus

CoBpeMeHHbIE N3MEHEHHUS B 00pa30BaHUU TPEOYIOT TMOKMX MOAXOAOB K 00Y4EHHIO, CIOCOOHBIX YIOBJIETBOPHTH
MOTpeOHOCTH NPO(ECCHOHANBLHOTO Pa3BUTHs yuuTened. B nanHoil cratbe paccmarpuBaeTcst HehopMaibHOE 00ydeHHe
KaKk BaXHBI M THOKMH WHCTPyMEHT NpPO(ECcCHOHANIbHOTO pa3BUTUSl YYHTENed B KOHTEKCTE COBPEMEHHBIX
oOpazoBatenbHbIX TpaHchopmanuii. Llenplo JaHHOTO UCCIeOBaHMS SBISIETCS] M3yueHHe He(hOPMaIbHOTO 00y4eHHs KaK
HMHCTpyMEHTa Npo(eCcCHOHaIBHOTO PAa3BUTHUS YUUTEIICH B YCIOBUSX COBPEMEHHBIX 00pa30BaTeIbHBIX TpaHC(HOpMaIHi.
Ha done pactymux TpeOoBaHMI K HENPEpPHIBHOMY OOYYECHUIO, afalTallid W WHHOBAIMSAM TPaIULMOHHBIE MOJCIH
poeCcCHOHAIBHOTO PAa3BUTHS YUYHUTENICH YacTO OKa3bIBAIOTCS HEAOCTATOUYHBIMH. ABTOPBI pPaccMaTpHBalOT POJb
He(OpMaIbHBIX METOAOB OOy4YeHHMs, TaKMX KaKk CEMHHapbl, CaMOOOy4YeHHE, HACTaBHHYECTBO WU Yyd4acTHE B
npodecCHOHAIBHBIX COO0IIECTBaX, Kak 3(p(eKTHBHBIC CTPATErny, YIOBIETBOPSIONINE HHANBUAYaIbHbIE TOTPEOHOCTH
Y4HTENEH U NOBBIIAIOIINE UX IeJarorndeckyto KOMIETEHTHOCTb.

Ha ocHoBe Teoperndeckoro aHamusa KM SMIHUPHYECKOTO HCCIEIOBAHUS, BKIIOYAs MONYyCTPYKTYpHUPOBAHHBIE
MHTEPBBIO ¢ 27 yuurtensmu obmeobpasosarensHbX mkon Kaparanasl (KazaxcraH), mog4epKUBalOTCS MPEUMYINECTBA
HeopmanbHOro oOyueHusi. OCHOBHBIE BBIBOJBI IIOKAa3bIBAIOT, YTO Takas oOpas3oBarelibHas cpena CIocOOCTBYeT
aKTMBHOMY YCBOCHMIO 3HaHMH, NPUMEHEHHIO WHHOBAIIMOHHBIX METOIOB IPENOAABaHUS M TOBBIIICHUIO MOTHBAIUH
yuureneil. Pe3ynsraTbl HFHTEPBbBIO MMOKa3bIBAIOT CHIIbHYIO KOPPEISIIUIO MEXKIY Yy4acTHeM B He(OpPMAIbHOM O0Y4YEeHHH U
MOBBILIEHUEM MPOPECCHOHATBHON YBepeHHOCTH, 3(P(EKTUBHOCTH O0y4YeHUsS] U COTPYIHMYECTBA B IEJArOrMYECKHX
KOMaH/Iax.

Kpome Toro, aBTopsl mpemiaraioT MoOAendb He(hOopMaabHOro OO0yueHHs, KOTOpas CHHTE3UPyeT pasiIHYHbIe
oOpazoBaTenbHbIe TEOpUH (ONBITHOE OOy4eHWe, aHIParoruky, KOHHEKTUBU3M H T. JI.) U OOBEAMHSET JIMIHOCTHBIC,
CoLlMaJbHbIE M OpraHW3allMOHHBIE (DAKTOPHI, BIMSIOMIME Ha NPO(ECCHOHAIBHOE pa3sBUTHE y4HTENleH. DTa MOJeib
CITy’KUT PaKTHYECKOH OCHOBOM ISl pealii3alliy IporpaMM HeopMaabHOTO MeAarorniyeckoro 00pa3oBaHus U OLEHKH
UX Pe3YIbTaTUBHOCTH.

B wuccienoBanuy nenaercst BHIBOA O TOM, 4TO He(dopManbHOE OOydeHHE HE TOJBKO JIOMONHSACT (opMalibHOE
PO eCCHOHATFHOE Pa3BUTHE, HO M YKPEIUIIET CIOCOOHOCTD YUUTENS aJanTHPOBATHCS K MEHSIOIIUMCS TPEOOBaHUAM
xiacca XXI Beka. PexkomeHnanuy BKIIHOYAOT MHCTUTYLMOHAJIBHYIO TOAJNEP)KKY MHHUIMATUB YUUTEIEH, pacllupeHue
Joctyna K THOKMM ¢opmaraM OOy4eHHS W HMHTETpaluio He(pOPMaIbHOTO OOyYeHHsS B CHCTEMBI (OPMaJIbHOTO
obOpazoBaHwUsl.

Kntouegvle cnosa: HACTaBHHYECTBO, NPO(PECCHOHATBHOE pa3BUTHE, OOy4eHHE Ha NPOTSDKEHHHM BCEH JKU3HM,
MHHOBAIIMOHHBIE METOJBI 00ydYeHWs, KOHIENIMI He(popManabHOrOo 00ydYeHHs, MOMyCTPYKTYPHPOBAaHHOE WHTEPBBHIO,
npodeccroHaIbHbBIE COO0IIeCTBa
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