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INTERACTIVE METHODS OF TEACHING CHINESE USING DIGITAL
TECHNOLOGIES

Abstract

In the modern educational process, the use of interactive teaching methods is becoming an integral part of learning
foreign languages, including Chinese. This approach promotes and enhances active involvement of students, increases
motivation and efficiency of learning. Digital technologies can be applied allowing to create a dynamic and adaptive
educational environment. The main purpose of the research article is to define effectiveness of interactive methods in
teaching Chinese and give recommendations.

The article discusses the effectiveness of interactive methods in teaching Chinese using digital technologies, such
as gamification, virtual language labs, adaptive online platforms, mobile applications and artificial intelligence. Particular
attention is paid to the practical use of digital tools in teaching Chinese phonetics, hieroglyphics, grammar and developing
students’ communication skills.

The study is based on the analysis of modern pedagogical approaches, as well as the experience of teachers and
students using digital technologies in teaching Chinese. The results revealed that the integration of interactive methods
and digital resources contributes to deeper language acquisition, the development of learners' autonomy and the formation
of intercultural competence. The results of the study can be used in Chinese language teaching methods and in planning
practical lessons.

Keywords: foreign languages, interactive methods, Chinese language, digital technologies, gamification, artificial
intelligence, mobile applications

Introduction. In recent years, the use of Chinese language has grown substantially in various
regions worldwide. Especially for countries situated close to China, such as Kazakhstan, learning
Chinese language is increasingly vital for global trade, cultural exchange, and educational
opportunities.

Chinese language is now being incorporated into a wide range of educational resources. Studying
Chinese using modern technologies and mobile applications has become increasingly popular,
particularly among young people, because of the rise of technology and the growing number of people
using mobile devices.

Modern technologies have a significant impact on the educational process, opening up new
opportunities for learning foreign languages. In the context of digitalization of education, traditional
teaching methods are giving way to interactive approaches that increase students' motivation and
make the language learning process more effective. This is especially true for the Chinese language,
the study of which requires a comprehensive mastery of phonetics, hieroglyphics, grammar and
communication skills. Interactive teaching methods using digital technologies make it possible to
create a dynamic and adaptive educational environment that promotes active student involvement.
The use of online platforms, mobile applications, gamification, virtual language labs and artificial
intelligence makes learning Chinese more accessible and effective.

China has established specific standards for Chinese-language teachers. The Office of Chinese
Language Council, known as Hanban, introduced the Standards for Teachers to Speakers of Other
Languages ([E FriE #UiiFRrHE) in 2007 [1]. These standards were later revised in 2012 and 2015
and published by the Foreign Language Teaching and Research Press (JM& #0275 70 k). As
noted by Wang and Feng, each updated version has been widely utilized for training and evaluating
pre-service teachers. Among the ten standards outlined by Hanban, the ninth focuses on educational
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technology and its integration into teaching. It specifically requires teachers to be familiar with
computer components and accessories, possess fundamental computer literacy, and effectively utilize
computers and online resources in their teaching practices [2].

Therefore, the purpose of the study is to determine the most effective interactive methods of
teaching the Chinese language using digital technologies and to identify their impact on the language
acquisition process.

To achieve this goal, the following tasks are solved in the work:

- analyze the theoretical foundations of interactive learning and digital technologies in teaching
foreign languages;

- consider modern digital tools used in teaching the Chinese language;

- study the experience of their application in educational practice;

- evaluate the effectiveness of various methods based on empirical data.

The relevance of this study is due to the growing need for innovative methods of teaching the
Chinese language that meet modern educational standards and the requirements of the digital age.
Despite the availability of many digital tools, their effectiveness and optimal ways of integration into
the educational process require further study.

The results of the study will allow developing recommendations for the effective use of
interactive digital technologies in teaching the Chinese language, which can be useful for teachers,
methodologists and students.

Technology-based instruction has attracted significant research interest [3]. Its integration into
language learning enhances personalized instruction, expands access to information, and improves
communication. Digital tools like TV, radio, movies, and the internet support self-directed learning
by fostering learner identity, motivation, community engagement, self-expression, and self-
perception [4, 5]. Additionally, they facilitate "online informal language learning” [6].

There are both positive and negative perceptions of technology in education. Ghavifekr and
Rosdy highlight the benefits of ICT, including improved confidence, communication, and creativity,
and the ability to support all four learning skills [7]. Researchers have confirmed technology enhances
learning, but access to computers and the internet isn't always available, especially in rural areas [8,
9]. Technical issues, lack of teacher experience, and concerns over classroom control further hinder
implementation. As a result, teachers with negative attitudes may struggle to transfer technology
skills to students. It is essential for teachers, schools, and learners to have adequate resources and
training in order for integration to be successful [10].

Methods and materials. Statistical data analysis is the processing of quantitative and qualitative
data obtained during the experiment in order to identify patterns and confirm the research hypothesis.
The following methods were used in the study of interactive methods of teaching the Chinese
language using digital technologies:

Analysis of scientific literature - study of the theoretical foundations of interactive learning,
digital technologies in the educational process and modern methods of teaching the Chinese language.
Comparative analysis - comparison of traditional and digital interactive teaching methods to identify
their advantages and disadvantages.

Questionnaire and survey method - collection of empirical data from teachers and students
studying the Chinese language to assess the effectiveness of digital tools in teaching.

Student survey: A survey was conducted among 200 students of L.N. Gumilyov Eurasian
National University and K. Zhubanov Aktobe Regional University studying Chinese language as a
second language. The questions concerned the perception of digital technologies in teaching, their
effectiveness and impact on motivation.

Teacher survey: A survey was also conducted among 21 Chinese language teachers, the purpose
of which was to determine how they use digital technologies in teaching, which platforms they prefer
and how they assess their impact on the learning process.

Pedagogical experiment - conducting classes using various digital technologies (mobile
applications, online platforms, virtual language labs) and analyzing their impact on the level of
assimilation of the Chinese language.
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Observation methods — recording the dynamics of the educational process, student engagement
and their success in mastering the language using interactive methods.

The use of these methods allowed us to comprehensively study the impact of digital interactive
technologies on the process of teaching the Chinese language and justify their effectiveness in modern
educational conditions.

The aim of the study was to determine the effectiveness of using digital technologies in learning
Chinese. For this purpose, an experiment was conducted with 200 students. They were divided into
two groups: a control group, which used traditional methods, and an experimental group, which
utilized digital tools for learning Chinese.

Before the experiment, students and teachers were trained in using mobile applications and
online platforms. Personalized learning plans incorporating digital technologies were developed for
the experimental group.

Several research methods were employed, including testing, surveys, and observations. Initially,
a test was conducted to assess the participants' baseline knowledge. Observations were then carried
out to evaluate student engagement and motivation. Intermediate data was also collected through
surveys and questionnaires.

After the training was completed, a final test was conducted for both groups, followed by an
analysis of the survey and questionnaire results.

This made it possible to understand how students perceived the use of digital technologies and
how it affected their learning. A comparative analysis of the achievements of the control and
experimental groups was also performed.

At the conclusion of the study, the results were summarized, and conclusions were drawn on the
effectiveness of using digital technologies in learning Chinese and whether they should be integrated
into the educational process.

Results and discussion. During the practical study, the method of observation and analysis of
educational materials was used, as well as a survey of teachers and students who participate in
teaching the Chinese language using digital technologies. The study was conducted in several
universities and educational centers in Kazakhstan, where the Chinese language is a compulsory or
optional subject.

Use of digital technologies. The complexity of the Chinese language, the digital technologies
are actively used in Kazakhstan for its study:

Mobile applications (HSK Online, Du Chinese, Pleco, Anki) help in mastering hieroglyphics,
vocabulary and listening.

Online platforms (Coursera, EdX, Chinese educational resources) allow you to take Chinese
language courses with native speakers.

Gamification and interactive methods make the learning process more fun and effective.

Mobile Apps for Learning Chinese Mobile apps like HelloChinese, ChineseSkill, and Pleco are
used to reinforce grammar, reading, listening, and pronunciation skills. These apps offer interactive
lessons, quizzes, and game elements to help students engage in the learning process.

The use of digital technologies in teaching Chinese in Kazakhstan has significant potential to
improve the quality of education. Mobile applications, online courses and platforms for
communicating with native speakers have a positive impact on the development of students' language
skills. However, for more effective implementation of these technologies, it is necessary to overcome
a number of technical and methodological problems. In this connection, we developed special
methodology which is systematically divided into 6 stages according to Zhan & Cheng (2014). We
designed the stages of the experiment according to these scholars who performed the teaching
Chinese using the teaching models (table 1).
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Table 1. The stages and progress of the experiment

1. Setting the goals Determining the goals of the experiment, including the assessment
of the effectiveness of digital technologies in education.
1.1 Planning the data A selection of 200 students studying Chinese language to
participate in the experiment (control and experimental groups).
1.2 Selection of methods and tools Choice of methods (survey, test, observation) and tools (mobile
Formulation of goals and tasks applications, online course).
2. Stage of implementation of digital technologies
2.1 Preparation of students and teachers Training of teachers and students in the use of mobile applications
and online platforms.
2.2 Development of educational plans Creation of individual training plans for an experimental group

using digital technologies.
3. Stage collection of data

3.1. Assessment of the initial level of Training of the control group. Conducting testing for both groups
knowledge to evaluate initial knowledge of the Chinese language.
3.2. Observation of the training process Observations on the use of digital technologies by students,
involvement and motivation.
3.3. Collection of intermediate data Regular surveys of students and teachers to evaluate the perception

of digital technologies.

4. Stage data analysis

4.1 Evaluation of the final results Final testing for both groups and comparative analysis of progress
in language learning.

4.2 Analysis of questionnaires and surveys Analysis of the results of questionnaires and surveys to evaluate the
perception of technologies and their influence on the educational

process.
4.3 Comparison of control and experimental | Comparison of progress in learning the Chinese language in control
groups and experimental groups.

5. Stage of conclusions and recommendations
5.1 Assessment of the effectiveness of digital Evaluation of the success of students of the experimental group in

technologies comparison with the control group.
5.2 Formulation of recommendations Development of recommendations for the implementation of digital
technologies in Chinese language learning.
6.Concluding stage Summarizing the results of the experiment and concluding on the

expediency of using digital technologies in education.

Source: created by the authors

Assessing the Effectiveness of Digital Technologies

A student survey showed that 78% of respondents found mobile applications and online courses
effective in improving reading and writing skills, 65% of students noted an improvement in listening
skills, and 70% of respondents reported a significant improvement in pronunciation when using
applications and online resources. The Impact of Digital Technologies on Student Motivation 85%
of students indicated that the use of mobile applications and online platforms significantly increases
their motivation to study, as it allows them to study at a convenient time and in an interactive manner.
Students especially noted that games and tests in applications make the learning process more
exciting.

Challenges and Limitations

Despite the positive results, the research has shown that there are certain limitations and
challenges, such as:

-Lack of access to high-speed Internet in some regions, which limits the use of online platforms.

-The need for additional resources to prepare teachers to introduce digital technologies into the
educational process.

-The need to adapt Chinese educational platforms to the Kazakhstani context.

Recommendations

- Develop specialized courses on teaching Chinese using digital technologies for teachers.

- Improve the infrastructure for access to Internet resources in remote areas of Kazakhstan.
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- Collaborate with Chinese universities to create localized educational platforms.

Teachers’ Opinions

Teachers noted that digital technologies have significantly improved the quality of education,
but there are a number of challenges, such as technical failures and lack of time to introduce new
tools into the traditional teaching process. 60% of teachers expressed the need for regular training in
digital technologies to effectively use these tools in the educational process.

The results of a survey conducted among 21 teachers to evaluate their perception of the
effectiveness and challenges of using digital technologies in teaching Chinese language. The survey
aimed to gather insights into how teachers view digital tools, their impact on teaching, and any
obstacles faced in their implementation (table 2).

Table 2. Survey Responses from 21 Teachers

Survey Question Agree (%) Disagree (%)

Digital technologies make Chinese language 85% 15%
learning more engaging.

Teachers need additional training to use digital 88% 12%
technologies effectively.

Digital tools improve students' performance in 81% 19%
learning Chinese.

Technological resources are readily available for 53% 47%
use in classrooms.

Students are motivated to use digital tools for 78% 22%
learning Chinese.

Source: created by the authors

The survey results reveal that a majority of the teachers believe that digital technologies enhance
the learning experience for students and make the process of teaching Chinese more engaging.
However, some challenges were identified, such as limited access to technological resources and the
need for additional training for teachers to effectively integrate these tools into their lessons (figure
1).
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Figure 1. Results of survey for teachers
Source: created by the authors

The survey results on distribution of responses how digital technologies make Chinese language
learning more engaging show that most teachers acknowledge the positive impact of digital
technologies on the Chinese language learning process. However, the need for training and improved
access to resources remain significant factors to consider in the implementation of these technologies.
In this connection, we defined most effective methods and digital technologies (table 3).
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Table 3. Effective methods of learning Chinese using digital technologies

Gamification Game elements, like role plays in the educational process help to make learning more
interesting and motivating. The inclusion of contests, points, levels and awards encourages

students to actively participate in classes.

Mobile applications provide students with the opportunity to learn the language at any time
and in any place. This is especially effective for repeating material and strengthening skills.

Mobile applications
for language practice

Interactive online
courses and webinars

Online courses and webinars allow teachers and students to interact in real time, which
promotes a live exchange of knowledge. This may include discussions, practice speaking
and working in groups.

The use of virtual simulators allows students to communicate with artificial intelligence
imitating a native speaker, which helps to develop conversational skills.

Virtual simulations
and dialogue systems
(Chatbots)

Source: Alfadil, M. (2020) [11]

In this connection, the use of effective methods and digital technologies can be followed by some
tasks and examples:

Example 1. An application for learning the Chinese language, such as «Hello Chinese», uses
elements of gamification, offering students to complete tasks, earn points and pass levels. This helps
not only to learn new words, but also to maintain a high level of engagement.

Example 2: Applications such as Pleco or Anki allow students to use flashcards to memorize
and repeat Chinese characters, phrases and vocabulary. This helps students in the process of active
and passive memorization.

Example 3: Platforms such as «Courserax» or «Duolingo» offer online courses that include audio
and video materials, as well as tests and assignments to improve Chinese language skills.

Example 4: Applications like «ChineseSkill» offer students interactive dialogues with bots that
allow them to practice communication skills and practice pronunciation.

In concluding stage, the results of the experiment conducted to evaluate the effectiveness of
using digital technologies in the teaching of Chinese language involved 200 students from 2
educational institutions in Kazakhstan, divided into an experimental group using digital tools and a
control group following traditional methods. The practical classes included 45 hours during the
semester using digital technologies for experimental group.

The results of the experiment indicate a significant improvement in the skills of students in the
experimental group who utilized digital technologies for learning Chinese. In comparison to the
control group (CG), the experimental group (EG) demonstrated better performance in areas such as
listening comprehension, pronunciation, and vocabulary acquisition. Furthermore, students in the
experimental group reported higher levels of motivation and engagement with the learning process
(table 4).

Table 4. Pre and Post-test Results of Experimental and Control Groups

Group Pre-test Score (%) Post-test Score (%) Improvement (%)
Experimental Group 55% 80% 25%
Control Group 54% 60% 6%

Source: created by the authors
The experiment's observations and pre- and post-testing design show that the students who

utilized digital technologies in their learning process exhibited a more active participation in lessons
and displayed a higher retention of learned materials. The use of interactive mobile applications,
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online courses, and communication with native speakers through digital platforms played a
significant role in improving their language skills (figure 2).
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Figure 2. Improvement in Learning Scores of Experimental and Control Groups
Source: created by the authors

The results of the experiment and survey among teachers confirm the effectiveness of using
digital technologies in teaching Chinese. The experiment revealed a significant difference in the
academic performance of students using digital platforms compared to traditional teaching methods.
Students in the experimental group showed higher results in listening, vocabulary and pronunciation,
and demonstrated greater engagement and motivation in the learning process. A survey of 21 teachers
showed that most teachers recognize the positive impact of digital technologies on the learning
process, improving the quality of learning and increasing student interest. However, despite the
obvious advantages, certain problems were also identified, such as insufficient access to
technological resources and the need for additional training for teachers to effectively use digital tools
in teaching practice.

Here are recommendations for future use of digital technologies:

It is necessary to provide wide access to modern technological tools and platforms for learning
Chinese, both for teachers and students. It is important to ensure the availability of equipment,
including computers, tablets and a stable Internet connection, especially in educational institutions
with limited resources.

It is recommended to organize regular training courses for teachers of the Chinese language,
devoted to the use of digital technologies in the educational process. This will help teachers to more
effectively integrate digital tools into their classes and improve the educational process.

It is necessary to develop interactive online courses, digital educational materials, mobile
applications and other digital educational materials that can effectively support the educational
process. These resources should be adapted to different levels of language proficiency and take into
account the interests of students.

It is necessary to actively implement hybrid forms of education, combining traditional methods
and digital technologies. This will allow taking into account the individual characteristics of students
and provide flexibility in learning, allowing students to study at a convenient time and in a convenient
format.

It is also recommended to carry out regular research and monitoring of the effectiveness of the
use of digital technologies in education. This will allow to quickly identify problems and
shortcomings, as well as to optimize the educational process.

It is important to create conditions for maintaining a high level of student motivation through
the use of game elements, online competitions and active involvement of students in the learning
process using modern digital technologies.
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It is recommended to adapt digital educational resources taking into account cultural and
educational features of Kazakhstan to make them more accessible and attractive for students learning
Chinese in the context of the national education system.

The implementation of these recommendations will ensure more effective use of digital
technologies in Chinese language teaching, improving both the quality of education and the level of
student involvement in the educational process.

Conclusion. The integration of digital technologies into Chinese language learning has proven
to be effective in enhancing the students' language skills and motivation. The experimental group
outperformed the control group in several key areas, which indicates that digital tools offer substantial
benefits in language education. A significant positive effect of the introduction of digital technologies
in the Chinese language learning process was confirmed during the conducted experiment and
analysis of the survey among teachers. The use of modern digital tools, such as online platforms,
mobile applications and various multimedia resources, contributed to increasing the effectiveness of
education. The experimental group of students who used digital technologies showed better results
compared to the control group, which confirms the importance of integrating these tools into the
educational process.

Teachers also expressed a positive opinion about the introduction of digital technologies,
emphasizing their influence on increasing student motivation and improving the quality of material
learning. However, despite the obvious advantages, certain difficulties were identified in the process
of using digital technologies, such as the lack of resources and the need for additional training of
teachers. Thus, the experiment confirmed the hypothesis that digital technologies play a key role in
improving the quality of Chinese language learning, as well as in student motivation. It is important
to be noted that the further development and implementation of these technologies requires a complex
approach, including infrastructure improvement, teacher training and the creation of new educational
platforms.
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U®PJIBIK TEXHOJIOTASIJIAPIBI KOJIJIAHY APKBLIBI KBITAM TIJITH
OKBITYIATBI ”HTEPAKTUBTI OJICTEP

Anoamna

Kazipri OiniM Oepy yaepiciHne OKBITYABIH HHTCPAKTHBTI MICTEPiH KOJNAAHY IIET TUIACPIH, OHBIH IMIH/ES KbITal
TiIH YHpeHyOiH Kypamaac OemiriHe affHamynma. By Tocin crymeHTTepaiH cabakka OEICeHIi KaThICYBIHA BIKIAT eTell
JKOHE KYIIEUTeNi, OKyFa JIereH BIHTAacChl MEH THIMIUIITIH apTThIpaabl. JJMHAMUKAJBIK KOHE MHTEPAKTUBTI OuTiM Oepy
OpTachIH KYpPyFa MYMKIHIIK OepeTiH mu(pIbIK TEXHOIOTHIAPALl KOJIIAHy MYMKIHZIIr MoJ. 3epTTey MaKalachbIHBIH
HeT13T1 MaKcaThl — KbITal TiTiH OKBITYAa HHTEPAKTHUBTI OAiCTEPiH THIMAUIITIH aHBIKTaY JKOHE YCHIHBICTap Oepy.

Maxkaraga rediMuduKanys, BUPTyannsl Tl miatdopmanapsl, OeiiMaenreH oHIaiiH maTdopmanap, MOOMIBAI
KOCBIMIIIATIAP XKOHE KACAHABl WHTEIUICKT CHAKTHI IUQPIBIK TEXHOJIOTHIAPABI NaiijadaHbIl KbITal TUTIH OKBITYIaFbl
WHTEPaKTHUBTI 9[ICTEP/iH THIMALTIr TankpiiaHaabel. KpiTail TUTiHIH (OHETHKACHIH, HEpOrIU(TEep MEH rpaMMaTHKAChIH
OKBITY/Ia KOHE CTYIEHTTEp/iH KOMMYHUKATUBTIK JaFJbUIaPbIH JaMbITYa HUQGPIBIK Kypaaapasl NpakTHKa Ky3iHjae
naiiananyra epexiine KOHUI OeiH Il

3epTTey 3aMaHayM MeJarorvKaiblK Tociauepre, COHIAal-aK KbITail TUIIH OKbITYAa HUQPIBIK TEXHOJIOTHSIIAPIBI
naiijanaHaTblH MyFajJiMJep MEH CTYICHTTEpIiH ToXipuOeciHe Tannmay jkacayra Herizfeni. 3epTrey HoTHKenepi
WHTEPaKTUBTI d/icTep MEH HMQPIBIK pecypcTapibl OipiKTIpyIiH Tingl TepeHipeKk MeHrepyre, OUTIM aylIblIapablH
JepOeCTiriH IaMBITyFa JKOHE MOICHHETAPANBIK KY3BIPSTTUTIKTI KANBIITACTHIPYFa BIKMAT €TCTiHIH aHBIKTAll Oepii.
3epTTey HOTIDKEIIEPiH KBITall TUTIH OKBITY 9JIiICTEMECIiH/Ie, MPAKTUKAIBIK cabaKTap bl dKOocHapiayaa KoJIaaHy MYMKIiHIIT
6ap.

Tyuin coe30ep: mIeT Tinaepi, MHTEPAKTUBTI oMmicTep, KBITall T, MUQPIBIK TEXHOIOTHSIIAP, reiMudukaus,
YKacaHIbl HHTEIIICKT, MOOMIIBAIK KOCHIMITIANIap
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WHTEPAKTUBHBIE METO/IbI OFYUYEHUS KUTAVCKOMY SI3BIKY C
HCHOJb30BAHUEM IIUP®POBBIX TEXHOJIOT UM

Annomayus

B coBpemeHHOM 00pa3oBaTebHOM MNPOLIECCE HCIOJIb30BAHUE MHTEPAKTHBHBIX METOJOB OOy4YEHHS! CTAHOBHUTCS
HEOTHEMJIEMOM YacThl0 M3y4YEeHUs] MHOCTPAHHBIX $3BIKOB, B TOM 4YHCIE KHUTaickoro. lcmosbzoBanue HUGPOBHIX
TEXHOJIOTUI MMeeT OrPOMHBINA MOTEHIMAN IJIsl CO3/IaHHsl MHTEPaKTHBHON cpelbl 00ydeHus. OCHOBHas 1ellb HAyYHOU
cTaThi — onpeesieHne 3 PeKTUBHOCTH HHTEPAKTHBHBIX METOJIOB H IIPEJI0CTaBICHHE PEKOMEH AN,

B crarbe paccmarpuBaercs 3((HEKTHBHOCTH HMHTEPAKTUBHBIX METOIOB OOYYCHHS KHTAWCKOMY SI3BIKY C
UCIIOJIb30BaHHEM LHU(MPOBBIX TEXHOJOTHHA, TaKMX Kak TredMU(UKanys, BHPTYAIbHBIC S3BIKOBBIC ILIAT(OPMBI,
aJaNTUBHBIC OHJIANH-TUIAT(GOPMBI, MOOMIBHBIE MPHUIOKEHUS W MCKYCCTBEHHBIH MHTEeKT. Ocoboe BHUMaHHE OBLIO
YIENeHO MPAKTUYECKOMY HCIIONB30BaHUIO LU(POBBIX HHCTPYMEHTOB B OOydYeHHHM (OHETHKe, HeporiaupaMm u
rpaMMaTHKe KHTalCKOTO S3bIKa, & TAKXKE Pa3BUTHIO KOMMYHHKATHBHBIX HAaBBIKOB yYalIUXCS.
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HccnenoBanrne 0CHOBaHO Ha aHAIU3€ COBPEMEHHBIX MearorMuecKrx MOJX00B, a TAKXKE OIbITa NpernoaaBaTesneit
U CTYICHTOB, HCIOJB3YIOIMNX IU(PPOBBIE TEXHOJOTHH B MPETOAABAHNN M M3YUCHUN KHUTANCKOTO S3bIKa. Pe3ynpTaTs
WCCIIEOBAHMS ITIOKa3ajH, YTO COYETAaHHWE HHTEPAKTUBHBIX METOJOB M IU(PPOBBIX PECYPCOB CHOCOOCTBYeT Ooiee
rITyOOKOMY YCBOEHHIO S3BIKA, PA3BUTHIO CAMOCTOSTEIIEHOCTH M MEKKYJIBTYPHBIX KOMIIETEHIINN ydamuxcs. Pe3ynpraTel
HCCIIEIOBAHUSI MOTYT OBITh HCIIOJB30BAHBI B METOMUKE MPENOJABAHMSA KHUTAHCKOTO S3bIKa M MPU IUITAHUPOBAHHUU
MPaKTUYECKUX 3aHATHUH.

Kniouesvie cnosa. wHOCTpaHHBIE S3BIKH, WHTCPAKTHBHBIE METOABI, KUTAMCKHUN S3BIK, MU(POBBIE TEXHOJOTHH,
rediMuQuKaIys, KCKyCCTBEHHbBII HHTEIJIEKT, MOOMIIbHBIE IPUIIOKEHUS
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