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HUMANE APPROACH IN TEACHING ENGLISH

Abstract

At present, the process of integration is rapidly intensifying, states are closely interacting with each other, thus the
process of integration in the business and cultural world is taking place. The global problems of all mankind are solved
through the unification of nations. These are such problems as the protection of peace and ensuring the stability of each
state, the solution of global environmental and economic problems, as well as the development of the country inside and
outside its borders. And a tool to solve such problems is a well-established interethnic and intercultural communication.
Historically, Kazakhstan has been called a "bridge between East and West" and a "crossroads of civilizations."
Kazakhstan is home to representatives of 130 nationalities and 46 religions. Therefore, the ideas of humane pedagogy,
based on eternal universal values, are embedded in the national consciousness of Kazakhstanis. As the great Abai said:
"Love all people as brothers." Therefore, it is necessary to study the world and national heritage of humane pedagogy and
introduce the spiritual and moral ideas of humanism into the theory and practice of the modern pedagogical space of
Kazakhstan. [1]. This article examines the main possibilities of applying a humane approach to the study of foreign
languages in secondary schools and presents the results of a study to identify ways to humanize educational activities.

Keywords: humane consciousness, humanity, humanistic pedagogy, intercultural communication, humane
approach, educational process, English language lesson

Introduction. The second half of the 20th century and the beginning of the 21st century were
marked by serious socio-economic challenges for the whole world, world wars, international
terrorism, conflicts on national and interfaith grounds. Similar problems can be observed in the
modern world.

In this regard, more and more demands are placed on education every year. Educational
programs are being improved, the goals and objectives of education are changing, and the forms and
methods of work in the field of education are being revised. Education is currently one of the main
factors in the stability of the state.

The development of interethnic communication skills is based on the formation of a humane
consciousness in students. Harmony, respect for other cultures, mercy, mutual understanding, mutual
support, and good nature are the main criteria for tolerant communication.

Thus, today "the need to improve the methods and forms of educational work on the formation
of a culture of interethnic communication in the context of political and socio-economic changes in
the multicultural world at the present stage of human development" is of particular relevance. [2]

Among all the general education subjects that are studied in secondary school, a foreign language
is the most suitable for the formation of students' interethnic and intercultural communication skills.
Historically, Kazakhstan has been called a "bridge between East and West" and a "crossroads of
civilizations." Kazakhstan is home to representatives of 130 nationalities and 46 religions. Therefore,
the ideas of humane pedagogy, based on eternal universal values, are embedded in the national
consciousness of Kazakhstanis. As the great Abai said: "Love all people as brothers." Therefore, it is
necessary to study the world and national heritage of humane pedagogy and introduce the spiritual
and moral ideas of humanism into the theory and practice of the modern pedagogical space of
Kazakhstan. [3] One of the goals of the State Program for the Development of Education and Science
of the Republic of Kazakhstan for 2020-2025 is to increase the global competitiveness of Kazakhstani
education and science, to educate and train individuals on the basis of universal values.

To date, there are two theories of the origin of humanistic pedagogy. According to the first
theory, humane pedagogy has its origins in the United States. This theory was based on the works of
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C. Rogers and A. Maslow, who developed theories according to which each person has certain
inclinations that were laid down by nature, and with the right approach to the process of education
and upbringing, the development of all value processes becomes possible. According to American
scientists, one of these processes is the process of education and training based on the ideas of humane
pedagogy. [4] According to the second theory, the idea of applying a humane approach to education
arose long before the theories of C. Rogers and A. Maslow. For the first time, the process of education
from the point of view of a humane approach was considered by the ancient Greek philosopher
Socrates, who argued that children should be brought up and educated in love and respect. According
to the philosopher, a humane approach to education and upbringing helps to bring up a
comprehensively developed independent person.

Subsequently, many other world scientists contributed to the development of humane pedagogy.
These are such scientists as Aristotle, J.J. Rousseau, J.A. Comenius, W. Bibler, W. James, D. Dewey,
S. Frenet, O. Chriesman, J. Korczak. If we turn to the Kazakh scientists who stood at the origins of
the formation of spiritual and moral humane education and training, then we should name such
scientists-educators as Ch. Valikhanov, Y. Altynsarin, A. Kunanbayev, M. Zhumabayev and others.

We took the pedagogical research of the above-mentioned scientists as a basis. A great
contribution to the study of the possibility of applying a humane approach to the study of the German
language was made by V.A. Ivanov [5], but there are practically no studies that consider such a
possibility in the study of English. The purpose of the study is to identify the features of the use of
the concept of humane pedagogy in the process of teaching a foreign language.

Methods and materials. In order to identify the features of the use of the concept of humane
pedagogy in the process of teaching English, it was necessary to generalize the extensive personal
experience of the authors of the study, as well as to conduct experimental work.

Tools for conducting quantitative and qualitative research were studied and selected. At the
initial stage, the goal was to determine the degree of formation of students' knowledge and ideas
about the very essence of humane relationships between people and their humanistic ideal as a whole.
As part of the experiment, we made an attempt to find out what place English teachers themselves
assign to the education of humane qualities in the classroom. School teachers were offered a
questionnaire containing questions on the education of humane qualities of the personality of
students. In addition to the questionnaire, an analysis of teachers' lessons, as well as programs and
short-term planning, was carried out [6].

Results and discussion. The conducted questionnaires and analyses showed a real picture of
humanity in secondary schools. The results obtained allow us to look at this process from two sides:
through the eyes of students and teachers. The experiment involved 180 students of grades 2, 5, 10
of secondary schools in the city of Karaganda. Below are the student survey questions:

Are you interested in studying at the school?
Do you feel help from teachers and classmates at school?
Do you prefer to receive help or to give it?
What qualities do you value in people?
What humane qualities do you possess?
Who do you look up to?
Which of the heroes of fairy tales/movies can be called humane?
Do you always take other people's opinions into account?
9. What do you think kindness/humanity is?
10. Are the teachers of the school humane towards you?

The results of the survey showed that 55.3% of respondents attend school with interest, 24.5%
noted that it is interesting for them to study at school, but not always, 20.2% of students answered
that studying at school is not interesting at all. When asked if students enjoy helping or receiving
more, the majority of respondents (74%) said they enjoy helping others. Unfortunately, when asked
who the students look up to, none of the respondents named any teacher. The concepts of "kindness"
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and "humanity" were described by respondents as "love for one's neighbor", "respect for each other",
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"patience", "tolerance", "sympathy"... This makes it clear to us that the students know what qualities
of a person are a manifestation of humanity. However, the analysis of the answers to the last question
of the questionnaire showed that not all students feel a manifestation of humanity. Thus, 38% of
respondents indicated that teachers do not show humanity in the classroom in relation to them, but
on the contrary, cause negative emotions.

School teachers were offered a questionnaire containing questions on the education of humane
qualities of the personality of students. 146 teachers of schools in the city of Karaganda took part in
the online survey.

Based on the results of the survey, it can be concluded that English teachers in schools in the city
of Karaganda are interested in applying humane pedagogy approaches in their lessons and many are
already using them in their lessons. Thus, when asked by the questionnaire when teachers are more
engaged in educating students, 69.2% of respondents answered that during the lesson. When asked
what kind of humane qualities of students’ teachers would like to develop, the majority of teachers
noted diligence and responsibility - 43.8%. In second place were kindness and responsiveness —
30.1%. Least of all, the surveyed teachers would like to develop culture and ethics in children. These
statistics make it clear that to a greater or lesser extent, the development of such humane qualities of
a person as responsiveness, kindness, diligence, and independence is necessary in modern society.
Teachers' answers to the third question of the survey showed that almost half of the respondents -
43.2% - have difficulties in educating students in humane qualities. This suggests that teachers need
an algorithm or clear recommendations on how to develop humane personality traits in the classroom.
If we pay attention to the answers of English teachers about the most appropriate teaching materials,
methods and techniques for educating humane qualities of a person in the classroom, then the
majority of respondents gave their preference to conversations of an educational nature, although in
our opinion they are not the most effective tool, especially in the classroom. Conversations of an
educational nature take up a large amount of teaching time, and also do not always carry a solution
to any moral problem. Often, they boil down to the usual reprimands of students for their actions.

The analysis of the lessons of English teachers also indicates that the educational goals of the
lesson are relegated to the background and teachers see the transfer of knowledge to students as the
main goal of the lesson. Having analyzed the short-term planning of English teachers and the
programs they work on; we also came to the conclusion that planning is dominated by such goals as:

2.L4 recognise with support short basic questions relating to features such as colour and number

2.S3 use a limited range of basic words, phrases and short sentences to describe objects, activities
and classroom routines

4.UE6 plan, write and check sentences with support on a range of basic personal, general and
some curricular topics

4.R3 begin to read with rereading and usual support very short simple fiction and non-fiction
texts on a limited range of general and curricular topics

3.W2 write letters and familiar high frequency words when read aloud or spelt [5, c.19].

Even the very coding of goals in the updated training system is quite specific and dry. Thus, all
learning objectives are divided into 5 areas: L — listening, S — speaking, R —reading, W — writing, UE
— use of English. The first digit in the learning objectives encoding stands for class, the letter stands
for directions, and the next digit is the goal number. So, for example, the code 3W2 means that the
training del is intended for the 2nd grade, reflects the direction - writing, goal No. 2. There is no
question of any educational moments at all. Thus, we believe that from the point of view of humane
pedagogy, the very goal-setting of the lesson should be changed. For example, in the direction of
"Application of the English language" it is necessary to focus on the development of spiritual and
moral values of students through a foreign language.

This allows us to conclude that it is possible to educate humanity in English lessons if several
conditions are met:

1. it is necessary to use knowledge about the age and psychophysiological characteristics of
students when applying a humane approach to teaching;
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2. Humanistic English language teaching material can be used purposefully to develop the
humane qualities of students' personality;
3. Optimization of the educational process in English lessons will create conditions for the

development of humanity in students [6, ¢.98].

Conclusion. Presently, there's a need to shape our education and training systems in a humanistic
direction. It's time to cultivate a society motivated by intrinsic values. Our focus should be on
organizing educational processes in schools to ignite children's curiosity and interest.

A thorough examination of scientific, psychological, pedagogical, and philosophical literature
reveals the longstanding tradition of addressing human, spiritual, and moral education. However,
there's a lack of consensus among scholars, even regarding the definition of "humanity." While
modern scientists actively contribute to scientific textbooks and methodological recommendations
aimed at fostering human qualities in students, the potential of such materials within English
classrooms remains largely untapped [6, 52].

Efforts to nurture individual human qualities during English lessons must account for the
physiological and psychological characteristics associated with students' age groups. Unfortunately,
due to this issue's incomplete development, many educators prioritize practical language proficiency
over broader educational objectives during foreign language instruction.

English is not just a language; it's a medium that carries cultural nuances, history, and diversity.
Incorporating literature, films, music, and art from different English-speaking regions can expose
students to various perspectives, values, and ways of life.

In our opinion, a prerequisite for the effective education of humanity is the humanization of the
entire educational process at school. Education of humanity in teaching English to Kazakh
schoolchildren should be carried out based on the centuries-old traditions of our culture and history
[6, 53].

The study made it clear that modern schoolchildren demonstrate a fairly high level of anxiety,
which sets the task for the English teacher to create a favorable, friendly and safe environment in
their lesson [6, 54].

The study of the extensive psychological and pedagogical literature has shown that scientists do
not have a single view on the structural and semantic differentiation of the concept of "humanity".
We share the point of view of A.A. Vostrikov, who understands "humanity" as a conscious and
empathetic attitude towards people, expressed in deep respect for the human dignity of the individual,
in care for him and inapplicability to manifestations of evil. In the structure of humanity, we
distinguish the following basic personal qualities: sensitivity, sympathy, cordiality, patience,
kindness, delicacy, tact, politeness, altruism, respect for oneself and for others. As a complex moral
quality, humanity is formed in the process of people's relationships with each other, in particular in
English lessons.

When speaking about teaching English we also mention teaching humanity because through
communication and wide range of cases we educate children to be tolerant/ English as a subject is
very effective in this question. Besides classroom work the humanity is brought up also during
extracurricular activities such as celebrating national and traditional holidays not only of Kazakhstan
but also of other English-speaking countries. The qualified teacher of English can organize the
effective work aimed at teaching humanity on every lesson.

English literature provides a rich tapestry of human experiences, emotions, and struggles.
Analyzing characters' motivations, conflicts, and growth can foster empathy and understanding
among students, encouraging them to see the world from different viewpoints. English lessons often
involve discussions, debates, and writing activities that require critical thinking and effective
communication. Encouraging students to express their thoughts, analyze texts, and engage in
respectful dialogue can cultivate their ability to empathize with others and understand diverse
perspectives. English lessons provide opportunities to explore issues of identity, diversity, and
representation. Including texts and media that feature diverse characters from various backgrounds
can empower students to appreciate their own identities while respecting the identities of others.
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Teaching English involves navigating cultural differences and sensitivities. It's essential to approach
topics with cultural awareness, respect, and sensitivity, ensuring that students learn to appreciate
diversity without perpetuating stereotypes or biases. In today's digital age, English proficiency is
closely linked to digital literacy and global connectivity. Integrating technology into English lessons
can expose students to a wealth of online resources, collaborative tools, and platforms for cross-
cultural communication, expanding their understanding of humanity in a digital world.

By leveraging these peculiarities, English teachers can create dynamic and enriching learning
experiences that not only enhance language skills but also foster a deeper understanding of humanity
and promote empathy, tolerance, and global awareness.

The modern students have a high level of knowledge and curiosity, and therefore it is necessary
to create a comfortable atmosphere for each student in foreign language lessons. First of all, this
requires the teacher to abandon imperativeness in behavior and statements. The material obtained in
the research including questionnaires and studies of short-term planning of English teachers gives us
the right to conclude that many teachers address their students mainly imperatively and categorically
in an orderly manner. We believe that teachers should use softer, more polite, and more tactful
language for students. We also believe that not only speech, but also facial expressions and gestures
have a great educational value. In this regard, the English teacher also needs to abandon imperative
non-verbal means of psychological influence in his practice.

As for the teaching material, it should be carefully selected in such a way that it solves primarily
the educational tasks of the lesson. When working on each individual material with students, the
teacher must be clearly aware of what kind of humane qualities he wants to educate through this or
that text, proverb, song, etc.
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Anoamna

Kazipri yakpITTa, HHTErpaIys MpoLeci Te3 KaHIaHbII, MeMIIeKeTTep Oip-OipiMeH THIFRI3 OaiiaHbICTa, OCBIIANIIA
ICKepIIiK JXKoHEe MOICHH dJIeMJIe WHTETPaIUs MpoIleci KYpil KaTelp. bapiblk amam3aTThIH jkahaHIBIK MpoOiieManapbl
YITTapasIH Oipiryi apKeUIEI mIenrineai. by OeiOiTIIiTiKTI Kopray xKoHe opOip MEMIICKETTiH TYPaKThUIBIFBIH KAMTaMACHI3
eTy, ’kahaHJBIK SKOJIOTHSUIBIK KOHE SKOHOMHKAIIBIK, ITpoOIeManap/s IIelTy, COHail-aK eNiH 63 IMIeKapachHbIH ilIiHIe
’KOHE CBIPTHIHAA AAaMybl CHAKTHI IpoOiIeMaiap KalblITacKaH 3THOCAPAJIBIK JKOHE MOJICHHETapalIbIK OaiiaHbIc OOJBII
tabbutazel. Tapuxu Typreinan Kazakcranasl «1IbFsic ieH baTeic apachIHAAFE KOMipy, «OPKEHHETTEPIiH TOFBICHD JeI
ataraH. Kaszakcranga 130 ynr sxone 46 miH exinnepi typansl. COHIBIKTAH Aa MOHIUIK JKaJIblaJaM3aTThIK
KYHJIBUIBIKTapFa HEeTi3/IeNIreH 13riTiK Mejaroruka uaesiapbl Ka3akCTaHABIKTap.IbIH YITTHIK CaHAChIHA SHJIPIITeH. ¥IIbI
Abaii aiitkannai: «bapnblk amamnmapabpl araiibiH periHae cyio». COHABIKTAH 13TUTIK MEeNarorHKaHbIH QJEMIIK JKOHE
WITTBIK MYPacblH 3€pTTEll, TYMaHU3MHIH pyXaHH-aJaMIeplIilik uaesuiapbiH Ka3zakcTaHHBIH Ka3ipri rejaroruKalibik
KCHICTITiHIH TEOpHUACHl MCH NPAKTUKACHIHA €HT13y KaxeT. [1]. By Makanana opra MekTenTepae IeT TUIIEPiH YHPeHyTe
I3TUTIKTI Ke3KapacThl KOJJaHYyAbIH HEri3ri MYMKIHIIKTepi 3epTrenim, OutiM Oepy KbI3METIH i3TUIEHIIpY >KOJAapbIH
aHBIKTAy YILIH 3epTTEY HOTHIKeIePi YChIHBUIFaH.

Tyuinoi ce30ep: 13riik caHa, afamM3aT, TYMaHHUCTIK ITeJaroruKa, MOJICHIETAaPaJIbIK KaphIM-KaTBIHAC, 13TLTIK
Ke3Kapac, OKy IpOIIeci, aFbIIIIBIH TiJli cabarbl
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T'YMAHHBIM OAXO0/I K OFYYEHHIO AHITIMMACKOMY SI3bIKY

Annomayus

B nacrosimee BpeMsi CTpEeMUTENBHO YCHIMBAETCS MPOLIECC MHTETPAIMU, TOCYJapcTBa TECHO B3aUMOJCHCTBYIOT
IpyT ¢ OpYyroM, TaKUM OOpa3oM MPOHCXOAWT MPOIECC MHTErPAIliM B JIEJIOBOM W KyJIBTYpHOM Mupe. [nmobanbHbIe
po0JIeMBbl BCErO YeJIOBEUECTBA PEIIAIOTCS TIOCPEACTBOM 00bEIMHEHNS HALMH. DTO TaKkue MpoOJIeMbl Kak 3aliura MUpa
n oOecreyeHre CTAOWIBHOCTH KaXKAOTO TOCYAapCTBa, PEIICHHE TIJIO0AJIBHBIX HKOJOTMYECKUX M IKOHOMHYECKUX
npoOiieM, a TaKXe pa3BUTHE CTPaHbl BHYTPH W 3a ee mpenesiaMH. VM MHCTPYMEHTOM JUls pEllieHHs] TaKuX MpodieM
SIBJISIETCSI XOPOIIO Hala)KEeHHOE MEKHAIMOHAIBHOE M MEXKYJbTypHOe obmienune. HMcropuueckn Kasaxcran HasbIBaroT
«MocToM Mexay Bocrokom u 3amagom», a Takke «HepeKpecTKOM IuBHaM3anuit». Kazaxcran — 3Tto poauHa ans
npeacrasurenelt 130 HaunonanbHOCTEN U 46 BepoucnoBenanuil. [loaToMy uaen ryMaHHON eJjaroruKy, OCHOBAHHBIE HA
BEYHBIX OOIIEYEIOBEYECKHAX IICHHOCTSX, 3aJI0’KCHBI B HAIIMOHAIBHOM CO3HAaHUM Ka3zaxcTaHIeB. Kak ckaszan Benukuit
AGait: «JIrobm Bcex mromei, kak OpartseB». [loaToMy HEOOXOOMMO HM3y4aTb MHPOBOE W HAIIMOHANBHOE HACIEIUC
TYMaHHOH TEIarOTHKH U BHEAPSATH NyXOBHO-HPAaBCTBCHHBIC WJICH T'yMaHH3Ma B TEOPUIO M IPAKTHKY COBPEMEHHOTO
nearornyeckoro npocrpancrsa Kazaxcrana. [1]. JlaHHas cTaThs paccMaTpyBaeT OCHOBHBIE BOBMOXHOCTH MPUMEHEHHS
TYMaHHOTO [TOJIX0/1a TIPH N3YYEeHNH HHOCTPAHHBIX SI3BIKOB B 00111€00pa30BaTENIFHON IITKOJIE U MIPEICTABIISAET PE3YIbTaTHI
IIPOBEACHHOTO HCCIIEI0OBaHMS 10 BRISBICHUIO ITyTel r'yMaHU3aIMK yueOHO-BOCIIUTATEIbHOM 1€ATETbHOCTH.

Kniouegvie cnosa: rymMaHHOE CO3HaHWE, T'yMaHHOCTb, TYMaHHCTHYECKasl MEeJaroruka, MeXKyJIbTypHOe OOIIeHue,
TYMaHHBIN [TOJIXO/l, BOCIIUTATENIBHBIN IIPOLIECC, YPOK aHIVIMACKOTO A3bIKA
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