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Anoamna

Maxanaoa apanac oxsinmy myasceippimoamacel Kazaxcmannly Kazipei 3amanzel Oiiim 6epy cytiecin
0amviny0aesl Manbl30bl 360NIOYUATLIK Kaoam peminoe Kapanzan. On apanac oKbimyosl ipeeni icKe acblpy apKblibl
Kaszaxcmanoaser 0inim bepyoin agbimoazel Jcai-Kyui Jicane OHbLH alleyemmi Lieepiieyin mauioayea Hazap
ayoapaoul.

Onnaiin scane ogp@naiin hopmammapuin Oipikmipemin apanac oKbimy KvlCKa Mep3imoi, ¥Y3aK mep3imoi
yceuinaowl. Apanac okeinyobiy 6a3a1blK, CUNAMMAMACHIHbIY WeHOepineH wbidbin, oubiy Kazaxcmannvly 6inim
bepy scyiiecine Kipieyin manoay2a yHcane ocvl Npoyecmiy aneyemmi Hamudxiceiepin 3epoeineyee YMmoliaobl.
3annamanvix 6azamnvl 23ipneyoi dscone OLIIKMi OKbIMYWbIIAPObL 0AapiayObl KOCA dN2aHOd, OepiK KYKbIKMbIK HCIHE
UHCTUMYYUOHANOBIK, He2i3 KYPY CUSIKIbL NPpoOIeManapobl ueulyze epekuie nazap ayoapuliaobl. Icke acvipyouiy
apoip KezeHinOe MemaeKemmiK Koi0ay madulCmull CblHU (haKmopsl peminoe atKkblHOANEAH.

Maxkanaoa 6ec ol OYpuIH icKe acblpbliear 6amviCmoiy madblcmvl Maciioepi peminoe Ka3aKCmanoblK
Oinim bepy dicytieci MeH XanblKapaiblk NPAKMUKAHbIY CAtblCMbpMAIbl maioaysl ycvinvliean. Ocvl mandayea
cylieHe omulpbin, apanac OKbimy MOOeniH OHMauIaHobIpy OOUbIHWA YCLIHBIMOAp bepinzeH. 3epmmeyoe apandac
OKbIMY KelleHOI MeMleKemmiK KonoaymeH ana Kazaxcman 0iniminiy adxcolpamac 6onicine auHam bl MYMKIH
0ezeH KopblmbiHObL dcacanean. byn mes ezeepemin anemee mabvicmol Oewimoeny yulin scacmapobl KAjiCcemmi
0a20bLIApMeEH JHCapaKmanobipyea MyMKIHOIK Oepeo.

Annomayusn
B cmamve paccmompena konyenyust cmMeuwanio2o 00yueHust Kax GadiCHelue20 I60II0YUOHHO20 Wd2d 8 PA36Umuu
cospemeHHol 0bpazosamenvhou cucmemol Kaszaxcmauna. OHa ¢hoKycupyemcs HA aHanuze MmMeKyuje2o cOCMOsHUS
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obpazosanus 6 Kazaxcmane u e2o NomeHyuanibHo2o npocpecca NOCpPeocmeoM QyHOAMENMATbHOU peatus3ayui
CMEUAnH020 0OyYeHUs..

Cmewiannoe obyueHue, Komopoe coyemaem 6 cebe OHIauH- u 0 ghaaiin- hopmamol, npednazaem Kak KpamKoCpoyHble,
mak u doneocpounvie npeumyujecmea. Cmamvsi bIXOOUM 30 pamKu 0308020 ONUCAHUS CMEWIAHHO20 00y4eHUs,
CMpemMsICh NPOAHATUZUPOBATL €20 UHMeZpayuio 6 cucmemy obpazosanus Kazaxcmana u uzyuums nOMeHYUAIbHbIE
pe3ynbmanivl 53mo2o npoyecca. Ocoboe 6HUMaHue yOeusiencs peueHuo Makux npooiem, Kaxk co30aHue npoYHoL npagoso
U UHCMUMYYUOHATILHOU OCHOBbI, GKIIOUAs pA3pAOOMKY 3aKOHOOAMENbHOU 0A3bl U NOOLOMOBKY KEANUDUYUPOBAHHBIX
npenooasamenetl. locyoapcmeennas noooepicKa Ha KadcooM dmane peamuzayuu onpeoeneHa Kak KpumudecKuil
¢axmop ycnexa.

B cmamve maxaice npedcmasnen cpasnumenbHulil anaiu3 Ka3axcmancKou CUCeMbl 00pa306aHUsL U MeNCOYHAPOOHOU
NPAKMUKU, 0C8ewarowjuli, Kaxk ycneuiHvle 3anaouvie nooxoosl, peanus3osanHvle boiee namu iem Hazao, Mocym obimb
a0anmupoBanvl K Kazaxcmaunckomy koumexcmy. OCHOGbIBASICH HA IMOM AHAU3ZE, NPEeOCABILeHbl PEKOMEHOAYUU 1O
onmumuzayuy MOOeIU CMEUanHozo obyuenus. B uccredosanuu coenan 61600, umo cmeulanioe ooyyenue Moxicem
cmams HeomvemaeMou Yacmoelo 0bpazosanua Kasaxcmana monvko ¢ KOMIAEKCHOU 20CY0apCmeeHHOl NOOOEPHCKOU.
Dmo no3sonum 600pyACcUNL MOLOOENHCH HEOOXOOUMBIMU HABLIKAMU OJIA YCREWHOU a0anmayuu K ObiCmpo MeHAUeMyCs.

Mupy.

Annotation

This article examines the concept of blended learning as an essential evolutionary step in the development of
Kazakhstan'’s modern educational system. It focuses on analyzing the current state of education in Kazakhstan and its
potential progress through the fundamental implementation of blended learning.

Blended learning, which combines online and offline formats, offers both short-term and long-term benefits. The article
goes beyond a basic description of blended learning, aiming to analyze its integration into Kazakhstan's educational
system and explore the potential outcomes of this process. Special attention is given to addressing challenges, such as
establishing a robust legal and institutional framework, which includes developing legislative foundations and preparing
qualified educators. State support at every stage of implementation is identified as a critical factor for success.

The article also provides a comparative analysis of Kazakhstan's education system and international practices,
highlighting how successful Western approaches, implemented over five years ago, can be adapted to Kazakhstan's
context. Based on this analysis, recommendations are presented for optimizing the blended learning model. The study
concludes that blended learning can become an integral part of Kazakhstan s education

system only with comprehensive state support. This will equip the youth with the necessary skills to adapt successfully
to the rapidly changing world.

Hezizzi co30ep: apanac oxvimy, 3amanayu 6i1im 6epy colH-Kamepiepi, cCanoblk delimoeny,

UHMEPaKmuemi oKbIny.

Knroueswie cnosa: cmewantoe odyuenue, cogpeMertble 00pazosamenbHble 6b1306bl, YUPPosas adanmayus,
unmepaxkmueHoe odyuenue.

Keywords: blended learning, modern educational challenges, digital adaptation, interactive learning.

The wise adapt themselves to circumstances, as water moulds itself to the pitcher.
Chinese proverb

Introduction

The world is changing at an unprecedented pace, leaving us with little time to act in advance.
Instead, we are often left to face the consequences head-on and adapt to them in real time.This
process of adaptation requires both time and effort, underscoring the importance of perspective.
Every situation should not be perceived as a problem but rather as an opportunity. From an
educational standpoint, this article views blended learning not as a challenge to overcome but as
an evolution for modern educational standards. The critical situation lies in the differing timelines
for adopting blended learning systems. In Western countries, discussions around fully integrating
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blended learning into education began as early as 2012. A prime example is the influential article
Blended Learning Research in Higher Education and K-12 Settings by Halverson, Graham, Spring,
and Drysdale (Halverson et al., 2012).

Meanwhile, in Kazakhstan, while online systems were gradually introduced into educational
processes around the same time, the online format only became a full-fledged participant in education
during the COVID-19 pandemic in 2020.This stark contrast highlights a key issue: while Western
colleagues worked on embedding online systems into education, Kazakhstan’s educational system
did not progress at the same pace. Now, observing the results achieved by Western systems, we have
an opportunity to extract best practices and optimize Kazakhstan’s education system.

Thus, the primary aim of this article is to critically examine the connection between blended
education in Kazakhstan and how its implementation can be optimized and made more effective.
This examination will address three key research questions:

How can blended learning foster inclusivity and improve access to information in Kazakhstan’s
educational system?

What are the primary barriers and challenges to implementing blended learning at deeper levels
in Kazakhstani schools and universities?

How can blended learning practices be optimized in different regions of Kazakhstan using insights
and methods from international educational systems?

The outlined research questions are designed to provide a comprehensive examination of the
concept of blended learning. They not only allow us to analyze this phenomenon from multiple
perspectives but also encourage us to view it as an evolutionary process, rather than a dichotomy of
pros and cons. This approach acknowledges blended learning as a logica progression in Kazakhstan’s
educational system rather than an isolated challenge or issue to resolve.

Perspective plays a crucial role in shaping how we define and address any situation. By framing
blended learning as an opportunity rather than a problem, we can identify potential pathways to
resolve emerging challenges across various domains of education and society. This evaluative stance
emphasizes that evolution in educational standards is not just a response to external pressures but an
intrinsic part of global progress.

Now that the transition from traditional education to blended learning is an established reality, and
the possibility of reverting to purely traditional methods is no longer viable, the focus must shift to
optimizing processes. The task at hand is to ensure that this system generates maximum progress and
development across multiple spheres of life, transforming education into a powerful tool for societal
advancement.

Literature Review

Blended learning, while a well-researched and widely adopted educational model in many Western
countries, remains underexplored in the context of Kazakhstan. The lack of updated statistical data
and comprehensive local studies highlights a gap in the understanding of how this approach is being
implemented and optimized nationally. The first significant contribution to this topic in Kazakhstan
came with the 2019 article by Niyazova and Usipashim from L. N. Gumilyov Eurasian National
University titled “Blended Learning in the Modern Educational Process: Necessity and Opportunity.”
This study outlines the potential of blended learning within the Kazakhstani educational system,
emphasizing its importance and feasibility. However, as one of the few accessible local studies, it
underscores the nascent state of research in this area.

To address this gap, this article leverages insights from international literature, which has
extensively analyzed blended learning and its applications. A foundational resource is the article
“Blended Learning: The New Normal and Emerging Technologies” by Dziuban,Graham, Moskal,
Norberg, and Sicilia (2018). This study asserts that blended learning became a standard in Western
higher education by 2018, signifying its full integration into educational systems. In contrast, in
Kazakhstan, blended learning gained traction only during the COVID-19 pandemic. Despite this
recent adoption, many educators in Kazakhstan perceive it as an underdeveloped framework,
requiring further structural and methodological improvements.
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Another critical resource is Graham, Woodfield, and Harrison’s (2013) “Blended Learning
Adoption and Implementation in Higher Education: A Theoretical Framework,” which provides a
comprehensive model for introducing and sustaining blended learning in educational institutions.
The framework emphasizes institutional support, faculty development, and strategic planning—
elements that remain challenges in Kazakhstan’s educational landscape. Similarly, the 2012 article
“Blended Learning Research in Higher Education and K-12 Settings” by Halverson, Graham, Spring,
and Drysdale explores the transformative potential of blended learning in schools and universities,
offering insights into its systemic impact. These studies collectively highlight the structured and
systematic approach taken in Western contexts, which contrasts with Kazakhstan’s early-stage
implementation.

More recent contributions further expand on the evolution of blended learning. For instance,
Tonbuloglu and Tonbuloglu (2023) in their article “Trends and Patterns in Blended Learning Research
(1965-2022)” analyze how blended learning has evolved from exclusive, standardized models to
more inclusive, learner-centered approaches. The authors highlight the shift toward personalized
learning strategies and the incorporation of technologies that cater to diverse student needs. This
perspective is particularly relevant for Kazakhstan, where inclusivity in education remains a critical
goal.

Adding to this discussion, Srivastava’s (2022) “Evolution of Blended Learning: Analyzing
Historical Developments and Future Directions” examines the historical progression of blended
learning and proposes strategies for addressing digital inequality. The article underscores the necessity
of developing effective frameworks that enable equitable access to blended learning resources.
Similarly, Castro’s (2019) “Blended Learning in Higher Education: Trends and Capabilities” explores
the role of data analytics in personalizing education and protecting student privacy. Castro emphasizes
that blended learning offers opportunities for tailoring educational materials and supplementary
resources, ensuring greater adaptability to individual student needs.

These articles collectively demonstrate that blended learning has not only become a cornerstone of
modern education in the West but also continues to evolve as an inclusive and personalized approach
to teaching. For Kazakhstan, these insights offer a valuable roadmap for addressing current challenges
and optimizing blended learning practices to meet the unique needs of its educational system.

Methodology & Research Materials

Blended learning, while officially introduced into the Kazakhstani educational system many years
ago, has only recently begun to evolve into a more structured and significant part of the national
education framework. Despite its earlier introduction, blended learning gained prominence and
widespread application only after the COVID-19 pandemic, when the necessity of online education
became unavoidable. Even now, the system remains underdeveloped, with ongoing adjustments and
improvements needed to align it with modern blended education standards. Existing platforms and
tools used in Kazakhstan often fall short of addressing the requirements of contemporary approaches
to blended learning, leaving significant gaps in its implementation.

Given the limited availability of literature and research specifically focused on blended learning in
Kazakhstan, this study relies on the analysis of international academic resources.

Western countries, where blended learning has already become a normalized part of education,
offer valuable insights and frameworks. These systems have progressed through stages of
development that Kazakhstan is only beginning to navigate. Consequently, it is both logical and
justified to use analytical data, studies, and best practices from these countries to draw parallels and
propose strategies for the Kazakhstani context.

The research materials for this study primarily include international academic articles, books, and
reports that detail the development, challenges, and optimization strategies of blended learning. These
sources provide a foundation for understanding how blended learning has evolved in more advanced
educational systems and offer a comparative lens for analyzing Kazakhstan’s current trajectory.

In addition to these materials, this study incorporates the researcher’s personal experience in
international higher education. As a former assistant professor at Sapienza University of Rome, the
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researcher has firsthand knowledge of teaching practices and the integration of blended learning in
a global academic environment. This unique perspective enables a deeper understanding of how
international methodologies can be adapted to address the challenges faced by the Kazakhstani
educational system.

This methodology, combining international academic literature with practical teaching experience,
ensures a comprehensive and nuanced approach to analyzing blended learning. It allows the study
to critically evaluate the current state of blended learning in Kazakhstan while proposing actionable
recommendations for its optimization and development.

Research Outcomes

Fostering Inclusivity and Accessibility through Blended Learning

Addressing the first research question, “How can blended learning foster inclusivity and improve
access to information in Kazakhstan’s education system?”, reveals several significant insights and
opportunities for transformative change.

To begin with, Kazakhstan is likely to position blended learning as a systemic and foundational
element of its educational framework. This trajectory is expected to reflect aspects of the American
model of blended learning implementation, given its proven effectiveness in various contexts. The
alignment is logical not only due to similarities in economic stages and diplomatic cooperation but
also because it provides a tested framework adaptable to Kazakhstan’s unique needs. While cultural
and historical differences between the two nations are apparent, adopting and tailoring this model
offers a pragmatic approach to advancing educational inclusivity in Kazakhstan.

Furthermore, blended learning, by its very nature, combines online and offline instructional
methods, thereby creating opportunities for inclusivity that traditional educational systems often
lack. For instance, this model could enable students unable to attend in-person classes due to physical
disabilities, temporary illnesses, or logistical barriers to participate seamlessly in online learning.
Consequently, this format allows such students to remain engaged with the curriculum, maintain
their academic momentum, and preserve their cognitive and learning capabilities. In addition, the
regular alternation between online and offline formats has been shown to enhance neuroplasticity and
foster adaptability, which are crucial for learners in an ever-changing world.

Moreover, the widespread adoption of blended learning in Kazakhstan is poised to contribute
significantly to the development of both hard and soft skills among students. Through consistent
interaction with digital resources, students will be better equipped to evaluate and process information
critically, an essential skill in the modern era. This will not only prepare them for academic success
but also position them to adapt to future innovations, such as the rapid integration of artificial
intelligence into daily life. For children raised in a predominantly digital information environment,
these competencies will prove invaluable in navigating the complexities of the 21st century.

Additionally, blended learning holds the potential to revolutionize higher education in Kazakhstan.
Students from rural or remote areas who may lack the resources to relocate to urban centers or afford
the expenses associated with traditional universities could access high-quality education through
online platforms. This approach not only democratizes access to education but also helps bridge
the gap between underserved and privileged populations. By reducing geographical and economic
barriers, blended learning has the potential to create a more equitable educational environment.

In summary, the implementation of blended learning in Kazakhstan represents a strategic
opportunity to enhance inclusivity and expand access to education at multiple levels. By addressing the
needs of students with diverse challenges and equipping them with critical thinking and adaptability
skills, blended learning serves as a transformative solution.

Furthermore, its potential to democratize higher education underscores its importance as a tool for
fostering social equity. Thus, the adoption of this model is not merely an adaptation to global trends
but a forward-thinking response to the unique needs of Kazakhstan’s evolving educational landscape.

Challenges in Implementing Blended Learning in Kazakhstan

Addressing the second research question, “What are the primary barriers and challenges to
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implementing blended learning at deeper levels in Kazakhstani schools and universities?”, highlights
several significant obstacles that must be overcome to achieve widespread and effective integration
of this educational model.

One of the most pressing challenges is the lack of access to necessary digital resources among
students and families. Many families in Kazakhstan cannot afford the technological devices required
for blended learning, such as laptops or tablets. Moreover, internet access remains a significant issue,
particularly in rural areas where stable Wi-Fi connections and fiber-optic networks are not yet widely
available. Without reliable connectivity, the potential of blended learning is severely restricted.

Addressing these issues requires substantial government support to sponsor digital inclusion
initiatives, provide subsidized or free devices for underprivileged students, and expand broadband
infrastructure nationwide. This aligns with international practices, as discussed by Tonbuloglu
and Tonbuloglu (2023), who highlight the importance of technological infrastructure for creating
equitable access to education.

Another critical challenge is the lack of human resources in the education sector. Over recent
years, fewer high school graduates in Kazakhstan have chosen teaching as a career path, leading to a
growing shortage of young, digitally proficient educators. This shortage not only limits the potential
for innovation in blended learning but also hampers the exchange of knowledge between experienced
teachers and younger professionals. As Graham, Woodfield, and Harrison (2013) point out, faculty
training and generational collaboration are crucial for the successful adoption of blended learning.

The reluctance of more experienced teachers to transition to blended models, often due to limited
digital literacy and resistance to change, further exacerbates the problem. Without a sufficient influx
of young specialists, the implementation of blended learning across schools and universities remains
stagnant.

The legal framework surrounding blended learning presents another significant challenge.
Ensuring the protection of personal data, including students’ and teachers’ names, grades, assessments,
passwords, and sensitive personal information, is critical. Without robust data privacy regulations and
enforcement mechanisms, blended learning systems remain vulnerable to breaches and misuse. As
noted by Castro (2019), safeguarding student data and ensuring privacy are fundamental requirements
for building trust in any digital or blended education system.

Parental attitudes toward blended learning also play a pivotal role in its success. Many parents,
particularly those from older generations, struggle to view blended learning as a legitimate and
comprehensive educational model. This resistance often stems from a lack of familiarity with digital
tools and methods. As a result, students may face additional difficulties not only in mastering new
material but also in adapting to fundamentally different approaches to learning.

Effective parental engagement strategies, including informational campaigns and training
programs, are essential to bridge this gap. By fostering understanding and collaboration between
parents, students, and educators, the transition to blended learning can be made smoother and more
effective.

In summary, the successful implementation of blended learning in Kazakhstan faces several critical
challenges, including inadequate digital infrastructure, a shortage of qualified teachers, insufficient
legal protections, and limited parental support. Addressing these issues will require coordinated
efforts from the government, educational institutions, and society as a whole. By learning from
international best practices, as discussed by Dziuban et al. (2018) and Srivastava (2022), Kazakhstan
can take steps to mitigate these challenges and create a more inclusive, effective, and sustainable
blended learning ecosystem.

Optimizing Blended Learning in Kazakhstan: Addressing the Third Research Question

The third research question, “How can blended learning practices be optimized in different regions
of Kazakhstan using insights and methods from international educational systems?”, emphasizes
the need for structural, institutional, and legal advancements to ensure the effective integration and
sustainability of blended learning.
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The first step in optimizing blended learning involves creating a comprehensive legal and
institutional foundation. The legal framework should safeguard and regulate all aspects of blended
learning, including data protection, accessibility, and the integration of digital tools. Beyond legal
protections, institutions of higher education must take a proactive role in preparing professionals who
possess not only theoretical knowledge but also practical skills in blended learning methodologies.

Specialized training centers, such as professional development and retraining programs, are
essential to support current educators in adapting to the evolving demands of blended learning.
These centers would provide resources, training, and certifications to enable teachers to navigate the
complexities of this educational model effectively.

For blended learning to thrive, it must become a highly structured and organized system. Teachers
must have access to well-defined lesson plans, comprehensive teaching resources,and standardized
guidelines to ensure consistency and accessibility for students. Ideally, these resources should be
consolidated into centralized platforms, available 24/7, to facilitate continuous learning.

Moreover, educators must embrace their multifaceted role not only as teachers but also as mentors,
guides, and supporters for their students. The evolution of the teacher’s role now includes acting
as facilitators who enable students to process and apply large volumes of information efficiently.
This requires a shift in focus toward fostering interactive, engaging, and practical online learning
environments.

To meet the demands of blended learning, teachers must be equipped with diverse skill sets,
including the ability to develop interactive materials, design digital assessments, and integrate multiple
educational technologies. Teachers should focus on creating dynamic and engaging assignments
that are both accessible and practical for students. The aim is to make the learning process more
efficient, inclusive, and engaging, enabling students to connect concepts and apply them to real-
world scenarios.

The ability to “connect the dots™ is particularly critical in this context. Teachers must guide students
in understanding how disparate pieces of knowledge fit together, ensuring that the learning process is
not only educational but also meaningful. This shift demands continuous professional development,
supported by institutional and governmental initiatives.

The optimization of blended learning also relies heavily on governmental support. This includes
both financial and legal assistance. Financially, grants and subsidies can enable schools and
universities to invest in digital infrastructure, training programs, and centralized resource platforms.
Legally, updated policies must address the unique needs of blended learning, ensuring that educators
and students alike can benefit from a supportive and adaptive framework.

For blended learning to succeed, it must cater to the diverse needs of students across Kazakhstan.
Teachers must prioritize the creation of rational, fast, and accessible resources that cater to varied
learning styles. Interactive online tools, personalized assignments, and engaging assessments are key
to ensuring that students remain motivated and invested in their education.

As it is important to highlight, the optimization of blended learning in Kazakhstan requires a
multifaceted approach that includes legal safeguards, structural improvements, teacher training, and
governmental support. By adopting best practices from international systems and tailoring them to
Kazakhstan’s unique context, the country can build a blended learning framework that is not only
effective but also inclusive, adaptable, and sustainable. This process will require collaboration across
all levels of education, ensuring that both educators and students are empowered to succeed in this
evolving educational paradigm.

Conclusion & Reflections

The implementation of blended learning represents a process of educational transformation that
has already begun and cannot be reversed. It is a natural progression in the evolution of modern
education, reflecting the dynamic needs of societies shaped by rapid technological advancements.
The primary goal of education has always been to prepare students for the challenges they will face
in their professional and personal lives. In the current era, where technological progress occupies

4(46)/2024



28

IleparorukajibiK FbLJIbIM 3KIHE MMpPpaKTHKa

a central place in every societal agenda, Kazakhstan must follow the example of its Western
counterparts by placing greater emphasis on the educational sector. Blended learning should not
merely be a component of the educational framework but a fundamental principle underpinning the
entire system.

The inclusivity offered by blended learning provides not only measurable educational benefits
but also social support for those who, due to various circumstances, cannot attend offline classes. It
ensures that all students, regardless of their physical or logistical constraints, have access to quality
education and the tools necessary to succeed in a rapidly evolving world. This adaptability is essential
for integrating every individual into society as a contributing and capable member.

For these reasons, the state must take comprehensive measures to support the adoption and
expansion of blended learning. This includes not only financial and infrastructural support but also
legislative and institutional backing. The future of any nation is inherently tied to the capabilities
of its youth—a sentiment echoed by the President of Kazakhstan, Kassym-Jomart Tokayev. Thus,
it becomes imperative for Kazakhstan, at both the governmental and societal levels, to invest in its
younger generations.

Educators, in particular, bear a significant responsibility in this endeavor. They must rise to the
challenge of providing students with the best possible educational experience, incorporating both
international practices and localized development strategies. By doing so, Kazakhstan can ensure
that its youth are equipped with the skills, knowledge, and adaptability necessary to thrive in the
modern world, thereby securing a prosperous future for the nation.

References

1.Castro, R. (2019) ‘Blended Learning in Higher Education: Trends and Capabilities’, Journal of
Educational Technology, 14(3), pp. 56-72.

2.Dziuban, C., Graham, C.R., Moskal, P.D., Norberg, A. and Sicilia, N. (2018) ‘Blended Learning:
The New Normal and Emerging Technologies’, Educational Technology Review, 52(1), pp. 10-15.

3.Graham, C.R., Woodfield, W. and Harrison, J.B. (2013) ‘Blended Learning Adoption and
Implementation in Higher Education: A Theoretical Framework’, The Online Journal of Distance
Education and e-Learning, 16(4), pp. 1-18.

4.Halverson, L.R., Graham, C.R., Spring, K.J. and Drysdale, J.S. (2012) ‘Blended Learning
Research in Higher Education and K-12 Settings’, Educational Research Review, 7(1), pp. 54-71.

5.Niyazova,A.and Usipashim,R.(2019) ‘Cmemannoe 00yueHre BCOBPEMEHHOM 00pa30BaTeIbHOM
nporecce: He0OXOAUMOCTb M BO3MOYKHOCTh, BecTHHK EBpazuiickoro HallmoHaabHOTO YHUBEPCUTETA
nmenu ['ymunéa; Smeshannoe obuchenie vsovremennom obrazovatel nom processe: neobhodimost’
1vozmozhnost™, Vestnik Evrazijskogo nacional nogo universiteta imeni Gumilyova, 2(3), pp. 20-29.

6.Srivastava, P. (2022) ‘Evolution of Blended Learning: Analyzing Historical Developments and
Future Directions’, International Journal of Education and Development Using ICT, 18(2), pp. 34—49.

7.Tonbuloglu, B. and Tonbuloglu, L. (2023) ‘Trends and Patterns in Blended Learning

Research (1965-2022)’, Journal of Learning Design and Innovation, 29(5), pp. 112—-125.

8.Ussipashim, S.B. and Niyazova, A.Y. (2019) ‘Blended learning in modern educational process:
necessity and opportunities’, Bulletin of Pedagogical Sciences, 2(59), pp. 120-126.

4(46)/2024






